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ABSTRACT 
This research is concerned with the development of 
kindergarten education in Kuwait, especially with the 
modernisation of its curriculum which has been undertaken with 
the aim of making it more suitable, easier and convenient for 
teachers to use and more enjoyable and comprehensible for 
children, thus aiding their development. 
Consequently, this study seeks to identify problems currently 
facing preschools and to suggest solutions. To determine an 
appropriate solution, two strategies have formulated for tackling 
the problems. First, a structure questionnaire was drawn up and 
distributed to each of the sample of 84 teachers. Next, a case 
study was made of two kindergarten schools, one in an old city 
inhabited mostly by rich parents, and the other in a new city 
inhabited mainly by poor and polygamous parents. The intention 
was to cross-check the questionnaire results with those of the 
case study. This was placed in the context of a close 
examination of the development and operation of preschools in 
some Arabic countries. 
From the research, it was found that although the Kuwaiti 
kindergarten system of education is not inferior compared to 
those of other Arab countries, its continued progress is 
handicapped by a number of factors. Among these factors are 
an inadequate curriculum, lack of essential educational 
materials, lack of trained and 
overcrowded classrooms. 
or qualified teachers and 
As a result, it is recommended that the government should 
equip the Kuwaiti teaching institutes to prepare teachers for a 
professional career in kindergarten schools; employs more trained 
teachers and modernises the old schools to cope with 
overcrowding; motivates kindergarten teachers and finally 
redesigns the preschool curriculum so that it attains the highest 
standards and is flexible enough to enhance the creativity of 
the teachers and the knowledge of the children. 
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In recent years there has been an increasing interest 
in the education of preschool children and the curriculum used in 
school to increase the children's experiences, which we wish 
them to gain in their childhood to prepare them for future life. 
l.Jhile there appears to be no universal agreement on a standard 
curriculum to be used for the preschool child any where in the 
world, it is widely recognized that early educational experiences 
are of essencial importance for children. If preschool 
programmes are available children will be:-
1. Receive thee proper nutrition required to meet the basic 
physical demands of attending school; 
2. Prepared for the primary school; 
3. Introduced to the social behaviour that will be expected 
from them in later learning situations; 
4o Prepared to be receptive to new concepts they will 
encountero 
This research is concerned with the development of 
the kindergarten 
invitation 
education in Kuwait and in particular 
made to the Curriculum Research Centre to develop 
the kindergarten curriculum in Kuwait in order to modernise it, 
make it more suitable and easier for the teachers to use and for 
the children to understand. 
1 
1.2 Objective of the study 
The major objectives of this study are to investigate: 
1. The need for a fixed curriculum to be set for 
Kuwaiti teachers by the Education Department. 
2. The development of kindergarten education in Kuwait and its 
aims. 
3. The effort made to develop the kindergarten curriculum 
including the final programme model which has been followed 
in the Kuwaiti kindergarten. 
1.3 Hypotheses 
The following hypotheses have been developed for testing: 
1. There is a great need for the kindergarten teachers in 
Kuwait to follow a standard curriculum. 
2. Teachers have no strong motives for choosing to work 
with young children. 
3. Kuwaiti kindergarten are overcrowded with children and 
have few teachers. 
4. Some kindergarten in Kuwait lack the rich environment 
and the neccesary equipment to facilitate the education 
process provide good opportunities for both the 
children and teachers. 
1.4 Structure of the study 
This thesis is presented in nine chapters, as follows: 
Chapter 1 contains a short introduction to the research, 
2 





2 presents an overall view of Kuwait with general 
about its past, present and the people's life and 
is an assessment of the government's role in 
developing health, housing and education and this introduces the 
next chapter. 
Chapt~r 3 deals with the development of education showing 
its eveloution from the beginning to the present time in the 
context of the struggle of the people and the government to 
provide 
period. 
their children with a good education in a difficult 
The role of girls is considered in some detail and 
every level of education in Kuwait today are discussed briefly. 
Chapt~r 4 gives an overall view of the general meaning of 
preschool education and its role in developing young children. 
The chapter also discusses the meaning of curriculum and its 
importance. 
Chapt~r 5 provides a general description of kindergarten 
education in Kuwait and its development. The development of the 
curriculum and its objectives are also examined. 
Chapt~r 6 gives an outline of kindergarten in some Arabic 
Countries describing their problems, the type of kindergarten 
they have and the role of the government. The kindergarten in 
some Arab countries are discussed in some detail. 
3 
Chapt~~ 7 deals with the research design and 
utilised in this research. It describes the 
the methods 
sources of 
information and the procedure for the collection of data, and 
discusses the methods employed for analysing data and presenting 
the results. It also presents the graphs which have been prepared 
as a result of the questionnaire. 
Chapt~r 8 presents a case study of two selected schools in 
Kuwait with particular reference to their location, age, and the 
social composition of the area. 
Chapt~~ 9 presents the results obtained from the 
questionnaire, the problems which are revealed and suggests some 
solutions. 
Chapt~r 10 summarises the conclusions derived from the 
previous chapters and makes recommendations. 
4 
Chapter 2 · 
CHAPTER TWO 
KUWAIT: PAST AND PRESENT 
2.1 Introduction 
The prime objective of this chapter is to provide a general 
review of the state of Kuwait, and its past and present socio-
economic setting. 
The chapter contains five main sections. The first provides 
some general information about Kuwait. The second briefly 
describes the historical background of Kuwait. The pre-oil era is 
examined in the third section. This involves a discussion of the 
occupations of the people before modern Kuwait was created. They 
included trading, pearl-diving and boat building. Other topics 
considered include the 1899 Treaty Peace accord between Britain 
and Kuwait. Part four is concerened \vith modern Kuwait including 
agriculture, health services, education and housing. The fifth 
part draws some conclusions. 
2.2 General Information 
The state of KU\vait occupies the north "'estern corner of the 
Arabian Gulf. It is bordered in the south-west by the Kingdom of 
Saudi Arabia, in the east by the Arabian Gulf and in the north-
west by the Republic of Iraq. Due to its geographical location 
Kuwait is the veritable gateway to the Arab peninsula. Its area 
covers 17,818 sq.km. The country's surface slopes down gently 
from west to east (including several islands which are 
5 
scattered in the Arabian Gulf) and most of this land is desert. 
Kuwait lies between latitudes 28,45' and 30,05' to the north 
of the equator and between longitudes 46,30 and 48,30' to the 
east of Greenwich. This location determines the typical Heather 
of the Sahara region. There is little rainfall, but a wide 
variation in temperatures; in the summer the temperature may 
rise to SIC and in the winter it may drop to 3.3C. 
As for the demographic characteristics of Kuwait, in 1986 the 
Annual Statistical Abstract published by the ~1inistry of 
Planning Central Statistical Office showed that Kuwait's 
population totalled 1,790,515 and was estimated to be 2,142,600 
in 1990. Figures also revealed that of the total only 712,257 
were Kuwaitis. Kuwait's population growth rate is 3.79% 
(3.84% for males and 3.75% for females). For non-Kuwaitis the 
growth rate is 5.10% (4.78% for males and 5.62% for females) 
(see Table 1). 
According to the 1980 census, the majority of the country's 
population are immigrants; Arab nationals constitute the majority 
of immigrant manpower with 72.5%, while Asians constitute 25%, 
the next group are Europeans. Africans and Americans make up the 
remainder. Kuwaitis form a low percentage of the work force 
for three principle reasons: women are not encouraged to work, 
some of the population are not included in the figures because 
they are classed as being of independent means and a 




if these young people are educated properly they could provide 
the answer to future labour problems and could decrease the 
country's dependence on expatriates (See Table 2). 
2.3 Historical Background: 
KU\,·ait was founded with the arrival of the Utubi, a clan of 
the Anza tribe of north-central Arabia, who settled in Kuwait in 
the eighteenth century (1710) seeking land and \o.'ater. Among them 
were the ancestors of the AL SABAH family which today rules 
Kuwait. In 1756, the number of these settlers had reached 10,000 
and they made their livelihood mainly from fishing and pearling. 
Having found water, the families decided to settle in the area, 
and the country's name is thought to have been derived from the 
Arabic diminutive of KUT, or fort, as one was certainly built to 
protect the early settlers. As a result of the need of some form 
of government to settle their disputes as well as to provide them 
with security from attack by neighbouring tribes, SABAH AL A\,T£L 
was elected as leader or shiekh, and this line has continued 
unbroken until today(!). 
2.4 The Pre-oil Era: 
2.4.1 Trading; 
The geographical location of Kuwait at the north-west tip 
of the Gulf has shaped its history in the past as an important 
trading centre between west and east. Its merchants owned the 
ships that carried cargoes of dates and grain from Iraq in the 
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west to India in the east and to the eastern coast of Africa. On 
their return route their ships carried wood, tea, rice, spices, 
cotton, cotton yarn and various other goods. This journey back 
to Kuwait lasted about nine to ten months and a large part of 
these goods were re-exported by land to Baghdad, Saudi Arabia, 
and Aleppo (Syria) (2). 
2.4.2 Pearl-Diving: 
Due to the fact that Kuwait had poor soil, a shortage of water 
and that the climate '"as unsuited for agriculture, pearl- diving 
developed as one of the major economic activities. The pearl-
diving season started on 15th of Hay and ended on 15th September. 
During this period the pearl-diving boats restricted their 
activities to the Gulf region. In the winter a few pearl-diving 
boats extended their activities toward Srilanka where the climate 
is not as cool as in the Arabian Gulf. The whole operation was 
open to a high degree of risk: 
"Pearling is a dangerous and arduous occupation in 
which pearlers always faced danger. Sometimes 
they were attacked by wild fish, other times the 
dreadful stories of the sea and its surprises were 
enough to get them scared of the sea. ~~ny times 
they were afraid of the legendary men and women 
who lived deep in the dark bottom of the sea among 
its caves and rocks. Furthermore, when the man 
who pulled the pearler up was not aware of the 
pearler's sign , the pearler might lose his life; 
not to mention the storms and the need of 
drinking water or falling behind pearling 
quotas" (3). 
In 1904 Kuwait possessed more than 500 vessels. Nore than 460 
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boats were engaged in pearl-diving, each pearling ship carried 
a crew of forty to forty-five pearlers. There \vas a division of 
labour among them. Firstly, the head of the ship was called the 
"NAUKHIDA" and was usually the 0\vner of the pearl-diving ship 
whose orders had to be obeyed by his crew. Secondly, there were 
the pearlers who handled the whole process of pearling, using 
simple and traditional diving equipment such as a small knife for 
protection which was made of wood or bone and was called 
"FETTAN'', and a basket to collect the oysters. Thirdly there was 
the 11SA!Bn Hho usually stayed on the deck helping the diver by 
letting him down into the sea and pulling him up from the sea 
bed. Finally there were the young boys who were sent by their 
families to gain their first experience of diving. 
''The conditions of the diver were very hazardous in the 
beginning of Kuwait. His income was limited and his life 
difficult. His staple diet was year-old dates, called Al-
Hawil, fish and only two meals of rice a week. He did not 
use dishes but spread his food on sifrah. On that dirt was 
piled up and he would wash his sifrah only once a week. 
Then his life began to improve because of the increase 
in the prices of pearls. He could use dishes to eat instead 
of sifrah and began to eat rice for dinner with some 
butter. Diving continued to improve until most of Kuwait's 
wealth \vas earned from it and the number of diving DHO\"S in 
the days of Nubarak al-Sabah (1896-1915) reached 812. The 
income from diving reached 6 million rupees (Kuwaiti 
currency at that time) in the diving season alone, which 
is only four months a year"(4). 
As a result of the international depression of the 1930's 
pearl-diving went through serious difficulties, especially when 
the Japanese started to compete in the world pearl market by 
introducing a synthetic pearl, and with the discovery of oil 
in the 1940's in Kuwait the pearl diving industry finally 
collapsed. 
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2.4.3 Boat Building: 
Besides pearl-diving and trading, a boat building industry 
flourished and helped to provide the different kinds of vessels 
required by- merchants. Kuwait became the boat-building centre for 
the whole Gulf. On an annual average, the Kuwaiti shipyards 
built more than 50 ships (5), of different types and sizes 
including orders from other countries. In 1931, which was not a 
good commercial year, the Kuwaiti yards produced 25 large 
pearling boats and 30 small fishing craft. It goes without saying 
that in good years the Kuwaiti yards were able to produce many 
more. The average capacity of the seafaring ships ranged from 
150 to 300 tons. In 1931 Kuwait was able to produce 4 cargo ships 
of an average of 170 tons at a cost of Rs 35,000 each. In 1932 
they built a yacht of European design which measured some 80 
feet in length (6). 
The Kuwaiti historian ABD AL-AZIZ HUSAYN summarized the 
development of boat construction in Kuwait: 
"Kuwait imported her first ships from other 
countries in the Gulf or from India. Then they 
began building ships themselves and became 
experts in this industry until it became one of 
the most important industries in Kuwait. 
The Kuwaiti ships had a great reputation at sea. 
They began innovating in this industry and 
created the well-knO\m kind of ship called"BOH'! 
which is derived purely from the 
experiences of the Kuwaitis at sea and proved to 
be the best in the oceans to India and the 
eastern coast of Africa. All the wood 
which was used in building ships and all 
the instruments that were needed were 
imported from India. Ships for fishing, ships for 
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pearling and ships for long distance travel were 
all built in Kuwait. Each one of these 
professions had its special ships. The year was 
divided into two parts: in the sun~er 
people worked in diving for four months and in 
the winter they travelled on the big commercial 
ships for five months" (7). 
Located in a desert zone, life for people in Kuwait ,,•as not 
easy: the scarcity of fresh water, which is an essential human 
requirement, posed a strong challenge for survival. Before 1950, 
Kuwait depended on t\vO sources of water; these included poor 
scattered shallow wells and supplies from the Shat-Al-Arab River 
located in Iraq. The \Vater "'as at that time distributed in skins 
carried by donkeys. 
2.4.4 British and Kuwait Treaty in 1899 
British intervention in the Gulf was, at first, entirely 
naval. Fear of grO\ving \vahabi power in Arabia, the \\'ahabi capture 
of the port of Qatif in 1800, and their control of the Arab 
coast from Qatif to the Trucial coast, and increasing tension 
between Britain and Turkey were the main reasons for British 
naval action in the Gulf, although the pretext was piracy. In 
1805, the first British expedition entered the Gulf and co-
operated with the Sultan of Oman in a naval action in the Gulf 
against the Persian port of Bandar Abbas and Qasimi ships in 
anchorage at Qishm. Between 1807-08, a British squadron \Vas 
stationed in the Gulf. In 1809 the British sent a major naval and 
military expedition to the Gulf that wiped out Arab fleets all 
along the Persian and Trucial coasts and captured Ras Al-Khaima, 
the Qasimi stronghold (8). 
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At different times during the nineteenth century Kuwait tried 
to obtain British support to maintain its independence from the 
Turks and various powerful peninsula tribes, including the Ibn 
Rashids and the l~ahabis. In January 1899, Sheikh i·lubarak Al-
Kabeer "the great" signed a secret agreement with Britain 
pledging 'himself and his successors neither to cede any 
territory nor to receive agents or representatives of any foreign 
power without the consent of the British Government. The Britisl1 
in return agreed to grant an annual subsidy to support the Shiekh 
and his heirs, and to establish a United Kingdom's office in 
Kuwait. 
From then until 1961, Kuwait enjoyed special treaty relations 
with the United Kingdom, whereby foreign affairs were handled by 
the British (9). In June 1961, the 1899 treaty was revoked and 
Kmvait became an independent state. In 1963, Kuwait became a 
member of the United Nations and of the Arab Leaque. The election 
of a parliament on 23rd January 1963 was a great step forward 
towards the creation of a democratic state (10). 
2.5 Nodern Kuwait 
The turning point in Kuwait's modern history started when a 
concession was made to the Anglo-Persian Oil Company (APOC), now 
British Petroleum, in 1911. On December 13th 1943, Sheikh Ahmad 
Al Sabah, the ruler of Kuwait, signed a concession with KOC 
(Kuwait Oil Company) for oil exploration. KOC was granted the 
right to develop and market any oil found within 6,000 sq.miles 
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of land and its surrounding territorial water for a period of 
seventy-five years. In 1951, the concession was amended and 
extended for another seventeen years. In 1962, it was amended 
once more, and as a result, the company 
sq.kilometres. 
relinquished 9262 
The first oil well was drilled at Bahra in Nay 1936, and it 
turned out to be dry. However oil was discovered in February 
1938 in the Burgan field 28 miles south of Kuwait. This field is 
still recognised as the world's largest oil field. The wells were 
plugged in 1942 due to the outbreak of l~orld War 2 and 
production was resumed in 1946 \vhen the first commercial shipment 
of crude oil was exported from Kuwait at Hina Al Ahmedi. In 
that year the production of crude oil was about 8000 tons which 
increased to seven million tons two years later. The evolution of 
the modern state of Kuwait began when the production of oil on 
a large scale integrated Kuwait rapidly into the capitalist world 
economy. A rapidly increasing G.N.P., earned from oil 
revenues, has not only made the per capita income in Kuwait the 
highest in the world, estimated at K.D.1800 = $5500, but has also 
created rapid changes in all aspects of life (11). 
A drastic change in the structure of the Kuwait economy took 
place after the inflow of income from oil exports (see table 3). 
Due to the small size of the economy and the rapid increase in 
the oil revenue in 1946 , oil became the leading sector and a 
substitute for many traditional activities which began to decline 
or vanish. The growth of the economy has appeared in the 
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dramatic increase of imports, population and government 
expenditure. 
Imports expanded rapidly and made clear the country's 
dependence on foreign-produced goods. Because of the great 
increase in national income, the availability of funds, and the 
need to set up new economic projects Kuwait attracted a great 
deal of foreign labour to build a new Kuwait. This was because 
skilled labour of the required quality and quantity was not 
available in the country. The population in 1946 was estimated 
at 120,000 and it reached 206,473 by 1957 when 45% were 
non-Kwaitis. The expenditure of Kuwait's government on social 
security began in 1955 through financial aid to Kuwaiti 
families. The amount spent in thi? way reached almost KD 20 
million annually and this aid continues to the present time. 
In the 1950's, the major source of government expenditure 
was the land-purchase programme. The 
inner-city land to build new roads and 
government purchased the 
public facilities. The 
purpose of this programme is to achieve a just distribution of 
the oil income among all Kuwait's people. 
Kuwait always has a shortage of fresh water. After the 
increase of the oil revenue, the government began to turn to the 
Arabian Gulf for its fresh water supplies by using the 
desalination method. From the beginning, plans were made to 
meet the expected water demand up to 1990 to supply the 
rapid growth in population, industry, housing and agriculture. 
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2.5.1 Agriculture 
The Kuwait government has been trying to create an 
experimental agricultural sector on a 100 acre farm which grows 
winter and summer vegetables. From this farm Kuwait now produces 
46% of its local consumption of vegetables, 18% of eggs, 45% of 
milk, 34% of chicken meat, and 99% of fish. All other food is 
imported. Due to the infertility of the soil, the water 
scarcity, the inappropriate climatic conditions, and the lack 
of a well-trained labour force for agricultural work, the 
agricultural sector plays 
economy. The total area 
only a small role in the 
of the country is 17,818,000 




cultivable land only 33,527 donums is ·cultivated 
the 
with 
vegetables and crops, 22,210 donums is trees, and 17,179,100 
donums is pasture (12). In brief, the expansion in the 
agricultural sector has been limited and the range of farming 
activity is still very restricted. 
2.5.2 Health Services 
The picture of Kuwait today is dramatically different from 
that of the past, in such matters as health, education and public 
housing. As with many other developing countries in the area, 
Kuwait has suffered greatly from desert diseases, especially 
small-pox and tuberculosis. ~~ny people have died from influenza 
owing to the shortage of health services. There were no health 
services until Dr. Stanley Hylrea opened the American Hission 
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Hospital in 1912. The Amiri was the first government hospital 
with 110 beds which was opened in 1949 (13). In less than a 
decade after the first oil revenue, health services were free 
for all the people living in Kuwait. In 1985 the Kuwaiti 
government had 16 hospitals and sanitoriums and 62 clinics 
\vith a total of 5,479 beds. The number of doctors increased 
from 45 in 1949 to 2,805 in 1985. 
2.5.3 Education 
Progress in education has been recognised as the major 
socialisation agent in Kuwait. Before the oil era the Kuwaiti 
government's contribution to education was very small. 
Expenditure on education increased from KD 83,800 in 1946 to more 
than 387.7 million in 1986. All Kuwaitis are offered free education 
which was seen as a measure for providing better economic 
opportunities for their future. The university was founded in 




there are more than 16,359 students and more than half 
are female {9,004). The Kmvait university system is 
to produce competent and qualified Kuwaitis (14). 
2.5.4 Housing 
The traditional houses of Kuwait were very simply designed. 
The Kuwaitis tended to build their houses close to each other 
for greater protection from heat and sand storms. The old 
houses were characterised by the the thickness of the walls, 
16 
the use of wood for roofing and the embellishment of Hindows 
and doors. Throughout Islam, the f·iosques presented a unique 
architectural beauty. The decorated dome and minaret can be seen 
throughout the old city of Kuwait. Today , the Kuwaiti government 
is corrunitted to a policy of providing housing for 10\v and even 
medium income groups. 
A recent survey conducted by an International Business 
Publication concluded: 
''The Kuwaiti seems to consider 
right of citizenship to be not 





Since 1953 the government has been providing its low-income 
citizens with homes. This has been Kuwait's commitment to the 
lower-income Kuwaitis and to the desert dwellers • 
The National Housing Authority is committed to the 
construction of 5800 low-income units a year. The house consists 
of a flat-roofed, two level building \vith a special high-walled 
garden. It contains seven large rooms besides the kitchen, 
bathroom and garage. The family will only pay 2.50% to 5% of 
their income in repayment and they will own the house after 
paying only a fraction of the real cost, but not before ten 
years. In the case of poverty or death the repayment is 
adjusted. In spite of all the efforts made by the government, 
the housing distribution system will be a problem for many 
years. For the past thirty-three years, the number· of 
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applications from low-income families who needed houses has 
increased annually. In 1979, 30,000 houses had been built by the 
government, but 20,000 people were on the waiting-list. This 
\vith a large-term commitment in the 
construction field. 
2.5.5 Society 
There have been dramatic changes in the last fe\oo' years; 
nevertheless, the mixture of Islamic principle and Arab 
pragmatism has remained as the basis for business, private life, 
and government. Generally speaking, Kuwaitis have maintained 
most of their traditional values and customs and have remained 
stable and unshaken. The power of the family as a social and 
economic unit is still the most important. The typical Kuwait 
family is much like any other: husband, wife and children 
(admittedly. the more children the better). Some Kuwaiti parents 
still arange their sons' marriages which appear to work 
successfully, but may seem curious to those used to 
conventions. A well-informed Kuwaiti has stated:(l6) 
"Unlike most Arab societies, Kuwait society was a 
compact, united, and classless society. Classes in 
the economic (~estern) sense or the social (Oriental) 
sense never existed in Kuwait. The whole population, 
to all intents and purposes, constituted one big 
family. Even the wealthier members of society could 
not, and did not, attempt to separate themselves from 
the rest. This aspect could be attributed to many 
factors: 
western 
(1) The size of the city of Kuwait where people are living, the 
country's only urban centre. 
(2) The small size of the population which has forced people to 
be restricted with their limited friends and companions. 
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(3) The absence of non-Arab influence in Kuwait which has 
rendered the class concept incomprehensible. 
(4) The absence of agriculture and, therefore, land ownership. 
(5) The nearest Kwait had reached to developing a class system 
was at the peak of the pearl-diving era. However, the 
decline of diving prevented its further development. 
(6) Due to tribal connections, coupled with tribal pride, even 
the poor elements of society refused to allow money and 
property to be their main motivation. 
(7) rioney had no place in considering marriage questions. Some 
families associated with less superior tribes, who had 
accumulated wealth, tried to link themselves with superior 
tribes by marriage, but failed to do so. Hence, a class 
system, with all its traditions and conventions, never 
developed in Kuwait". 
One of the most important changes has been in the role of 
Kuwaiti women. They now occupy significant positions in most 
government services such as education, commerce and the 
professions. Yet this has come about without any fundamental 
revision in common law. The Kuwaiti woman seems to achieve her 
goals within the boundaries of Islamic thought and Arabic 
customs. In daily life, segregation at all time exists between 
the sexes. Cinemas, restaurants, sport areas and government 
schools are single sex, and even though Kuwait University is 
co-educational it has a separate college for women. Diwania is 
a male social gathering place where men meet in the evening to 
drink bitter Arabic coffee, play cards, socialise and have some 
fun. 
2.6 Conclusions 
To many people, the name Kuwait conjures images of oil and 
tremendous wealth. Kuwait has achieved in a generation the sort 
of progress that many nations struggle to achieve in a century. 
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It is worth emphasising that due to the shortage of human 
resources in Kuwait, education is considered the pivotal basis 
on which viable socio-economic development can take place. 
Therefore, the Kuv.·aiti government has committed itself to 
providing education for both sexes, and eventually a society of 
,· 
educated Kuwaiti mothers will emerge. The Kuwaiti government has 
shO\m a keen interest in kindergarten education since it \·:as 
first established in 1954. The development of education in 
Kuwait will be discussed in the following chapters with special 
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"Annual Statistical Abstract". Kuwait Government Press. 
P 25 and 36 respectively. 
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TABLE 3 Growth of oil production and revenues 1946-77 . 
Crude Oil Production Government Oil Revenues 
(Million (Annual (Annual 





1947 16·2 174·0 2·07 172·3 
1948 46·5 187·0 5·95 I 87·4 
1949 89·9 98·0 I 1·52 93·6 
1950 125·7 39·0 16·09 39·6 
1951 204·9 63·0 18·00 11·8 
1952 273·4 33·0 57·00 216·6 
1953 314·6 I 5·0 169·00 195·6 
1954 349·7 11·0 194·20 14·9 
1955 402·7 15·0 281·70 45·0 
1956 405·5 0·6 293·70 4·2 
1957 424·8 4·7 308·00 4·8 
1958 522·4 23·0 356·00 15·5 
1959 525·9 0·6 419·40 17·8 
1960 619·1 17·7 445·80 6·3 
1961 633·3 2·2 467·40 4·8 
1962 714·6 !2·8 484·40 3·6 
1963. 765·2 7·0 513·80 5·7 
1964 842·2 10·0 554·40 7·9 
IB65 861·5 2·3 567·50 2·4 
1966 907·2 5·3 598·30 5·4 
1967 912·4 0·6 648·80 8·4 
1968 956·6 4·8 736·70 13·6 
1969 1011·7 5·8 690·20 -6·3 
1970 1090·6 7·8 784·00 13·6 
1971 1116·4 2·4 963·00 22·8 
1972 1201·6 7·6 1650·00 71·3 
1973 1102·5 -0·8 1795·20 8·8 
1974 929·3 -15·7 7094·90 295·2 
1975 760·7 -18·2 8641·20 21·8 
1976 785·2 3·2 9802-80 13·4 
1977 718·0 -8.5 8963·10 
-8·0 
SOURCES: 1 I. Najjar, The Development of a One Resource 
Economy: A Case Study of Kuwait, 1969. An 
unpublished dissertation, Indiana University. 
2 Kuwait Annual Statistical Abstract 
3 Central Bank of Kuwait, Quarterly Statistical 
BuUetin. 
Cited: Khouja, M. and Sadler, P. 1979. 
"The Economy of Kuwait". The 
McMillan Press Ltd., London, p 26. 
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THE DEVELOPMENT OF EDUCATION IN KUWAIT AND ITS OBJECTIVES 
3.1 Introduction 
This chapter specifically concerns itself with the 
examination of the development of education in Kuwait and the 
objectives of such development. 
The chapter contains seven parts. The first discusses the 
historical development of education in Kuwait while the second 
examines the extent of government involvement in education. 
Girls' education is discussed in part three, while part four 
examines the Adrian Vallance Report on education. 
In part five, the beginning of modern education in Ku\vait is 
the focus of discussion whilst modern education since 1956 is 
treated in part six. 
Part seven looks at the schools - kindergarten, primary and 
private schools. It also examines intermediate and secondary 
stages of education, special educational institutes, teacher 
training institutes, and the University. Finally, there is a 
conclusion. 
3.2 Historical Background 
In the past, the people of Kuwait grew up governed by a 
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system of very strict Arabic and Islamic religious customs and 
traditions. Their duty to Islam was of primary importance to 
them and the whole concept of learning ~o.·as based on gaining 
deeper understanding of the Islamic religion. All instruction 
and learning \vas then centred on reciting the 1 Suras 1 as part of 
a daily prayer and also on the reading of the Koran. 
In the Hosque, the lecture given by the 1 Immam', the person 
responsible for leading the people in their prayer, was 
considered as the main method of instruction (1). This 
instruction was based upon the following guiding principles: 
( 1) An understanding of the need for daily prayer, \vhich ought 
to take place five times a day. A belief in God and the 
Prophet Huhammad. The need for fasting, the importance of 
"Hajj" and the puritive tithe 1'Zakat". 
(2) An explanation of those Suras in the Koran, which are most 
commonly used during prayers. 
(3) An explanation of the 1 Hadith', the words of the Prophet. 
(4) A familiarity with the story of Nuhammad and his friends(2). 
There were, however, further developments in the field of 
education in the year 1887, when ~fullah Kasim and his brother 
~fullah Abdin arrived in Kuwait. They were responsible for 
opening the first school to teach reading and writing. A number 
of more fortunate children were taught by a self-styled teacher 
at his home. This kind of school \vas called 1 KUTTAB'. This 
method of education took place in an open-air classroom, which 
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1:as usually located next to the home of the l'lullah or the 
l·luttmta (teacher). Along 1vith the study of religion and 
r:1emorizing the Koran, the skills of reading and 
also taught. At that time there ~>·as a lack of even the most 
basic of classroom materials such as Hriting paper, so the 
children daubed clay on a block of Hood and made inscriptions 
1-1ith a stick. According to AL-1\00RI, a 1vell kn01m Kuwaiti 
historian, the main characteristics of the Kuwaiti education 
system prior to 1912 were as follows: 
(1) The curriculum ~>·as both narro1-1 and shall01-1; it did not 
extend beyond the rudiments of reading and writing and the 
study of the Koran and perhaps a little arithmetic. 
(2) The teacher 'Hullah' assumed a tyrannical roll 
authority Has absolute. Discipline was 
and his 
typically 
maintained by the threat and use of corporal punishment. 
Although the punishments were severe, this did not diminish 
the element of competition between pupils in the classes, 
as the majority of them strove to be recognised by the 
Hullah as the best scholar in the class. Each Hullah also 
strove to find the best scholar in his class. The most 
common method of achieving this was by holding a 




The effects of this lvere t1vo-fold, firstly, it 
1vho 11as the best scholar in a particular KUTfAB 
also indicated the quality of the Mullah's 
teaching (3). 
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(3) The learner lvas vie1ved as a passive recipient '"ho had to 
sit still and repeat whatever the }~llah read over. 
(4) Attendance "'as often irregular and many boys would rather 
roam the streets than attend Kuttab ,,·hich seemed more like 
a prison than an educational establishment. 
(5) Education was not the responsibility of nor under the 
supervision of the government (4). 
From the fees collected from the pupils, the Kuttab was able 
to function as a school. These fees differed according to their 
kind and the occasion. They were as follows: 
(1) Entrance Fees: the amount which was collected from the 
parents of the pupils; this depended on the financial 
circumstances of the parents. 
(2) Al-khammeseyah Fees: the money which was paid every 
Thursday. If the student Has unable to pay in cash, then 
he Hould usually pay 3 or 4 pounds of dry rice, corn or 
dates. The Nullah would normally tell the children to 
remind their parents on Thursday morning that payment was 
due. 
(3) Al-Nafillah Fees: the money which was paid during the 
various religious festivals. 
(4) Al-Fitrah Fees: the money lvhich Has paid during the last two 
days of Ramadan; again depending upon the financial 
circumstances of the parents, 6 pound of wheat, dates, or 
dry rice could also be paid instead of money. 
(5) Al-Eideyah: the money which Has paid either during or after 
the feast. 
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(6) Al Joza: the money paid when a part of the Koran had been 
learned. The Koran consists of 30 parts. The students 
were required to learn 13 parts, which were examined and 
every student lvas required to pass every part. The exact 
sum to be paid lvas detemined by the financial situation of 
the parents. 
(7) Al-Khatimah: upon finishing all 30 parts of the Koran, the 
students lvere required to pay bet1veen 20 to 100 Rupees ($1 
= 4 rupees). If the student came from a \,'ealthy family his 
father would give the Nullah the traditional Kmtaiti dress. 
In the case of those parents who were not so well-off and 
could not afford to pay, the student would be dressed in 
new clothes, kn01vn as the "BISHT" an Arabic robe 1vorn over 
his long dress and would carry a sword. He would then 
visit the houses of merchants, chanting slogans and verses 
in order to collect money which was then handed to the 
Nullah (5). 
Some parents chose to make certain arrangements with the 
~Iullah prior to the child attending school. These arrangements 
usually meant that the parents would pay the total amount after 
the reading of the Holy Book. If they made this arrangement then 
they would not pay the above mentioned fees (6). 
Due to the geographical location of Kuwait a high 
proportion of its population were merchants or travellers. ~~st 
of these people were illiterates, as a result of the lack of 
proper schooling. Their illiteracy increased their dependence on 
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a large Indian 1vorkforce, who assisted in matters where a certain 
degree of literacy 1vas involved (7). In the year 1893, Ali Bin 
Amar arrived in KUivait to Hork in the financial department of the 
government. lie volunteered to open a special Kuttab to teach 
arithmetic, so he lvas the first arithmetic teacher in Kul-'ait. 
Obviously, the need for con~ercial and business knowledge 
attracted many merchants and other people to this school. 
This development signalled the growth of private schools, 
lvhere English and more commercially orientated subjects were 
taught. The main reason for this was the gro1vth of internal 
trade, along lvith a rapid increase in trade with India and East 
Africa. A final contributory factor 1vas the expansion of pearl 
market trading. Thus, it 1.;as at this time that the people of 
Km,rai t recognized the importance of better schools. The ne111 
"private" schools or the ';advanced Kuttab' \oJere able to offer an 
education relevant to the needs of the business community. This 
1.;as obviously not the case '"hen students were taught in the 
ordinary Kuttab. On the Hhole, however, education in the private 
sector tended to be more expensive than the education offered by 
the ordinary Kuttab. The most famous private kuttab Has the 
'lfullah Hurshed School;' ,,•hich was opened in 1926 1vith just one 
teacher and SO pupils in its first year. Education in this 
school consisted of four basic stages: the first stage Has 
spelling and counting, the second stage was the study of the 
Koran with more reading and dictation. The third stage covered 
some arithmetic, history, and Koranic studies. The final stage 
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involved more advanced study of the Koran, Arabic language, book-
keeping, and the English Language. The number of students in 
Mullah ~~rshed School reached 500 in 1945 and the funds came from 
the two Rupees the students paid every month (8). The private 
schools continued to exist until 1956, and \·:ere famous for their 
teaching of English and book-keeping. 
A further educational establishment worth mentioning \vas 
the "DI\1'ANIYAH". It was here that people would gather and 
acquire both general and religious knowledge in an informal 
manner. 
Thus, it is true to say that there were three main 
educational sources in the early stages of the development of 
education: the Hosque. the Kuttab and the Diwaniyah. Hmvever, 
it is also true to say that education was very basic at that time 
\vith regard to methods of instruction and the curriculum. This 
being the case, it must also be said that it was successful in 
achieving its aim, '"hich \vas to give some basic knmvledge of 
reading and writing to the childen. It was during a religious 
festival, celebrated in the Diwaniyah, that the idea of opening 
the first formal school emerged. Amongst those gathered was Mr. 
Yaseen Altobtabaee who in an address stressed the importance of 
an improved educational system. He saw the need for the people 
of Kuwait to work closely together in the field of education for 
the well-being of both the general public and the nation 
itself (9). Sheikh Yusef Bin Essa sa'" the value of this proposal 
and began collecting donations from the wealthier merchants who 
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~ere in agreement ~ith the idea. He opened the donations 
himself. A house at the centre of the city ~as also donated by a 
rich family as a building for the school. The total money 
reached 785,000 Rupees, ~hich encouraged the supporters to build 
a large school at a cost of 16,000 Rupees (10). The surplus 
money from the donations ~as invested in a pearl-diving ship. A 
further important source of money for funding the venture came 
from the students' fees (see Table 4). This money ~as used to 





The Number of Students and the Fees in the First 
Five Years of Al-Mubarakiyah School 
Number of Students Year Amounts in Rupees 
245 1912 3580 
346 1913 3820 
332 1914 4700 
304 1915 2600 
341 1916 3420 
Shehab, Saleh. 1985. "The History of Education in 
Kuwait and the Gulf 11 • p. 559. 
On the 22nd December, 1911 the first formal schol ~as 
opened. This school bore the name of the then ruler of Ku~ait, 
Sheikh Mubarak Al Sabah ; the school ~as kno~ as the Al 
Mubarakiyah School. Sheikh Yusef Bin Essa was the first director 
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of the school and three well respected people were appointed to 
the financial council (11). As the school was funded by money 
obtained from the people themselves, the curriculum was based 
upon what the parents felt their children should learn. The 
school curriculum was also adapted to suit the needs of the 
society, and included the study of Islam, the Arabic language and 
Islamic history. These were all considered to be very important 
for the children. A further addition to the curriculum was the 
study of geography; its inclusion was due to the continued 




knowledge of book-keeping and commerce. 
the subjects of arithmetic and business 
were introduced (12). Besides Kuwaiti teachers, 
other teachers were recruited to the Al ~Iubarakiyah school from 
India and other parts of the Arab world such as Alhassa in 
Saudia Arabia and Bagdad (13). The general methods of 
instruction in the new school were not too far removed from 
the Kuttab. Corporal punishment was retained and attendance was 
still irregular at the formal school (14). 
In 1917, when Kuwait was ruled by Sheikh Ahmad Al Jaber an 
American ~lission came to the country and an English Language 
school was opened for the first time in 1913. The initial 
problem encountered by the school was the difficulty in obtaining 
students(15). However, once the merchants realized the benefits 
which could be gained from learning the English language, more 
students were encouraged to attend the American Mission School. 
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The school operated both in the 1aorning and in the evening ( 16). 
The opening of the English language school led to a reduction 
in student numbers at the Uubarakiyah school. The result of this 
1vas a discussion bet11een Sheikh Ahmad Al-Jaber, the ruler of 
Kuwait and the Sheikh Essa nin Qinai about the educational 
standards of the J.iubarakiyah school. The introduction of English 
into state schools 1vas proposed as the study , of English 1-:as 
viewed as being beneficial for the future of Kuwait. However, 
this proposal was rejected by those in charge of the school (17). 
A neiY school 1vas built, 1-1here English and other new subjects 
could be taught. This did not effect the l·lubarakiyah school at 
all as it remained as before. Sheikh Al-sabah IYelcomed the idea 
of a new school and he donated the yearly sum of 2,000 Rupees; he 
also donated the land on which the school was built. Funds for 
the new school 1vere raised as they had previously been raised for 
the first formal school (IS). 
In 1921, the second formal school was opened. This ~Vas 
named Al-Ahmadia in honour of the Sheikh and his work on behalf 
of the school. The curriculum of the second school did not 
differ greatly from that of the first school. The exception to 
this was the inclusion of English and book-keeping; the former 
was taught on a daily basis and the latter twice daily. The 
general teaching methods remained the same as those employed in 
the Kuttab (19). 
The children would sit on the floor IYith their books and the 
teacher on his chair with a small blackboard. This system 
33 
continued until Sheikh ;·Iuhammad Al-Karash cane from Egypt. He 
\vas installed as headmaster of both schools and he introduced the 
idea of setting a time for lessons and allowing a ten minute 
break bet\veen each class. lie adopted the idea of giving students 
a desk and no more than one teacher for each class(20). 
It is notable that education in Kmvait at that time \>'as 
purely theoretical and included no vocational studies which could 
assist the pupils in their commercial work. This was due to the 
Kuwaiti vie\v of manual and handicraft \vorkers, and also because 
there Has no manfacturing industry to attract them (21). 
It is true that the enthusiastic role played by the 
merchants resulted in the setting up of both scl1ools. However, 
switching education to the private sector was not totally 
advantageous. This becomes apparent when He note that there was 
a certain amount of resistance to reform. A second disadvantage 
could be seen in the area of finance; due to the fact that 
continuation of the institutions depended largely upon council 
members and other supporters being in a strong financial 
position, consequently they suffered due to the economic 
situation at the time. Firstly, Km.;ait \,•as affected by the • .. :orld 
slump and great depression. Secondly, the development of the 
cultured pearl market in Japan caused the market for Kuv .. aiti 
natural pearls to shrink dramatically. Between 1931 and 1936 the 
two schools were in a state of being almost non-operational due 
to a lack of funds (22). 
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The main characteristics of the schools until 1936 were as 
follows: 
(1) There was no direct state involvement in either funding or 
supervision: the schools were a totally private venture. 
(2) The choice of subjects offered at the public schools 
depended very much upon meeting immediate local needs. 
(3) Attendance was very irregular; in one case it declined 
from 400 pupils at the beginning of term to 160 in the 
pearl-diving and trading season. 
(4) A high percentage of pupils did not complete their 
education. For example, the first grade intake was about 
400 pupils but higher up in the school the classes 
totalled only about 10 pupils. 
(5) Until 1937, the education of girls had been largely 
ignored and had been left to the Kuttab. It was not until 
1937 that the first girls' school was opened in Kuwait 
(23). 
3.3 Government Involvement in Education: 
The year 1936 marked a turning point in the development of the 
education system. It was then that a proposal for the government 
to take charge of educating the young was put forward. At 
the time of Sheikh Al-Qinai Diwaniyah the conclusion was drawn 
that if education was to develop and not to remain static then 
it required 
with organised 
the input of regular funds from outside along 
professional help. This could only come from a 
government body. 
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Government revenue was obtained in those days by means of 
a 4. 51~ tax on imported goods, 1.•hich the merchants voluntarily 
agreed to raise to 5/~. The extra 1/2% Lluty 1vas for educational 
funus (24). The government now found itself responsible for 
educating the population and so in order to fulfil this duty, a 
committee was created in October 1936 by a decree promuleated by 
the ruler. This decree created a council for education, which 
1·1as made up of six elected members with Sheikh Abdullah Al Jaber 
as chairr.1an of the committee. A department of education ..... as 
responsible for the administration and finance of the existing, 
Al Hubarakiyah and Al-Aiwadiyah schools. 
With the expansion of the oil industry and exploration for oil 
in Kuwait at that time, the education council saw the need for 
Kuwaitis to receive a professional education in order that they 
would be able to work within the oil companies in Kuwait. To 
assist in the realisation of this aim and to create an educated 
generation of Ku1vaitis, teachers 1vere brought in from Palestine 
and many other Arab countries. In 1936 Captain G.Degaury worked 
in the Gulf as the British Political Agent. He commissioned a 
report on the Kuwaiti educational system and drew the following 
conclusions: 
(1) There 11ere 50 Kuttabs, 2 formal schools and an 
American mission which taught the English language and 
gave instruction in the Bible. 
(2) Kuwait could not improve her educational standard 
without the assistance of other Arabic teachers and 
an advanced curriculum. 
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(3) I3ecause there 1vas no vocational study in 1\U\•ait, it 
Has recorrunended to the ruler that the students should 
be assisted by the British Political Agent to 
abroud. 
study 
(4) The oil companies should train the Kuwaitis to enable 
them to I·JOrk in the companies.(25) 
On the lOth of November 1936 the first educational mission 
came from Palestine; it 1vas the Palestinian Government lvhich paid 
for the journey. The Kmvait Government paid for accommodation 
and food. The teaching team consisted solely of young 
Palestinians, who had not completed their secondary school 
education. None of them was a qualified teacher, except for one 
lvho possessed a higher degree from an Iraqi University (26). It 
was he who was invited to occupy the position of headmaster at 
both the Al-Nubarkiyah and Al-Ahmidiah schools. He 
implemented the frist Law of the Department of Education (27). 
He also instituted a system through the head of the Department 
of Education, whereby a fixed curriculum was introduced in 
schools and tests were conducted to evaluate the students' 
educational levels. The result of these tests determined the 
level into which a student 1vas placed (28). As many pupils 
tended to be older, a division 11as made betHeen the classes 
for younger and older students. An additional grade 1•as started 
every year whic~ increased the elementary stage to six years. 
In 1937 a secondary school class was started at Al-Nubarkia 
School and the first pupils graduated in 1943. Two additional 
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schools ~ere opened in 1938 called Al-Sarkia and Al-Quibliyah 
(29). 
The curriculum lv'as modelled largely on in the Iraqi school 
curriculur.1, although some slight changes were implemented 
l·thich brought it into line lvith the Palestinian curriculum. 
Some new subjects were introduced such as !Iistory, Geography, 
Geometry, Health Education, Arts and Handicrafts and English 
Languat:e. There 1;ere a number of reasons for using the Iraqi 
curriculum. Firstly, it was used because Iraq was a developed 
neighbouring country and was on friendly terms with Kuwait. 
Secondly, because of the geographical proximity of Iraq, many 
Kmvaiti pupils lvere able to continue their studies in Iraq on 
completion of their elementary and secondary schooling. The 
first Km:aiti scholarship students were sent to Iraq in 
1938/1939. Finally, the head of both schools in Kuwait had 
graduated from an Iraqi University, a fact which obviously 
influenced his choice of curriculum (30). Iraqi textbooks were 
used in the schools, along with a small number of English books 
published by the Oxford University Press; these had been 
brought to Kuwait by the Palestinian teachers. A number of 
students were offered educational scholarships and given the 
opportunity to study in Bahrain, Egypt, Lebanon and Bagdad on 
completing secondary school in Kuwait (31). 
There was an increase in the number of schools which 
correspondingly increased the need for a qualified teaching staff 
to work in these schools. The Department of Education recruited 
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staff from Egypt by requesting the Egyptians to brine an 
educational mission to develop the KU1vaiti education system. In 
1943 there 1vas a switch from the Palestininn based curriculum 
to the Egyptian curriculum, with some alterations l·:hiclt made it 
more appropriate to the needs of Km..ait in terms of History and 
Geography (32). The textbooks used in schools \·:ere also 
changed and Egyptian books were used. TI1ere was also an 
increase in the number of Egyptian headmasters and teachers 
employed in Ku1•ait's schools. It ,.,.as also proposed that the 
Egyptian ~linistry of Education should accept Kuwaiti secondary 
school graduates. As a result of this Egypt sent two experts to 
look in detail at the Ku\\•aiti education system. They r.1ade 
certain recommendations so that the KU\vaiti graduates should be 
eligible for acceptance into the Egyptian Universities (33). 
The following are the outlines of the main characteristics 
of the education system in Kuwait from 1936 to 1943: 
(I) Recruiting large numbers of teachers from abroad meant 
that there were a number of different teaching 
approaches, 
backgrounds 
due to the variety of educational 
of these teachers. There was to be an 
increase in supervision of the teaching staff in order 
to harr.10nise 
abroad. 
the teaching methods of teachers from 
(2) There was a diversity in curriculum, this 11as due to 
the curricula being derived from other Arab nations. 
They did not necessarily correspond to the needs of 
the students and their con~unities. 
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(3) Strict control of external examinations was maintained 
by a central body which was represented by inspectors. 
(4) It was then fashionable to use teacher-centred teaching 
methods (34). 
3.4 The Education of Girls 
Boys began their formal education in 1911/1912, girls, on 
the other hand, did not begin modern formal education until 1938. 
Prior to this, girls had studied in the Kuttabs. It was forbidden 
for strangers to see the female members of a family. A woman had 
no right in the choice of her husband and marriage generally took 
place within a family. She was regarded purely in the 
traditional role of caring for the children and keeping the 
house; she was therefore offered no opportunity to share in 
building the nation outside the home (35). A woman had no 
freedom whatsoever and consequently the education of girls was 
considered to be unimportant. The "ABC" of women's education in 
Kuwait revolved entirely around learning the Koran and some basic 
reading and writing. In 1926, the semi-primary schools for girls 
were known as 'lfUTTA\o/AH' (36). Al Huttawah was the name of the 
elderly woman who had mastered the Koran. Her classes were not 
dissimilar to those given to the men in the Nosque (37): she 
instructed in the Koran and answered questions on it. Al 
Nuttawah usually sat in the middle of a separate room in her 
house and used a long stick to maintain discipline within the 
class. The girls would sit around her wearing long dresses 
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and veils to cover their hair; these veils would reach the 
knee (38). Each girl brought her mm drinking ,,·ater in a special 
bottle called a "karsha" (39). This ,,·as due to the high price of 
Hater and the difficulty in obtaining it in those days. 
Two teaching methods \v'ere employed in the r·iutta,,ah Kutt.ab. The 
first method was to repe.:1t thr Koran; this meant that the girls 
did not necessarily have to be able to read or have any knmdedge 
of the alphabet. The main reason for the use of this approach was 
that mothers demanded that their daughters return to their 
household duties as soon as possible. The second teaching method 
entailed reading the Koran and studying grammar in order to 
understand the structure of the Koran (40). 
Nrs. ·Aisha AL-Azmiri who was called " Nulla yah " ( 41), was in 
charge of the second Kuttab, where girls were taught reading and 
writing along with some arithmetic, se\.ring, knitting and 
embroidery. The 
were encouraged 
result of this schooling was that some 
to open their own schools to pass on what 
girls 
they 
had learned. These schools \vere responsible for educating girls 
until the first formal girls' school was opened in 1937/1938. 
The American ~:edical Hission invited Hrs. Aisha Al Azmiri to 
give tuition in Arabic in the school they \v'ere planning to open 
in order to help spread the English Language and Christianity. 
t~s. Aisha rejected their invitation because she did not accept 
these aims (42). Her classes were divided into three; the ne\v' 
girls occupied the front rows, tl1ose with some knowledge of 
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reading and writing sat in the middle in front of the cleverer 
girls who \;ere about to graduate (43). Studying in the Kuttab 
continued up until the 1950's, although the first girls' school 
had been opened in 1937/1938. This was due in the main to 
parental resistance to the new curriculum and teaching methods. 
The first girls' school, opened in 1937/1938 (44), was housed 
in a small rented building and about 100 girls attended. The 
education council recruited tHO Palestinian women as teachers. 
They '"ere sisters called Rafah Audah and l·laseefah Audah. They 
,.,ere qualified teachers ,,·ho held Higher :·fa tricula tion 
Certificates, which was a higher qualification than that which 
could be obtained from high school. They agreed to come but 
envisaged problems travelling without a male relative, Hhich was 
strictly against the traditions of the day. The council overcame 
this by inviting a brother to accompany them in the capacity of 
bodyguard (45). 
They began teaching in the new school which was known as the 
AL \~OSTIA school. The curriculur:1 used in the girls' school \vas 
not dissimilar from that of the boys' schools, with the exception 
of nursing, first aid and hygiene being taught and English being 
excluded. Knitting, se,ving and embroidery \vere taught in the 
girls' schools but not in the boys' (46). There were no fees 
payable at the government schools and books, writing materials, 
food and school uniforms \-:ere provided by the government. Honey 
was given to the poorer students. 1955 was the year when the 
first female students were sent abroad for completion of 
secondary school studies. 
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3.5 The Adrian Vallance Report 
Adrian Vallance was an expert on education in the Gulf; he 
worked in Iraq and arrived in Kuwait in May 1939. He wrote a 
report on the education system in Kuwait in which he put forward 
certain recommendations to the authorities which were the first 
of their kind (47). 
3.5.1 Schools and Pupils: 
The actual school buildings were found to be in a good state 
of repair and were clean and orderly, although some desks and 
chairs were in need of repair. The students' appearance was good 
and they were enthusiastic about their schools and classes, a 
fact which was proved by their regular attendance at school. 
Health provision came in for some criticism. It was recommended 
that a doctor should carry out regular medical checks, and that 
special attention should be paid to the pupils' eyes. The 
introduction of hygiene classes and a better relationship between 
doctor and students was also recommended. The idea of students 
being forced to wear European style uniform in school was also 
criticized. This, according to the report, revealed a lack of 
respect for their own traditions. The report suggested that the 
pupils should be encouraged to be proud of their country and 
customs. Class-size was also criticized: the teachers sometimes 
mixed a large group of older and younger pupils together which 
had a detrimental effect upon the younger pupils in their 
formative years. Consequently, teachers were encouraged to divide 
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the classes substantially according to age, so that the younger 
pupils could be placed in separate classes or schools such as 
kindergarten or nursery schools. 
3.5.2 The Cu~~icula: 
The Vallance Report analysed the curricula employed in the 







which was Palestine. 
As regards History, he criticised the 
books and that the fact children were 
of their teachers' country of origin, 
He recommended that history books be 
written specifically about Kuwait. These books should be written 
in a simple style in order to make them easily understood by the 
pupils. 
In the area of arithmetic teaching he highlighted the fact 
that the pupils studies were not directly relevant to the needs 
of the government, oil companies and smaller businesses. He 
recommended a substantial improvement here. English was taught at 
Al-Ahmadiyah school. However, in order to obtain good results 
and enable the students to obtain employment with the oil 
companies, it was recommended that a British national should be 
employed to teach English in the high level classes. In the 
teaching of writing, Vallance noticed bad handwriting in both the 
Arabic and English languages. The students mainly learnt writing 
from what they actually saw written on the blackboard. It was 
therefore recommended that the students carried special hand 
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writing notes to assist them in improving 
Vallance also emphasised the need for ink 
writing. Studying abroad was also regarded 
their handwriting. 
to be used when 
as essential for 
students planning to work with the oil companies, so it was 
recommended that they should be sent to Bahrain to study at its 
industrial college. 
3.5.3 Teachers 
The report confirmed that the Palestinian teachers carried 
out their teaching duties well and enthusiastically and had 
contributed greatly to improving the standard of education in 
Kuwait. Vallance therefore recommended that the Department of 
Education should employ teachers who had been educated in 
Palestine, where they obviously had been trained in using the 
best available educational methods. 
3.6 Early Forms of Education Stages 
The education system in Kuwait has taken great steps forward 
and has kept in line with world wide educational progress. This 
has been particularly marked after the discovery of oil and the 
consequent development of the oil industry. Oil revenues were 
used in order to improve the general standard of living in 
Kuwait, this included considerable spending on education. The 
general opinion in Kuwait society is that expenditure on 
education is an investment that can bring large dividends; the 
more spent on education, the more it benefits the population and 
the country as a whole. 
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The developments in the economic and social fields in turn 
led to an increased demand for a better qualified workforce. 
Consequently, new types of schools were created. The following is 
a comprehensive list of new educational establishments (48): 
3.6.1 Education at Kindergarten level 
To facilitate the transition process of the under sixes from 
home life to school life, kindergarten were introduced in 1954 
when the first two kindergarten were established in Kuwait. The 
teaching atmosphere in the schools and the curricula were 
designed to ensure that the children were given a sound base on 
which to begin their education. The children's physical and 
mental well-being were stressed at this stage of education (49). 
3.6.2 The Religious Institute 
Islamic culture and Arabic studies formed part of the 
responsibility of the Department of Education. 1947 saw the 
creation of the Religious Institute , which aimed at preparing 
students to follow further education courses at AL-AZHAR or DAR 
AL-ULUN in Cairo. The Institute was designed to give students a 
good basic general knowledge along with instruction in the Koran, 
Islamic tradition, Arabic Language, History, Islamic 
Jurisprudence and Law. There were three levels; primary, 
intermediate and secondary and each level lasted for four 
years (50). The number of students attending the three Religious 
Institutes in 1984 totalled 1153, with 132 specialist 
teachers (51). 
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3.6.3 Commercial Secondary School for Boys 
In response to the increase in economic and business activity 
the Department of Education created the School of Commerce in 
1953. This school "'as designed to train future accountants, 
administrators, clerks, and secretaries to be employed by 
government departments as well as private establishments and 
companies. The entry qualification \1•as the General Intermediate 
School Certificate (52). 
3.6.4 The Secondary Technical Schools for Girls 
The Secondary Technical School was founded in 1952 by the 
Department of Education. The aim of this school was to offer 
opportunities for girls to play a role in both the economic and 
social development of Kuwait. After completion of the 
intermediate level of education, girls could continue their 
studies at the government created Secondary Technical School. The 
courses offered lasted for four years and the girls could study 
secretarial and commercial subjects along with 
domestic orientated subjects (53). 
3.6.5 The Technical College for Boys 
social and 
Kuwait's economic development was accompanied by rapid 
industrialization, this increased the 
possessing technical skills and knowledge. 
demand for people 
Consequently, the 
Technical College for boys came into being in 1954. It offered 
six year technical courses. A requirement for enrolment at the 
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school \,•as that the !Joys should have completed the first t\o.'o 




first phase involved studying for the Technical 
Certificate. During the second phase students 
the Technical Secondary School Certificate. 
Successful students \,•ere reconunended to continue their technical 
studies abroad. There \o.'ere four major subject areas covered in 
the Technical college curriculum : 
1. Hechanics 
2. Electronics 
3. Construction and buildin·g 
4. Carpentry (54). 
Economic development highlighted the need to the authorities 
for corresponding improvements in the field of education. 
Greater flexibility and provision for periodic modifications when 
necessary were introduced into the school system. After being 
subject to a great deal of change, the educational system was 
eventually divided into three levels. A further two year co-
educational level was added for children under the age of six, 
which was called "BASATEEN" (garden). The following table 















3.7 ~!odern Education in Kuwait From 1956 to the Present Day 
In 1955, two prominent Arab education experts, Hr.Isoel 
Qabbani, the former Egyptian Ninister of Education, and Dr .~latta 
Agrawi, the Deputy director of Education at UXESCO carried out 
research into the educational requirements of Kuwait on behalf 
of the Department of Education. Their reconunendations Here 
responsible for shaping the present Kuwaiti education system. 
They recommended that education should consist of 3 stages and a 
four yearly pattern (4/4/4) was introduced as follows (56): 
Kindergarten (co-educational) optional 2 years (4-6) 
Elementary compulsory 4 years (6-10) 
Intermediate compulsory 4 years (10-14) 
Secondary optional 4 years (14-18) 
Source: 
Department of Education. 1957. "Annual Report". pp.21-
22. 
~~.Qabbani and Dr. Agrawi outlined educational objectives for 
education in Kuwait: 
(1) Eradication of illiteracy among the young and adult 
sections of the population. 
(2) Disseminating Islamic Religion and inculcating Arabic 
cultural traditions of freedom, courage, generosity, 
respect for the law and truth-seeking. 
(3) Strengthening adherence to Arabic nationalism in general 
and to the Arab-Islamic heritage of religion, language 
and literature. 
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(4) Improving equality and democratic concepts of individual 
rights and communal co-operation. 
(5) Spreading sound health and sanitation through knowledge 
about nutrition and the prevention of disease. 
(6) Motivating individuals 
and the utilisation of 





(7) Developing and encouraging free self-expression and the 
spirit of creativity, especially in the Fine Arts. 
(8) Three principles should guide the development of education 
in Kuwait: 
a. Providing compulsory general education until the age 
of 14. 
b. Launching a comprehensive campaign to combat adult 
illiteracy. 
c. Providing adequate educational opportunities for 
Kuwaitis on the basis of equality for both sexes.(57) 
1955 was thus a starting point for the implementation of 
concrete improvements. 1962 saw the re-naming of the Department 
of Education, which then became known as the ~linistry of 
Education. Government funding for the Ministry of Education 
was increased from RS.4,770,209 in 1949/1950 to RS.91,212,962 in 
1955/1956. Spending on education reached its high point in 
1983/1984, due mainly to a vast building programme which 
was undertaken in that year. The total input of funds for 
education reached 223,84 million KD.in 1983/1984 (see Table 
5)(58). 
Table 5 
The Expenditure on Education in Rupees 
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Ministry of Education. 1957. "Annual Report" pp.ll 
3.7o! Compulsory Education 
Mr.Qabbani and Dr. Agrawi stressed the importance of 
compulsory education in Kuwait. This recommendation was legally 
implemented by the ~tinistry of Education in 1967. Education from 
then onwards was based on the following guidelines: 
(1) Education should be free and compulsory for both sexes 
from primary school until the end of intermediate 
level. The government should bear the responsibility 
for building schools and for recruiting teachers as 





Children must begin school at the age of six. 
Parents bear ~1e responsibility for their child's 
education. The exception to this Has if the child was 
handicapped. In this case he or she \Iould attend a 
special school. 
All children should attend state schools unless 
otherHise stated by the government. In certain cases 
children could attend a private school if permission 
was granted by the government (59). 
3.7.2 The Objectives of the Compulsory Education Act 
(1) To ensure the correct development of each child and assist 
. i.n the formation of proper attitudes and habits for 
protecting his or her health. 
(2) To encourage the social advancement of the child as a 
future member of the community. This involved instilling 
in him or her an aHareness of his rights and 
responsibilities and duties as a citizen of the country. 
It also furnished him with the ability to protect his or 
her rights and encouraged him to act in a responsible 
way within the community. 
(3) To foster the spiritual 3\vareness of the individual in 
order that he can follow his religion and be guided in his 
private and puplic life by its values and rules. To 
improve the emotional condition of each individual, to 
encourage and build self- confidence in each person. 
(4) To furnish the child with adequate knowledge about 
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the society in which he or she lives in order that he or 
she can gain a deeper understanding of the Arab world and 
its relations with the rest of the world as a whole. The 
purpose of this was to give a young person insight into 
the development of the country and the problems 
associated with this development. It should also develop a 
sense of patriotism within a young person which in turn 
would encourage him or her to share in the country's 
further development. 
(S) To provide a firm educational framework within which a 
person could develop freely. Children were to be taught to 
use language correctly, they were also to be taught 
arithmetic and scientific skills. Further qualities to 
be instilled into young people involved developing an 
ability to observe and to listen and criticize in an 
objective and reasonable manner. 
(6) To give instruction in a foreign language in order that 
the student may pursue studies in further education and 
also if he or she wished, to choose vocational studies in 
later life. 
(7) To assist a person to form good habits in order that he 
could make the best use of his leisure time, so that he or 
she will be able to appreciate the fine arts and use his 
leisure time profitably (60) (see Table 6). 
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Table 6: 
The Increase in Enrolment in the Compulsory Cycle 
( Primary and Intermediate Grades). 
Source: 
Year Enrollment 



















a. Zalatimo,F. " Development of the Education System in 
Kuwait since 1961:: p.83. 
b. General statistical abstract p.294 
3.7.3 Adult Education 
A large number of the older generation had not received any 
formal education and needed to catch up on ~hat they had 
missed. As a response to this need the ~linistry of Education 
opened a number of evening centres, which were staffed by well-
qualified teachers who used a specially designed curriculum. 
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These centres catered for illiterate adults of Ku~aiti 
nationality and non-Kuwaiti nationals. Adult illiteracy showed a 
rapid decrease; from 68% in 1955 to 28o9% in 1980 (see Table 
Table 7 
The Percentage of Illiteracy among Adults 10 Years and over 




















1984. "Annual statistical 
Figures for 1984 show that in that year there were 156 adult 
educational establishments, with a total of 38,454 students (61). 
There are three phases in the adult education programme: 
(1) The primary stage; this lasts for two yearso 
(2) The intermediate stage lasts for four years 9 and the 
students leave after sitting the School Certificate 
Examinationo 
(3) The secondary stage also covers a four years period and 
leads to the Secondary School Certificate. 
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The adult education system operates on a purely voluntary 
basis and there is no charge for tuition and teaching materials. 
Teachers usually have some experience in teaching adults and are 
recuited from day-time teaching staff in state schools. 
Teaching is part-time and salaries depend on teaching 
responsibility and teaching load. They are expected to carry out 
administrative and some supervision duties (62). 
3.7.4 School Buildings 
In order to provide the present and future generations with 
the best education possible, the Ministry of Education has built 
a number of up -to-date schools and is responsible for welfare 
services, such as the provision of clothing and food. Medical 
care and transport are also under the ~linistry's jurisdiction 
and are provided free of charge. Design experts who design 
schools in Kuwait are employed by the Ministry of Education and 
the most modern kindergarten buildings are constructed with the 
best facilities possible in order to encourage parents to send 
their children to the kindergarten. Thousands of pupils are 
catered for in the newly constructed secondary schools (63). 
These schools offer numerous play areas, bathing facilities, 
assembly halls and swimming pools (See Table 8). The 
International Bank Commission of 1965 claimed that: 
"Most of the school buildings are magnificent in 
construction, size, equipment and other facilities. They 
compare favourably with the best modern schools 
anywhere. In fact, perhaps simpler and more functional 
structures would serve better, or at least as well. 
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There is a centralized system of purchasing and supplying, 
where every school in the state has the same facilities 
regardless of its size, location or level:' (64). 
Audio-visual teaching methods were introduced into the 
schools in 1956. A department responsible for developing the 
use of audio-visual aids was created in the same year. This 
department offered such aids as pictures, film strips, stuffed 
animals and graph flowers, tape recorders, television and 
language laboratories as well as other aids which are in 
daily use in the schools (65). 
Table 8 
The Development of School Buildings during the period 




























































Kuwait Ministry of Education. 1975/76. "Educational 
Statistical Abstractn. p.6 
3.7.5 The Schools' Curricula 
The year 1955 saw the first real review of school curricula. 
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Until 1955 the curricula used in schools were based on those 
used in Iraq, Palestine and Egypt. It was considered necessary 
by the Department of Education to form a special comr.lit.tee to 
investigate curricula used in schools. This committee \¥as set. up 
on 12th October 1955 and was responsible for modifying and 
revising the curricula (66). The main points noted Ly the 
committee Hitll regard to the curricula \vere as follo,,•s. There 
\vas too much repetition at each stage of education, this resulted 
in boredom. There was also too much er.1phasis placed on the past 
in schools. The main difficulty associated with any attempt at 
introducing new curricula into schools stemmed, at that time, 
from the apparent lack of general and specific objectives. This 
led to a lack of enthusiasm by the students for their studies. 
Kuwait held a National Educational Conference in 1972 in order 
to discuss school curricula. The conference consisted of 
a working party \vhich produced some 37 proposals. The most 
important recommendations to come out of the discussions 1,rere as 
follmvs: 
(1) To set out detailed aims in the field of education in order 
to shape future educational policies. 
(2) To highlight areas of practical application and conceptual 
learning within the curricula. 
(3) Special provision was to be made for brighter children 
as well as handicapped children. 
(4) Vocational guidance in secondary school curricula was to 
be introduced. 
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(5) Special groups with responsibility for assisting in 
curricula revision and modification should be formed.(67) 
3.8 The Schools 
3.8.1 Kindergarten 
In Kuwait the education of the under sixes is voluntary and 
no payment is required. It is worth noting that a UKESCO study 
showed an increase in the number of kindergarten and children 
attending them (68). Kuwait appears to be the only ~iddle­
Eastern country where pre-primary education falls under the 
jurisdiction of the authorities and where there is a constant 
increase in the number children who are enrolled at kindergarten. 
The first two kindergarten were officially opened in 1954 
with some 376 children attending. \·!ithin a period of four years 
the number of kindergarten and children attending had risen to 9 
and 2,574 respectively. Education at this level \vas co-
educational. As regards the actual routine for the children at 
kindergarten in the early years, a large proportion of the day 
would be spent in school, the children would arrive in the 
morning and remain at school until late afternoon. They were 
however allowed one and a half hours per day to sleep and during 
the course of any day two meals would be given (69). 
The most important objective of the kindergarten teacher was 
to provide a suitable environment for the children to grow and 
develop both mentally and physically. The system has changed over 
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the years and these days children normally commence scl1ool at 
7:30a.m. and return horne before 1:00 p.m. 
In pre-school education the following areas are empl1asised: 
(1) Instruction to Islamic values and ideals take~ from the 
Koran. 
(2) The development of a feeling of belonging to the nation 
of Kuwait and a feeling of patriotism. 
(3) The development of free-expression and creativity in a 
healthy atmosphere. 
(4) Guidance in order to form proper habits of hygiene and 
cleanliness in daily life (70). 




is the normal age of entry to primary schools and 
education lasts for four years, regardless of 




children attending primary school in 1984 are as follows: boys 
64,619 , girls 62,987 , with 127,606 pupils (boys and girls) and 
7,323 teachers (men and women) and a ratio of 17.4 students for 
each teacher (71). 
The following are the main goals of education at primary 
level: 
(1) The principles and values of Islam should guide a child's 
spiritual and mental growth and character. 
(2) The three R's should be adequately taught; these are 
Reading , Writing and Arithmetic. 
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(3) Sport and health educ<Jtion should be used to assist in 
the child's physical development. 
(4) Arts and craft subjects should not be neglected. 
(5) A child should be given instruction in the responsibili-
ties and duties \>'hich are be expected of a future member 
of the conununi ty. 
( 6) An a\•areness of the idea of belonging to a community and 
a nation should be instilled in the child 
history courses (72). 
through 
The teachers employed at this level of education hold a t"·o 
year teacher-training qualification 
education. 
3.8.3 The Intermediate Stage 
gained after secondary 
This stage takes place after the successful completion of 
primary education. Figures for 1984 shm" that the nur:1ber 
of schools had reached a total of 151, Hhich included 80 boys' 
schools and 71 girls' schools. The total number of pupils 
attending was 117,306 and the number of teachers was 8,314, 
making the ratio of 14.1 students for each teacher (73). 
Teachers are usually experienced primary school teachers who 
have some experience in teaching subjects such as Science, 
Hathematics and Foreign Languages. They have normally graduated 
from either Kuwait or other Arab Universities. 
During this stage of education the following can be considered 
as guiding principles: 
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(1) By tc:1ching the follmving subjects, the Arabic Lansuage, 
History, Geography, Basic Science and a Foreign Language 
(English), the child should gain a deeper understanding of 
his life and the national character. 
(2) Guidance to enable the students to pursue courses at the 
secondary stage of education. 
(3) Offering an opportunity to those who wish to gain 
experience in technical and manual work; this includes 
lessons in iiechanics, Electronics, Hood1vork and 
Crafts (74). 
3.8.4 The Secondary Stage of Education 
Secondary schools for boys were first established in 1938, 
whereas the first girls' secondary schools came into existence in 
1946. This sector gradually increased in order to accommodate the 
growing numbers of pupils who came from the intermediate level 
schools. In 1983, there 1•ere 80 secondary schools (boys 41, girls 
39) with 62,683 pupils and 6,724 teachers, making a ratio of 9.3 
students for each teacher (75). This phase of education lasts 
for a four year period and prepares tl1e students for the National 
Secondary School Certificate Examination. During the first two 
years the student receives a basic general education followed by 
a choice in the second t1vo years of either a scientific course or 
an arts course. 
3.8.4.1 The ~~in Aims of Secondary Education in Kuwait 
(1) To develop maturity within the student along with self-
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respect, pride nnd an understanding of his or her 
position and importance within the community. 
(2) To equip a student with the necessary skills and 
experience to enable him to support himself and his 
family, and to be a responsible member of society. 
(3) To develop an mmreness of the importance of the family as 
an institution \vithin society and thus enable him to 
benefit from a proper family life. 
(4) To shO\• the student how best to profit from leisure time, 
to improve his health and develop recreational, aesthetic 
and intellectual interests. 
(5) To instill in a student the ideals of democracy, duty and 
responsibility and equip him to work with the best 
interests of society at heart. 
(6) ·To prepare a student for future study (76). 
3.8.5 Special Educational Institutes 
Kuwait has made great steps forward in the provision of 
education to meet the needs of those children who suffer from 
either physical or mental disabilities. The first children to 
receive specialist education were the blind. ~mtait 's first 
special educational institute was established in 1955. Following 
this further such institutes were gradually created for deaf, 
dumb and spastic children. In 1984 the number of special 
education schools reached a total of 26, with 1,069 students. 
These establisl~ents receive a great deal of support and are 
provided with equipment and teaching aids in order to deal with 
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the special problems encountered by disabled children. Teachers 
in these institutes are trained specialists 1~10 provide academic 
and vocational guidance in a variety of subjects. These teachers 
are encouraged to gain further qualifications by means of a 
scholarship scheme. Kwait's Hinistry of Education takes part in 
international conferences lvhere issues in the education of 
hnndicapped children are discussed (77). 
3.8.6 Private schools 
As one of the main aims of the Ministry of Education was to 
uphold the idea of equality of opportunity in education, a system 
was introduced in 1967 whereby private schools and educational 
establishments could be supervised. Uniform, curricula and 
entrance for state examinations were dealt with. This was a 
direct attempt at ensuring that the private sector met the 
standards required in the public sector. 
Figures show an increase in student and teacher numbers. In 
1979 the number of private schools Has 60 Hith 59,424 students 
and 2,829 teachers. By 1984 this figure had increased to 79 
schools ~Vith 86,615 students and 4,223 teachers (78). 
3.8.7 Scholarships Abroad 
The first group of students to study abroad was sent in 1939, 
followed in 1943 by a group of 17 students IVho attended an 
educational establishment in Cairo and Hho were sent by the 
Department of Education. In 1944 the number increased to 40 
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students. Since the opening of the University of Kuwait in 1966, 
scholarships abroad have been mainly limited to those students 
"'hose subjects, mainly in the area of science, are not covered 
by Kmvait 1 s further education establishments or for the best 
students to continue towards higher qualifications. The following 
figures show the nuQbers of male and female students studying 
abroad in various countries. In 1970, 559 men and 103 women 
\:ere sent abroad, while in 1983, 2,682 Kuwaiti stuJents were 
studying abroad, with a total of 2,438 men and 244 women (79). 
3.8.8 Public Authority for Applied Education and Training 
Established in 1982 as the third government organisation 
responsible for education in Kuwait, the Public Authority for 
Applied Education and Training encompasses eight different 
colleges and training centres, namely: The Teachers' Training 
Institute, The Health Institute, The Commercial Institute, The 
Institute for Applied Technology, The Civil Aviation Institute, 
The Telecommunication Training Institute, Shmvaikh Industrial 
Training Centre and The \vater and Electricity Training Centre. 
Teachers' Training Institute 
In order to meet the 1973 UNESCO recol'!llllendations with regard 
to a teacher 1 s education, the Ministry of Education issued a 
decree which stated that: 
11The Teacher Training Institute shall not admit 
new students \vithout a high school diploma 
and the course of study shall be a two years 
degree instead of four years after the intermediate:'(BO). 
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The aims of a teacher training course ,,·ere mainly to offer a 
general education and to study the cultural background. Further, 
it was important to improve the potential in teachers' ability 
to instruct others and highlight teachers' responsibilities. An 
awareness of this would enable teachers to teach and set examples 
which are important for social, cultural and economic progress. 
Currently there are two post-secondary Teacher Training 
Institutes, one for males and the other for females. Candidates 
must pass an interview before being accepted at the Teacher 
Training Institutes. Graduates are equipped to teach in 
kindergarten and primary schools only. Figures for 1984 show 
a total number of 2456 students, including 1066 boys and 1390 
girls(81). 
3.8.9 University 
The final part of Kuwait's educational framework came into 
being in 1966 with the opening of Kuwait University. In general 
the university had some 600 students and two colleges I' The 
Science and Arts College" and •· The Girls' College". By 1986 the 
number of students had increased to 17,000 and the number of 
colleges risen to eight. Projections for 1999 estiQate that some 
40,000 students both Ku"·aiti and non-Kuwaiti will then be 
attending the University (82). 
As regards conditions of entrance, prospective students may 
enter the University if their average achievement marks in the 
Secondary Education Examination are adequate. Those students 
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with higher than average results are preferred and the lowest 
limit in order to enrol at the University is 70%. 
Scholarships are offered on a yearly basis to students from 
the Gulf, Palestine, Africa and the Far East. These students 
undertake a course of study in Arabic and Islamic culture. 
In 1982, 1577 students, both male and female, graduated from 
the University of Kuwait. Figures for 1983 show a teaching 
staff of some 868, including 144 women. Students are not usually 
accepted at the University of Kuwait if they have studied in the 
private sector unless such schools are approved by the Ministry 
of Education. 
Kuwait University has its own objectives and mission. The 
objectives are broadly divided into two categories, namely, 
1. To contribute to the social development, and 
2. To advance human learning. 
3.8.9.1 Contribution to Social Development 
In pursuit of the development of Kuwait society the 
university has the following objectives: 
1. To train young people, and prepare them for leadership 
roles, and create national consciousness among the youth. 
2. To propagate knowledge and preserve the cultural and 
traditional values of Kuwait. 
3. To foster the socio-economic development of the country. 
4. To promote scientific research designed to solve the 
nation's technological and industrial development problems. 
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3.8.9.2 Advancement of Human Knowledge 
To promote learning and enrich human knowledge the University 
of Kuwait, 
1. ~~intains scientific, social and cultural relationships 
between and among Arab and Islamic institutions on the one 
hand, and other international institutions on the other. 
2. Promotes Arab and Islamic civilisation. 
3.8.9.3 Mission 
The university has a mission. It aims to 
1. Design courses and methods of teaching aimed at developing 
and improving students' analytical and practical skills. 
2. Provide adequate facilities for sports, health services, 
counselling, art, cultural and moral development. 
3. Formulate admissions policy and guidelines, taking into 
consideration the students' potential talents, interest, 
ability-while at the same time linking such policy with 






development by providing external 
short-term education and training 
courses, etc, to the public at large. 
5. Encourage staff development aimed at improving the teaching 
skills, productivity and administrative efficiency. 
6. Update the university curriculum to fall in line with 
international standards. 
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7. Propagate knowledge and promote literacy across a large 
section of the community (83). 
3.9 Conclusions 
The review of the development of education suggests that 
Kuwait seems to have rapidly developed in education. This may be 
attributed to the government efforts and determination to ensure 
educational progressiveness in Kuwait. In other words the 
government was deeply involved in education. This led to the 
commissioning of Adrian Valance Report in 1939, which eventually 
resulted in the revision of the education system in Kuwait. 
Further research for improvement in the Kuwaiti educational 
system was carried out in 1955 by Ismael Qabani and Matta Agrawi. 
Their report led to further revisions including compulsory 
education. However, compulsory education without trained teachers 
may not be totally effective. Consequently, the government set up 
the Public Authority for Applied Education and Training to cater 
for the training of teachers for schools and colleges. Kuwait 
University was also found to have remarkably improved over the 
years. In the following section we shall examine kindergarten 
schools in Kuwait in detail. 
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AN OVERVIEW OF PRESCHOOL EDUCATION 
4.1 Introduction 
This chapter aims to review the literature on preschool 
education generally. The rationale is to have an overview of 
preschool education before getting do~o.·n to specifics, and 
concentrating on kindergarten education, .,.hich is the focus of 
this research. The chapter is arranged in sections. Section one 
addresses the concept of preschool education. In section two, we 
examine the meaning of preschool and the interpretations \·:hich 
have been attached to it. Among the types of preschool examined 
are kindergarten, nurseries, and day-care centres. 
Section three explores the role of preschool education in the 
development of children. The importance of the preschool 
curriculum is the focus of the discussion in section four, and 
the definitions of the term 'curriculum' are examined. 
Finally conclusions are drawn. 
4.2 The Concept of Preschool Education 
"Every week-day morning, hundreds of thousands 
of parents leave their young children in 
the care of relatives, friends, preschools, 
day-care centres or day-care homes. The 
proportion of parents who rely on others 
to care for their children has grown rapidly. 
The number of day-care centres and day-
care homes tripled between 1967 and 1975, 
from 35,000 to 116,000. During the same 
period, the proportion of children enrolled in 
preschool programmes increased by more than 50 
per cent"(l). 
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The preschool education movement was launched in 1657 (about 
330 years ago) by Comenius. According to Comenius (2), 
''The first schooling should be at home-a sort 
of 'school of the mother's knee'-where 
during the first six years of life, children 
would be taught by their mothers so that when 
they reached school age they possessed simple 
facts and skills that prepared them for more 
formal learning". 
Later Johann Pestalozzi (a Swiss educator) introduced 
preschools for younger children. This was largely the result of 
his profound love for children. He was always concerned about 
children's growth both spiritually and physically and felt it 
might be endangered or threatened by such factors as factories, 
industrialised cities and working parents' neglect. Pestalozzi 
believed in encouraging children to observe things around them 
(for example, the number of steps in a staircase, the number of 
panes in a window, the number of horns possessed by a bull, etc). 
According to Braun, and Edwards (3), 
"Such attentiveness (attention generated 
by such observations) would lead to heightened 
awareness in a child, promoting academic skills". 
In 1842, 'Children's Garden' or what is now popularly known 
as 'kindergarten' was introduced by Fredrick Froebel (a German). 
The major objective of the 'children garden' was to serve as 
a sanctuary for children, 'where the pressures of the family and 
the school could not enter'. Among the activities introduced in 
the kindergarten were singing, dancing, painting, cutting papers, 
sewing, marching and so forth. No reading, writing or use of any 
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materials (for example, books, pencils, pens,etc) .,.;ere allO\,•ed. 
Emphasis was particularly placed on play: Froebel stated that: 
"The \YOrk of young children "''as play; it was 
from play that they "''ere to learn'.(4). 
Originally, the kindergarten education was costly and could 
only be afforded by rich families. It is worth mentioning here 
that kindergarten schools were all privately run institutions. 
However, with the increasing understanding of the important role 
of kindergarten in society, public funds were available for 
building kindergarten for all children. The important roles 
kindergarten play in society are: 
a. Provide pre-primary education for the children. 
b. Promote the physical and spiritual growth of young pupils. 
c. Minimise pressure on the families. 
4.3 The Meaning of Preschool 
Preschool is a term that can be used for the schools which 
prepare or look after children from about the age of one to seven 
and does not include any formal education or teaching. There 
are many different kinds of preschools throughout the world. In 
this study three major ones will be discussed. These are, 
kindergarten schools, nursery schools and day-care centres. 
4.3.1 Kindergarten School 
A kindergarten is a form of preschool often concerned with 
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the education of children around the age of five. Kindergarten 
can be privately owned (for example by religious or missionary 
institutions, private individuals, etc), or publically owned 
(by regional or federal governments). Rules, regulations and 
guidelines are normally drawn by the Ministry of Education or by 
the Ministry of Health, under whose to which these kindergarten 
fall. 
Initially, most of the rich families send their children to 
kindergarten schools paying fees. The reason why the parents send 
their children to private schools is that it is very convenient, 
as the mother becomes free whether for work or other activities. 
Recently, some countries have made available free kindergarten 
education for their children. In these countries kindergarten 
are no longer restricted to the children of the upper class. 
Kindergarten are also no longer restricted to the cities. They 
can now be found in towns and villages and in some countries the 
children are taught free. 
Todd and Heffernan, in their book 'The Years Before School' 
(5) find that the educational objectives of preschools depend to 
some extent on the relationship of the school to other parts of 












Educational purpose of the 
preschool group 
To provide education and care for preschool 
children in families of working parents, 
disadvantaged families, and in families 
wanting to enrol. To help parents guide 
children. 




!Elementary school; ITo give upper-grade pupils experience with, 





!Secondary school ITo give babysitters and prospective and 
!actual parents an opportunity to understand 
land guide children. 
_________________ ! ______________________________________ __ 
l 
:Junior college; ITo provide observations and laboratory 





ITo prepare students for teaching and other 
lwork with children. 
I 
I 
ITo further thedevelopment of teachers 
land others in service with children. 
ITo provide care for preschool children of 
!married students. 
________________ ! ____________________________________ __ 
Source 
Todd, v. and Heffernan, H. 1977."The years before 
school!!. Macmillan publishing co. New York, 3rd ed. p.l4. 
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4.3.2 Nursery School 
Kent and Kent (6) define a nursery school as: 
"An establishment for the care of babies 
or young children(mostly under two years 
of age) all day; it is registered with the 
local health authorities and usually under 
the care of qualified nursery nurses". 
Thompson, defines nursery schools as: 
"Nursery schools are schools specially 
designed and built for children under five. 
They have their own head teacher, specially 
trained nursery teachers and nursery 
assistants with a Kational Nursery 
Examination Board qualification. Children can 
be admitted from two to five years old"(7). 
4.3.3 Day-Care Centre 
Day-care is a form of preschool planned to provide full-day 
care for children of all ages. In America it also includes 
provision for after-school care for primary school children. 
Day-care centres have developed in modern societies because 
many married women now do full or part-time work and leave their 
children in a day-care -centre while they are working. The 
increase in the rate of divorce and separation and in the 
number of single parents has meant an urgent need for the 
children to be in a full-time day care centre while the single 
parent can work or even study. 
In conclusion, kindergarten, nursery and day-care centre have 
some common objectives. These are to : 
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1. Provide adequate care for the children and 
2. Prepare the children for formal primary or elementary 
education. 
4.4 The Role of Preschool Education in the Development 
of Children 
Preschool education is the education of young children from 
the time of informal learning at home, through the period of 
first contact with other children, to the time they start formal 
primary or elementary education. Preschool education also has 
ethical importance. This derives from beliefs as to what 
constitutes 'good experiences' or 'good life' for the pupils. 
For example, while some parents lay the main emphasis on 
training their children upon firm religious and cultural 
foundations, others tend to take a laissez-faire attitude and 
simply concern themselves with the provision of sound knowledge 
for their children. This may help to explain why some parents 
insist that their children must receive their education in a 
particular preschool. In some Arabic countries, for instance, 
parents insist that their children must be educated in an Islamic 
school or must receive a Koranic education before proceeding to 
formal primary education. 
Smith and Connolly in their work 'The ecology of preschool 
behaviour 1 (8) pointed out that: 
"The preschool is an important behaviour setting 
for many children, and it is a setting in which 
observation combined with experimental 




"~luch is going on in the preschool. There are the 
fleeting friendships, the early tussles, the 
beginnings of cooperation and hostility in social 
interaction. There is n high rnte of general 
physical activity. There are a variety of 
toys, tasks, and equipment to challenge the 
child's intellectual skills and curiosity''. 
It is their opinion that: 
''The amount of skill development between two 
and five years is enormous. In language, 
simple two or three word utterances give 
way to a close approximation to adult speech. 
Socially, the child moves from predominantly 
solitary play to cooperative play with several 
other children. Both general motor coordination 
and dextrous manual skills shO\v great improvement". 
Todd and Heffernan explain the creative development the child 
gains from preschool as: 
"In the preschool a child is free to develop 
creatively. The preschool is carefully planned 
and administered to provide an atmosphere of 
love and a rich environment in which a child is 
free to develop unique aspects of his 
personality and to create, in words and in 
space, experiences of his thoughts and feelings. 
The preschool provides an environment which 
makes optimal the self-development of each 
child" (9). 
The above quotations are important to this study because 
they have highlighted the important role of preschool education 
in the development of children in our society. Preschools are 
invaluable for promoting the development of children both 
physically and intellectually for preparing them for the formal 
primary or elementary schools. The next section will discuss the 
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~nportance of the curriculum on which the development of 
preschool children largely depends. 
4.5 The Importance of the Preschool Curriculum 
4.5.1 Definitions 
Hess and Groft (10) define a curriculum as: 
"A schedule of planned activities for the classroom. 
By 'planned' we mean that activities are selected 
in advance, the necessary materials are obtained, 
the sequence in which activities will be presented 
is worked out ( through it may be changed if 
necessary), and the planning is accomplished with 
the characteristics of and needs of children in 
mind". 
Similarly, Todd(ll) describes the curriculum for preschool 
children as: 
"An experience curriculum •••• The preschool and 
elementary school curricula should both be child-
centred. What the child is able to do at his age 
level in his community determines what is especially 
important for the school to do with the planned 
experience at each age''. 
4.5.2 The Preschool Curriculum 
The provision of a wide variety of experiences is important 
to the all-around development of the child. The definition of 
curriculum strongly suggests that curriculum in any preschool, 
kindergarten, nursery, or day-care centre is central to the 
development of a child socially, culturally, physically and 
mentally. Frost (12) points out that: 
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''Kindergarten is a great adventure for a child. It 
is usually his first experience away from home. It 
is his first experience with a large group of 
children for a 1vhole day or half-day on a regular 
basis. It is his first experience on a large 
scale of being accepted by others, not because 
he is part of a family, but because of 1vho he is 
and what he does. Kindergarten is his first 
experience in learning away from home". 
Kent (13) identifies the following elements which should be 
incorporated to ensure an enriched curriculum: 
(l) Language 
- Discussion; Stories and poetry; Reading and recording. 
(2) Hathematics 
(3) Haterials 





Todd and Heffernan (14) support the use of materials when 
they stress that: 
"in developing a preschool curriculum, 
consideration should be given to models .. ". 
According to Piaget's developmental theories: 
"The rate of development is in substantial part, 
but certainly not wholly, a function of 
environmental circumstances. Change in 
circumstances is required to force the 
accommodative modification of schemata that 
constitute development. Thus, the greater the 
variety of situations to which the child must 
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accommodate his behavioral structures, the more 
differentiated and mobile they become. Thus, the 
more new things a child has seen and the 
more he has heard, the more things he is 
interested in seeing and hearing. i·loreover, the 
more variation in reality with which he has 
coped, the greater is his capacity for 
coping" (15). 
Croft and Hess (16) contend that: 
''Planning the curriculum implies that the 
teacher knows what children need, how they 
learn, and a great deal about each individual 
child. The teacher matches preplanned tasks 
to the children's interests and abilities". 
They believe that if a curriculum is effectively and 
efficiently planned, the following benefits will emerge: 
(1) A well-planned curriculum supplies the structure and 
direction necessary for an effective programme. It requires 
cooperative planning, discussion and consultation among 
staff, who together will determine how to present a 
certain experience to the children. 
(2) A planned curriculum provides clear direction and makes the 
teacher feel that she is in control of her class. 
(3) A planned curriculum helps the teachers clarify the purpose 
of the activity they are teaching and the goal they wish 
to achieve. 
Frost (17), maintains that: 
"Learning is not a passive process. It is an 
active process". 
85 
A good curriculum should recognise this fact by allmdng for 
creative activity, play, dramatisation, first hand observation, 
experimentation, and the use of the child's five senses. 
This exploration of the importance of the curriculum is 
particularly essentinl because one of the mnjor objectives of 
this study is ''to determine whether or not Ku ... •aiti kindergarten 
need a certain written curriculum for the teachers to follow''. 
4.6 Conclusions 
It seems clear from the review of preschool education that 
there is a great need in our modern society to introduce new, 
and improve upon existing preschools. 
Children need love. Children need to be accommodated in a 
convenient and comfortable environment. However, with the 
increasing number of married women at work, and with the 
increasing number of broken families-divorced or separated-many 
children are likely to be denied the much needed love and a 
caring environment at this tender age. In other words, the 'love-
gap' and 'away-from-home-gap' are likely to be created. 
Nevertheless, to ensure the children maintain their physical, 
intellectual and social growth in our society, the above gaps 
must be closed. This is why the establishment of new 
preschools and theimprovement of the existing ones are greatly 
needed. So, to ensure that the benefits of preschools are 
maximised, the preschool curriculum must be carefully thought 
out, and time must be taken to make sure that it meets the 
preschool children's needs. 
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Kindergarten in Kuwait 
5.1 Introduction 
Early childhood is considered to be one of the most 
important stages of human development. During this period, the 
child's personality is being shaped and every experience might 
have a crucial effect on his future (1). Over two thousand years 
ago, Plato initiated the pre-school education of children, 
emphasizing its vital role. He also considered that children 
should be taken from their homes at an early age and be 
supervised by people specially trained in the care and education 
of young children (2). Much later, in 1657 the Czech writer 
Comenius, in his book, ''The Great Didactic·' again recognised the 
importance of preparing children for formal learning during their 
first six years of life. His idea was that this schooling should 
be done at home, by the mother, and he later published a picture 
book to support and supplement his ideas with a curriculum of 
plant names, colours, parts of the body, and animals, as well as 
religious an,· moral education (3). 
A later educationalist, from Switzerland, Johann H. 
Pestalozzi, in 1801 put forward ideas on pre-school education 
which arose from his concern for children growing up in 
industrialised societies where over-worked parents had little 
time to attend to their spiritual and emotional development (4). 
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In 1939, an international educational conference, expressed 
concern about child care especially during the pre-school years. 
Recommendations were made concerning curricula, aims and 
objectives and even buildings (5). 
The first actual "Kindergarten" or ''Children's Garden'' \,•as 
opened by one of Pestalozzi' s students from Gerr.1any, Frederick 
Froebel, in 1842. He had similar ideas to those of his teacher 
and regarded the school as a safe place for children to seek 
refuge from the harsh outside ~o.·orld, learning through play and 
different activities which did not remotely resemble 
school work (6). 
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The idea of helping children to escape the lmrsh realities of 
the modern world began to be accepted throughout Europe and the 
U.S.A. but even so kindergarten education essentially remained a 
luxury accessible only to the wealthy(7). However at the 
beginning of the twentieth century this situation was changed by 
the feminist Maria Montessori. who worked with children between 
the ages of 2-7. Her first ''Casa Del Bambini" was opened in 1907. 
with the aim of keeping children occupied during the day 
while their parents were out at work. ~iontessori herself 
designed materials that concentrated on the development of motor 
skills (8). 
The first pre-school in London was founded in 1911 by two 
sisters, Rachael and Nargaret Nadlillan, with the purpose of 
taking care of the children of the uneducated poor. Their 
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programme amongst other things encouraged good diet and health 
care under a strict set of rules (9). 
This brief summary indicates that the early kindergartens 
seem to have sought to take care of the child at a young 
formative age and to have used various methods of teaching in 
order to develop the children's speech, skills and abilitv to 





1-iodern thinking represents a combination of the 
educational goals together with the aim of 
the most practical way to help young children to 
their capacities for growth. The generally 
recognised aims and principles of the kindergarten at present 
are:-
1- Early learning should foster self-awareness and contribute to 
the development of a positive self-image. 
2- Behaviour 
functional 
appropriate to group living should become 
when group living is encountered. 
3- Readiness is a state of being and a process of becoming; 
therefore, skills of self-realization, human relations, and 
cognitive development should serve the child now as well as 
prepare the child for his future life. 
4- Communication consists of verbal and nonverbal behaviour; 
therefore, language learning is important for interpreting 
and expressing thoughts and feelings. 
5- The earliest manifestation of cognitive development appears 
in the child's sensory perceptions and motor activities. 
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Therefore, sensory-motor development is a prerequisite to 
abstract thinking. 
6- Cognitive constructs are formed by deriving meaning from 
perceptions; teachers of young children can assist in this 
derivation (10). 
5.2 Development of Kuwaiti Kindergarten 
It I-' <'IS not until 1954 that the first KUI~aiti kindergarten 
opened, but their aims were more or less the same as those quoted 
above. They sought to promote the education of children below 
school age in matters of health, diet · and integration into 
society. TI1e first two kindergarten that were opened were Al 
l-iuhallab in the district of Al Shark, and Tareq, in Al Kibla 
district. These kindergarten were very popular and soon became 
vastly over-subscribed as parents saw how much the children 
gained by attending them. The_facilities included an abundance of 
high standard equipment for play both inside and outside, a 
nutritiously balanced meal each day, and regular comprehensive 
medical check-ups. The children were also given an introduction 
to basic arithmetic and Arabic as well as some moral and 
religious training (11). 
By 1955/56 it had become necessary to open two more schools, 
Al Nansour and Al jabriyah, bringing the number of kindergarten 
up to 4, employing 41 teachers and with 833 children enrolled 
(12). Over the next 32 years the number of kindergarten in 
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Kuwait increased even further and by 1985-86 the number of 
government kindergarten had increased to 94, with 27,480 
children of both sexes (see Table 10). In the annual report for 
1957 the education department stated that: 
"The department decided to increase the 
number of kindergarten due to the great 
success of the four schools. As a 
result extra classrooms were built to 
accommodate the enrolled children'' (13). 
The kindergarten concept was gaining in popularity due to 
its success in educating young children in the arts of social 
graces, dressing, cleanliness, and also in the importance of rest 
(14). 
Table 10 
The Development of the Number of Kindergarten in Kuwait 
School Year No.of Kinder- No.of No.of No.of 
garten classes children teachers 
1954/55 2 11 376 17 
1955/56 4 24 833 41 
1956/57 4 29 1032 57 
1957/58 6 46 1711 77 
1958/59 9 70 2574 103 
1959/60 15 108 3947 171 
1960/61 20 155 4543 192 
1961/62 24 180 5782 255 
1962/63 24 200 6614 299 
1963/64 30 237 8029 367 
1964/65 30 259 8806 395 
1965/66 36 272 9759 477 
1966/67 41 328 11162 502 
1967/68 44 478 11500 577 
1968/69 43 391 11902 715 
1969/70 43 422 12915 742 
1970/71 43 480 12977 846 
1971/72 46 505 12970 915 
1972/73 49 546 12911 958" 
1973/74 53 573 11924 1064 
1974/75 52 558 12542 1001 * 
1975/76 51 568 14522 1003* 
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Continue ••• 
1976/77 54 614 15086 1138* 
1977/78 56 646 15378 1196* 
1978/79 57 630 16000 1167• 
1979/80 60 654 16814 1228* 
1980/81 61 664 17770 1269* 
1981/82 73 750 19762 1432* 
1982/83 79 803 21287 1541* 
1983/84 77 819 22346 1606* 
1984/85 79 828 24742 1580** 
1985/86 94 942 27480 1917** 
Source: "Silver Jubilee of Kindergarten" 1979, p.ll. 
• "Annual Statistical Abstract" 1986 • 
•• "The Institute of Child Development"1986. p.20 • 
Furthermore, the schools were well scattered to cover most of 
the areas in the country. (see Table 11 which shows their 
distribution in the year 1984-85). 
Table 11 
Kindergarten Distribution Around the Country in the 
School Year 1984-85 
District No.of Kinder- No.of No.of No.of 
gar ten classes children teachers 






11 129 4319 246 
9 100 3553 192 
79 828 24742 1580 
"The Institute of Child Development in Kuwait" 
1986, p.22. 
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5.3 Health and Social Services 
An important aspect of kindergarten since their inception has 
been the provision of social and l1ealth care for the children and 
their families. Each kindergarten has a resident doctor \·:ho 
attends for two or three days a week and who gives the children 
regular check-ups as well as a complete medical examination in 
the school's clinic. There is also a nurse attached to each 
kindergarten who inspects the children daily for any physical or 
mental problems, and refers any child needing treatment to the 





These include information on the chilo's 
as well as information about the 
educational, social and economic level of his family. Contact 
with the family is considered vital, and mothers are encouraged 
to discuss their childrens' progress with the teachers on a 
daily basis. Open days are also arranged and on these occasions 
parents can visit the kindergarten for an entire morning and see 
for themselves how the school is run and how their child adapts 
to the new environment. The resident social worker also watches 
the child's ability to adapt to different situations ,and 
meanwhile liaises constantly with teachers, medical staff, and 
the family. 
There is an increasing body of research to suggest that if 
an interest in books starts in the school library, it can last 
throughout life. Before the opening of any kindergarten a 
library should be included. The number of books available in the 
kindergarten is at present 1,300,000 (15). 
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Until 1975 only children in the four-to-six age group were 
accepted in the official kindergartens; however the pressure 
from parents, especially from the increasing number of mothers 
at work or those involved in education, forced the kindergartens 
to open their doors to children from the age of three and a half 
years. Apart from the demand by the parents this was largely due 
to the fact that there are no official nurseries for children 
under the age of four. In view of this situation, the Department 
of Education decided to admit children from three and a half 
years of age. Table 12 shows the distribution of the three age 
groups in the capital and Hawalli district schools in the year 
1984/85. 
Table 12 
The Distribution of the Three Age Groups in The Capital 
and Hawalli District 
The stage The year 
I 
No.of classes No.of children! 
-------------------------------------------------1 I 
Stage one 3-4 135 3907 I 
Stage two 4-5 209 6048 I 
Stage three 5-6 255 6878 I 
-------------------------------------------------' 
Source: 
Al-Figgi, Hamid. 1986. "The Situation of 
Kuwaiti Child before Primary School 11 .Institute 
of Child Development" p. 15. 
This table shows that children in the first stage of age 3-4, 
composed 23% of the enrolment in these two districts. Some 
problems were encountered with this as the youngest children 
study the same curriculum as the older groups, causing 
difficulties for the teachers. This curriculum includes too 
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much generalisation for children of ages 2-4 who are in the 
of "r:1ental and symbolic growth" in the Pia get 
classification of mental growth and its characteristics in young 
children (16). The child in this age group is at the stage of 
language enrichment and uses syr:1bolic and imaginative play. lie or 
she also learns by imitation and so requires more personal 
attention from the teacher(17). Building a system of official 
nursery schools for children under four could help the child 
develop and relieve the parent of some of the responsibility 
involved in the first three years of the child's life. 
5.4 The Development of the Objectives 
At first, there were no specially devised curricula in the 
Kuwait kindergarten. 
until 1957 when 
Teachers had to rely on their own abilities 
the first directives for the aims of 
kindergarten were issued by the Department of Education. These 
were as follows:-
a) Allowing the child some freedom. 
b) Teaching by using music, songs and stories. 
c) Encouraging self-initiated activities and enthusiasm. 
d) Education in health, morality and the appreciation of beauty. 
The directives did not discuss the curriculum or even perceive 
its importance at that time. The teachers selected from the 
first and second grade curricula what they considered 
suit the kindergarten (18). 
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Ten years later, in 1966/67 different objectives were 
formulated by the Department of Education in their annual report 
for the Kuwaiti kindergarten (19). These were: 
1. To develop the child's character. 
2. To educate the child socially to fit into society. 
3. To develop bodily awareness and the ability of the child to 
use his body well. 
4. To develop mental and sensory awareness. 
5. To allow the children to achieve their own methods of 
attaining their goals. 
6. To provide an atmosphere of freedom where the children could 
learn to be self confident and independent. 
7. The entire curriculum of every kindergarten should be 
designed to achieve these aims (20). 
In 1978 a committee was set up by the Department of Education 
to develop the objectives of and curricula for kindergarten 
education in Kuwait. The terms of reference of the commission 
were to determine the most suitable experiences and programmes 
for children under the age of six within the framework of the 
aims for their stage of development and its philosophy. In 
addition another committee was appointed to examine the best way 
of training the teachers in the methods of using the 
educational materials and evaluation systems. In addition a 
teacher's handbook was prepared giving guidance on how to put 
the theoretical aims into practice (21). 
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There were some basic principles which the committee adopted 
when producing the general objectives for education in Kuwaiti 
kindergartens. These principles are common to all education in 
Kuwait. Examples are that education should be based on Kuwaiti 
society and its religon, philosophy and customs (see appendix 4). 
and that the curricula should not only be based on sound modern 
educational theories but also must be suited to the learners' 
requirements and characteristics (22). 
From these criteria, in February 1980 the committee was able 
to determine the objectives of Kuwaiti kindergarten education as 
the first step towards organising the appropriate 
and curricula (23) These aims were as follows:-
experiences 
1. To help the children understand their Islamic religion, and 
create a positive feeling towards Islam and its customs. 
2. To help the children understand the meaning first of 
their relationship to a family, 
to the Arab Gulf as part of 
secondly their relation to the 
society. 
to Kuwait as a country and 
our Arab society, and 
whole of Arab Islamic 
3. To help the children have a positive understanding of 
themselves. 
4. To help the children feel independent and accept the 
demands society makes on them. 
5. To help the children develop the right attitude towards 
beauty and nature, engendering respect for the environment 
and discouraging its abuse. 
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6. To help children understand their bodies' needs and to help 
them develop good habits in playing, resting, sleeping, 
breathing, eating, and drinking. Also to make them aware of 
safety precautions, customs, and regulations whether they are 
at home, in the street, or in the kindergarten. 
7. To help the children develop their senses and to use their 
bodies correctly with self confidence. 
8. To help the children gain some basic skills for their life 
in society as a whole. 
From this, three developmental areas emerge as the major 
sections of concern in the Kuwaiti kindergarten (24). These 
three areas are:-
1- The Affective domain, which includes the emotional, social 
and moral aims along with some traditional customs and 
attitudes, and the appreciation 
things. 
of good and beautiful 
2- The Psychomotor domain, into which category fall the 
activities which promote motor skills and self-control of 
the body and the nerves. 
3- The Cognitive domain. The aims that come under this category 
stress the importance of all knowledge whether ideological, 
conceptual or factual. 
5.5 The Development of The Curriculum 
Before discussing in detail the kindergarten curriculum in 
Kuwait, the committee considered carefully various aspects of 
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the general needs of the children in order to help determine the 
specific curricular aims. These aspects are as follows:-
1. A child's education can not be satisfactory unless we take 
care of his bodily needs, by giving him nutritionally 
balanced meals and by paying attention to matters of 
personal hygiene. 
2. The need for constant contact between children and adults is 
important. Children learn from direct and indirect contact, 
and in addition they can enrich their language by learning 
from correct speech. 
3. Surrounding the children with a positive emotional 
atmosphere in order to give them confidence in themselves 
and in other people. 
4. Satisfying the children's needs in a way which helps in 
developing their maturity. 
5. Encouraging the children to feel free to explore and discover 
their environment. 
6. The treatment and guidance of children should be consistent 
in order to help them achieve a balanced character, so that 
they do not hesitate to give their own opinion even in 
unfamiliar circumstances. To achieve this, all kindergarten 
teachers should discuss and agree on the correct way to 
handle the children. 
7. Helping the child to know what is going to happen next is 
essential. The school timetable should be fixed so that 
a child is informed about the meal times, playing times and 
resting time. If the curriculum is planned with 
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comprehensive experience in mind it will help the 
children to gain more confidence in themselves; if this 
can be achieved the children will start to set their own 
aims. 
8. The curriculum should offer the child Bell-defined 
educational experiences. 
9. The school should never reject the child's own language 
(mother tongue) which he/she learns at home. 
10. It is advisable that the classroom should be full of toys 
which support the development of the senses related to 
movement. These toys need not be expensive, the emphasis 
must be on the educational benefits the child can gain from 
them. 
11. The child should be provided Bith an environment suitable to 
his level of development. If the experience Be give to 
the child is correct for his age and his mental, emotional 
and behavioural levels, we ~ill achieve the main aim of 
the kindergarten, Bhich is to teach the child ho~ to teach 
himself to enjoy it and to feel happy (25). 
Looking at these factors the Department of Education BaS 
able to lay down specific aims for the curriculum (see Appendix 
4). Kno~ing the type of behavioural pattern they Banted Kuwaiti 
children to follow, the next step was to determine the kind of 
educational activities to be provided in kindergarten, and the 













a-who I am 
b-I depend on 
myself 
a-my family 











Second stage Third stage 
my kindergarten my kindergarten 
who I am who I am 
my family,relatives people working 
and my neighbours 











----- ---------~--- -------~---------'-------~------a-supermarket supermarkets I supermarkets 
7 b-shops I 















---- ------:::------ ----:---::::------:-------- -----------,--------la-animals animals and !animals and plants 
10 lb-plants plants I 
1 and gardens I 
I '~------------
---=-1-=-1-1 desert desert I desert 
---=-~-'---------------------------'---------------12 I sea sea I sea 
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Source: 
Ministry of Education. April, 1986. "The Annual 
Report for the Development of Kindergarten Educational 
Experiences". Curriculum and School Books Management. 
p.23. 
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Each experience should take t1vo weeks at each stage with the 
exception of the special occasions such as the Festival of 
Aleid (after Ramadan, and after alhajj), also the Birthday of the 
prophet Hohammed and the internatione1l day should take less thnn 
one week depending on the stage of the class and the teacher's 
\vi shes. It is 1mrth mentioning here that due to the huge 
number in each class a learning centre is being used to make 
sure that eaclt child is having his chance of equal opportunity of 
learning. This small group activity is essentially one in 1vhich 
each of several children has access to the teacher's guidance in 
learning at his own rate and at the level of development of which 
he is capable. Such timing in learning is not possible for all 
the children in a teacher-centered large-group situation; it is 
expensively achieved in an individual learning situation. Small-
group activities make it possible to pace a child as he learns at 
his own rate when he is ready for learning. The advantage of the 
learning centres appear in four ways: 
1. When the children are learning about an activity that is new 
to them. 
2. \\1hen children need 
activity. 
frequent assistance in a difficult 
3. \;hen making some object of interest to the children but too 
dificult for them to do unaided. 
4. Talking with children as they examine objects new to them. 
Alongside lvith the learning centres the KU\vaiti kindergarten 
tend to use the whole experience as a basis in their teaching for 
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the children. It consists of having one experience such as 
"Kuwait is my country" and making this topic as the main 
subject to introduce the language skills, the physical ~ell-
being, social development, emotional health and enhancing 
creativity. 
It is worth mentioning here that Kuwait has lead many Arabic 
and Gulf countries in taking care of developing and financing the 




Kindergarten in the Arabic Gulf 
!Country No. No. Teacher/ 
1 children teachers children 
No. Average School 













5333 278 19.2 198 26.9 20 I 
--I 
17770 1269 14 664 26.8 61 I 
I 
3531 238 14.8 176 20.1 33 I 
76507 2593 29.5 1798 42.6 3871 
I 
I 
"The Educational Report for the Countries of the Arabic 
Gulf, 1980/1981". 1984. The Arabic Education office. 
pp.39-62. 
From this table it appears that Kuwait is at the head of all 
the Gulf states except for Iraq in the number of official 
kindergarten, the number of the children, teachers, classes and 
the average of the number of pupils in each class. It also clear 
that some Arabic countries do not have government kindergarten 
and depend on the few private ones. 
104 
5.6 Teachersv Training 
As we discussed in the previous chapter, a training 
college with a four year course was opened in 1957, for girls 
who had completed the intermediate 
most of the students who enrolled 
certificate. Unfortunately, 
were either academic under-
achievers in the regular schools, looking for short cuts in 
order to complete their education, or were poor, and entered 
the college in order to benefit from student grants given by the 
government as an incentive to enrol. Furthermore, the college 
was set up to train elementary rather than kindergarten teachers. 
Hany teachers who graduated from university undoubtedly had 
the ability to teach in kindergarten, but were not given the 
correct level of training. Nost teachers formerly trained at 
this level are non-Kuwaiti, mainly Palestinian, Egyptian, and 
Lebanese. 
}mny students who graduate from the secondary schools are not 
willing to enrol in the university for many reasons, such as 
having a low grade, or because their families may be against co-
educational institutions. 
The college founded in 1957 was closed !Jy the !'iinistry of 
Education, and another was opened for girls on completion of 
their secondary education. No special department for training 
kindergarten teachers was opened until 1977/78 (26). It was then 
recognised that training students to teach at kindergarten level 
could benefit the children, and also the teachers. In May 1986, 
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the college started running four year training courses, in order 
to provide more qualified and highly trained teachers. 
5.7 Conclusions 
The overall review of the kindergarten education in Kuwait 
revenls that the main determinants of an effective kindergarten 
education comprise: 
(1) The development of clear, simple and specific objectives. 
These objectives must be developed in line with the current 
needs and wants of the children. 
(2) The development of a workable curriculum. Workable in the 
sense that a school curriculum must be carefully thought 
out, diligently planned and efficiently and effectively 
implemented for the benefit of the children, teachers, 
parents and the public at large. 
(3) The selection, recruitment, and training of the right 
teachers to care for the right children in the right 
environment. 
The following chapter will examine the kindergarten schools 
in some selected Arab countries. 
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Kindergartens in the Arab World 
6.1 Introduction 
The main purpose of this chapter is to examine the 
kindergarten schools in the Arab World. The chapter is divided 
into seven parts. The first looks at kindergarten education in 
the Arabic \~orld in !',eneral with some reference to the importance 
of kindergarten educntion and examines the Arabic families and 
their role in children's education. The second part examines 
kindergarten 
are explored 
educatjon in Bahrain. Kindergarten in Saudi Arabia 
in part three. The fourth part focuses on 
preschools in Oman, while the system of kindergarten education in 
Libya is treated in part five. Part six consideres kindergarten 
education in Norocco. The final part is the conclusion. 
6.2 Some Evidence on Kindergarten Education in the Arab World 
Tl1e first six years of the child's life is an essential 
period, and all human societies insist on caring for the child 
during this time. Arabic Islamic society was a leader in the 
field of child care; it recognised the child's rights and the 
need to educate him well. 
The great Islamic educator was the Prophet Nohammed who 
always emphasised to educators that they should "Teach the child 
and not punish him because the teacher is better than the 
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administrator of punishment." He also encouraged children to 
play with sand, which all modern educators stress is beneficial 
for small children(!). 
"Ibin Al Nokafaa",an old Arabic thinker, described the child 
as a seed which cannot grow unless ~e give it water; in the same 
• ..:ay the child needs education and knO\vledge in order to survive 
successfully in this life. 
In recent years educating young children has become important 
in Arabic countries for many reasons:-
(1) Social reasons: 
A. The disappearance of the extended family which has now 
become a small nuclear family with the parents and 
their children only, especially in the cities. 
B. The fact that mothers now work and study, which has 
left the child with no immediate family to take care of 
him(2). 
(2) Chidren leaving school: 
In many countries children go to school at the age of six; 
many of them leave the primary school because they are not 
prepared for it emotionally or because they do not like the idea 
of leaving their parents. This increases the need for pre-school 
education(3). 
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(3) Developing the Media and Communication: 
This has led educated parents to desire the same pre-
schools for their children as they read or hear about in other 
countries. 
Research done by the Arabic Institute for Education and 
Science, in 1983, revealed that the percentage of children to the 
number of all the Arabic population reached 23%, which makes 28 
to 30 million children living in Arabic countries. Such a large 
number of children necessitates substantial or increased 
attention and care from their society. This being the case we 
would like to describe what Arabic countries offer to their 
children before the age of six. 
It is worth mentioning here, that the circumstances of Arabic 
families are such that(4):-
(1) 42% of the Arabic population has a very low income, ranging 
between 300-400 pounds annually. 
(2) 50% of the population is illiterate; illiteracy is 
common, especially among women. In some countries 
very 
the 
percentage is even higher, reaching 80% in Oman, 85% in 
Saudi Arabia and 87% in North Yemen (see Table 15). 
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Table: 15 
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International Bank "A report on the gr-owth 
of Illiter-acy in the wor-ld" 1980. 
(3) The death rate of young childr-en is very high due to 
poor conditions of health, the poor diet and polluted water 
and the type of area they live in. 
(4) There are lar-ge numbers of nuclear- families which include 
just the parents and their children and ~hich have seven 
or more members. This kind of family makes up 44% of the 
population in the Arab world(see Table 16). In such a 
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situation the child loses his independent start in life in 
his family, because he has to share a ~oom ~ith at least 
more than two members of the family. 
Table 16 
The size of the family in some Arabic countries 
I COUNTRY 
I 
PERCENTAGE OF FAMILIES OVER 
THE NillfBER OF SEVEN 
I 










United Nations."Compendium of Social Statistics," 
1977. 
(5) The health services are very poor in most Arabic countries; 
for every doctor there are 3712 people to take care of, and 
there is one bed for 598 persons. In comparison in the 
United Kingdom there are 760 people for every doctor and 
110 people for every bed. 
(6) There are few specific Arabic books or ne~spapers for 
children under the age of six. They have English stories 
translated into Arabic, ~hich ~ill deprive the child 
of the opportunity to read about his society and ~ill 
incline him adapt to other countries' customs and habits. 
113 
(7) Radio and television programmes for children under the age 
of six are very rare totalling 2.64% of radio programmes 
per day and 10.31% of television programmes. 
(8) Most of the toys suitable for children between 0-6 years in 
Arabic countries have been made in foreign countries and 
are very expensive. 
(9) The number of kindergarten in all Arabic countries reaches 
almost 3000, with 350,000 children and 10,500 teachers(see 
Table 17). 
Table 17 
The Number of Kindergartens and Children in the Arab World 
!COUNTRY I YEAR NO.KINDERGARTEN NO.CHILDREN 
I I 
I I 
I JORDAN 11979 200 16.000 
;U.A.E. 11979 30 9.792 
I BAHRAIN 11979 13 1.514 
;TUNIS 1 1979 269 20.702 
I SAUDI ARABIA 1979 151 22.744 
;SUDAN 1979 905 43.426 
•SYRIA 1979 354 33.445 
SOMALIA 1977 17 1.645 
IRAQ 1979 258 70.418 
OMAN 1979 15 812 
PALESTINE 1977 11.086 
QATAR 1979 11 1.600 
KUWAIT 1979 108 27.354 
LIBYA 1979 41 7 0136 
EGYPT 1977 363 73.546 
YD1EN 1978 18 4.743 
Source: 
Al-Shatawe,A and Al Ahmar,M. 1983, 11 The situation 
of Arabic Children before Schoof'. Tunis. 
Note: 
The number of kindergarten includes both the government 
and private kindergarten. 
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(10) The ratio of teachers to children is very high and may 
reach 40 children to each teacher or even 52 children, as in 
Egypt (see Table 18). 
Table 18 
The Number of Teachers and the Ratio of Teachers 




NO. TEACHER NO.OF CHILDREN 
TO EACH TEACHER 
'-=-=-=-~--- ---::-::-::----- -----::~----1 JORDAN 600 26 
IU.A.E. 201 48 
!BAHRAIN 126 12 
!TUNIS 764 27 
!SYRIA 1.073 31 
ISOHALIA 104 15 
!IRAQ 3.079 22 
I SAUDI ARABIA 788 28 
IOHAN 49 16 
!QATAR 40 40 
!KUWAIT 1. 785 15 
!LIBYA 357 19 
!EGYPT 1.399 52 
I ______ --------------
Source 
Al-Shatawe. A. and Al-Ahmar. M. 1983. "The situation 
of Arabic Children before School. Tunis. 
6.3 Kindergarten in Selected Arabic Count~ies 
6.3.1 Kindergarten in Bahrain 
Modern education in Bahrain started in 1919 Bith the opening 
of "Alhidaya AL Kalifiyal! primary school. Twenty years later a 
secondary school was opened. Education in Bahrain was and is 
still free for all Bahraini children. from the age of six. 
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Children under the age of six can attend private kindergarten 
schools because there are no public kindergarten. In 1982/83 
the number of pupils attending these schools was 5053, comprising 
2636 male and 2417 female students (5). Those children go to a 
number of kindergarten, and there were only 13 such schools in 
1979. 
!·iost of the kindergarten in Bahrain seer.1 to be located in 
the cities, while only 15% of them are in the rural areas. This 
rna y be due to the follo,dng reasons:-
1- In the city more '-'Omen go to work and need to leave their 
children in a safe place 0 
2- People in urban areas have higher incomes and a higher 
standard of living, so they find it easier to send their 
children to private kindergartens than do the poorer rural 
dwellers. 
6.3.2 Kindergarten in Saudi Arabia 
Kurseries and kindergarten in Saudi Arabia represent the 
earliest stage of education and are characterized by tender 
treatment and child oriented teaching. In 1979 the number of 
kindergarten in Saudi Arabia reached 151 ~ith 22.744 children 
and 788 teachers making a ratio of 28 children for each teacher. 
It is worth mentioning here that not all the kindergarten fall 
under the control of the government; only 6.32% of them belong 
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to the government while 93.68% belong to the private sector (6). 
~ith all the kindergarten located in the cities, children 
living in the rural areas lack the opportunity to learn and to 
ad3pt before going to school at the age of six. 
In 1974 the objectives of kindergarten in Saudi Arabia were 
established and these are(7):-
( 1) "I\ursing the instincts of the child and looking after his 
moral, mental and physical growth in a natural environment 
similar to his family environment and complying with the 
requirements of Islam. 
(2) Developing the child's religious inclination on the basis of 
belief in the unity of God and in conformity with the 
child's instincts. 
(3) Teaching the child good conduct and helping him to acquire 
the virtues of Islam and correct habits by setting him 
a good exa~ple at school. 
(4) Familiarizing the child with the school atmosphere, 
preparing him for school life and transferring him tenderly 
from the stage of self-centralization to the joint social 
life with his schoolmates. 
(5) Supplying the child with an abandance of correct idioms, 
easy fundamental principles and information that suits his 
age and is related to his surroundings. 
(6) Training the. child in bodily exercises, teaching him 
sanitary habits and cultivating his senses and training him 
to use them properly. 
117 
(7) Encouraging the child's imaginative thinking, refining his 
taste and opening the doors for his energies to blossom 
under guidance. 
(8) Catering for the child's needs, making him happy and 
educating him, all \dthout spoiling or burdening him. 
(9) Protecting the child against dangers, treating the early 
signs of bad conduct and facing childhood problems in an 
adequate way". 
6.3.3 Kindergarten in Oman 
The story of education in Oman is very recent. ~ith the 
exparision of many kinds of education, kindergarten education 
seems to be not included in the planning of the government 
because all kindergarten in Oman fall under the control of the 
private sector. The number of kindergarten schools reached 15 
in 1979, with 812 children and 49 teachers making a ratio of 16 
children to every teacher. All the schools are located in the 
cities because they are private and care more about having rich 
children than educating the poor (8). 
6.3.4 Kindergarten in Libya 
The kindergarten education in Libya seems to be at its 
embryonic stage. Only a few public and private kindergarten 
schools have been established, mostly in the capital Tripoli. The 
kindergarten curriculum in Libya seems to be flexible, \..'here 
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children are preoccupied ~th dancing, singing, and playing with 
toys. However, there are also formal sessions for organised and 
supervised play, games, and reading classes. The selection of the 
teachers is based on three main criteria: 
a. Good Conduct; 
b. Interest; 
c. Education and teaching experience (9). 
6.3.5 Kindergarten in Morocco 
Preschool or kindergarten is one of the three pre-primary 
schools established in Morocco. The other two are nursery and 
Koranic schools. Kindergarten are run privately, Table 19 shows 
the private organisations operating kindergarten schools in 
Morocco. 
Table 19 
Private organisations operating kindergarten schools in 
Morocco. 
Organisation % of Kindergarten Owned 
I 
Universal French Cultural! 26% 
Mission I 
I 
Private Arabised I 17.5% 
I 




Others (Roman Catholic : 52.5% 




Naguib, Zakia. 1986. "The Development of Education 
in Norocco: Trends, Initiatives and Probler.:s'' 
M.A Thesis. Durham University. pp. 51-55. 
The Moroccan kindergarten schools were established to achieve 
the following objectives: 
a. To prepare the children for formal primary education; 
b. To provide valuable guidance; 
c. To stimulate their minds and imaginations and 
d. To encourage and motivate them to work creatively (10). 
6.4, Conclusions 
The analysis of kindergarten schools in the Arabic World 
indicates that kindergarten schools in the countries we discussed 
have some cormnon objectives. One major objective common to all, 
is that of preparing preschool children for formal primary 
education. However, in almost all the Arabic countries, 
kindergarten educatjon seems to be not completely supported 
financially by the government. As a result the prjvate sector 
took over the preparation and organisation of the 
kindergarten education in order to meet the needs of the society. 
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In the previous chapters two periods, the pre-oil era and the 
oil era in the development of Kuwait were reviewed, and the 
development of general education in Kuwait was examined. 
This chapter and the following ones are devoted to the design 
and methodology of the field study, the analysis of its findings, 
and the final conclusion and proposals. This present chapter 
consists of five parts. Section 7.1 describes the research design 
and methods employed in this study. Section 7.2 presents the 
field work procedure. Section 7.3 deals with data preparation and 
computer analysis. Section 7.4 studies the replies from the 
teachers. Finally, conclusions are drawn in section 7.5. 
7.2 Research Design and Methods 
The steps which characterised this study are, as follows:-
1) Literature Review 
2) Personal Interview 
3) Case Studies. 
7.2.1 Literature Review 
In this chapter the writer is chiefly concerned ~ith 
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literature dealing with the development of kindergarten aims and 
curricula, a case study of Kuwait. 
To assist in conducting the above study, the following 
materials have been analysed:-
a) Offical statistical documentation from the i·linistry of 
Education in Kuwait(in Arabic). 
b) The research done by the Education Research Centre (in 
Arabic) and by the Centre of Curriculum Research in the 
Hinistry of Education. 
c) Arabic books and references which specifically deal with 
the development of general and kindergarten education in 
Kuwait. 
d) English periodicals which report research conducted on and 
studies related to the development of education in the 
Arab Gulf. Attention has been principally concentrated on 
gathering information about Kuwait as a case study for 
this thesis. Host of these periodicals are located in the 
India Office in London. 
e) English books and references which deal with 
kindergarten, their history, development, aims and the 
appropriate curriculum for pre-school children. 
7.2.2 Personal interviews 
These include both structured and unstructured interviews with 
teachers, 
Research 
headmasters and the director of the Curriculum 
Center. There are problems of systematizing 
123 
information derived from open discussion and data collected 
through personal interview is subject to bias derived from 
the investigator and subjects, personalities, nttitudes nnd 
expectations (1). 
7.2.3 Questionnaire Aims 
The aims of this questionnaire are to evaluate the Kuwaiti 
kindergarten in the 
curriculum. 
areas of its staff, facilities, and 
The first part consists of gathering general information 
about kindergarten teachers such as:-
1. their nationality; 
2. their qualifications; 
3. their year of commencement; 
4. the educational levels at which they previously taught : 
5. the kind of training progran~e they received in the area 
of kindergarten education. 
This will give an overall view of the 84 teachers we have 
chosen, enabling us to see whether their qualifications and 
background make them suitably qualified to teach the preschooler. 
The second part examines the size of classes in the 
kindergarten; also it examines the facilities in each 
kindergarten and their ability to provide good educational 
materials as follows:-
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1. the number of the children in the kindergarten; 
2. the number of children in each class; 
3. whether there are adequate facilities and if not, \-:here the 
deficiency lies. 
The next part of the questionnaire investigates the 
teachers' knowledge of:-
1. the major lvays of helping the child to develop normally; 
2. the objectives of the kindergarten. 
The fourth part deals mainly \vith the teachers' opinion about 
the new curricula and whether:-
1. they would like the kindergarten department to standardize the 
curriculum for all the schools; 
2. they need help from the head teacher only; 
3. they feel they are well enough trained; 
4. they think the curriculum is too difficult; 
5. they ,,•ant the neiY curricula, and whether it \vill help them; 
6. whether the new curricula will restrict their creativity. 
The follov:ing section seeks to find out the reasons 
teachers for working in a kindergarten:-
1. failure to obtain a university degree; 
of the 
2. good career prospects, aptitude for teaching and the freedom 
to organize their OIYn work. 
3. the long holidays and the short IYorking hours with a high 
salary; 
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4. pressure from the family and a reluctance to 1..ark with men. 
The sixth part deals with the teachers' kno1•ledge of the new 
curricula:-
1. the groups 1,•hich should have the curricula; 
2. whether the ne1' curricula is beneficial for them; 
3. their opinion about whether they need in-service training; 
4. what kind of in-service training they prefer. 
Before reaching the final draft of the questionnaire, several 
steps were needed to eliminate unclear and unnecessary questions 
and still cover the six main areas quoted above. 
7.2.4 Case study 
(see chapter eight). 
7.3 Field Work Procedure 
Social surveys are generally time-consuming, and unless one 
has a carefully prepared strategy can take a disproportionate 
amount of time and effort. The period chosen for the execution of 
the fi'eld >;ark for this thesis \vas the penultimate month of the 
school year, that is, starting in late April. The reason for 
selecting this period was that by this point most of the teachers 
are familiar with the new curriculum. 
For the above reasons the field work procedure was as 
follows:-
a) obtaining government permission and financial support. 
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b) printing and photocopying the necessary number of 
questionnaires containing a mixture of fixed, alternative 
and open-ended questions. These were printed in Arabic and 
comprised six pages. 1\inety copies ,,•ere made three l>eeks 
before the commencement of the survey. 
c) Selecting the kindergarten in contrasting districts. Two 
criteria \·:ere taken into consideration in choosing the 
kindergarten:-
1- Location (scattered in different areas). 
2- That they had the new curricula • 
d) The field work and data collection was carried out between 
April 26th and Hay 29th in 1986. A letter from the Hinistry 
of Education was obtained permitting the questionnaire to be 
distributed to the staff of the kindergarten, this was 
requested by the headmasters of all nine schools. Some 
teachers ans.,.·ered the questionnaire immediately. The time 
taken, including an explanation of unclear data and 
questions was approximatly one hour. The remaining teachers 
chose to take their questionnaire home and return it by 
post. This resulted in many phone calls being made to 
remind them of the urgency of sending back the completed 
forms. 
e) Translating the questionnaire into English. 
f) Coding all the questionnaire (see Appendix 1). 
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7.4 Data Preparation and Computer Analysis: 
7.4.1 Coding 
The completed questionnaires "·ere analysed and edited in the 
data service department of the Computer Center. The information 
gathered was put in coded form as illustrated below:-
a) "yes" response is represented by fi8ure 1 
b) 11 no" response is represented by figure 2 
c) A failure to ans~er is represented by figure zero. 
This coding form \o.'as then entered into the computer (see 
Appendix 2) . \·,7here several alternative ans1,·ers 1vere offered to 
the respondent, each of these was represented by a figure,as in 
the example below 
For the question about the numbers of children in the 
different kindergarten, 
figures:-
the answers were given the following 
a) Those having between 150 and 250 children enrolled 1vere 
represented by the figure 1. 
b) Those having between 260 and 350 children enrolled were 
represented by the figure 2. 
c) Those having between 360 and 450 children enrolled \,•ere 
represented by the figure 3. 
d) Those having over 500 children were represented by the 
figure 4. 
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For using the data, three fairly COI'lnon category values have 
been assigneci: 
a) The most cor.u:~only assi~ned value is that of "blank" or '0'', 
in other ~ords no value. 
b) The use of a constant such as '' -g'' ,,·hich has no le~itimate 
value as a response. 
c) The assignment of a number or digit longer than the maximum 
response value acceptable (2). 
For this thesis, the first example, that is , the ''0" value 
assignment to missing data has been adopted. 
7a4.2 Code Book 
The code book contains information on all the variables, 
including a description of their meaning, their associated codes 
and a brief headline of reference ( see Appendix 1). 
An example to illustrate the information held on each variable 
would be: 
a) Description of variable. 
b) Variable name for input for SPSSX. 
c) Coding scan, if any. 
d) Missing value code or codes. 
e) Column range in the data set (3). 
7.4.3 Computer Analysis 
After the completion of this stage of the procedure, the 
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powerful package SPSSX (4) available at Durham University ~~in 
Computer HI'S (5) \vas used to analyse the data. This process 
consists of two principle operations: 
a) To describe the data to the prograooe. 
b) To specify the required analysis. 
In this case the Frequency Statistical Programme was utilised 
as it gives accurate percentage results. 
Subsequently, the results had to be set out in an easily 
comprehensible format. To achieve this aim GI~~~ (6) was used 
because it is a plotting prograrmne \dth the ability to draw 
barcharts, line graphs, scatter diagrams, and pie charts. Of 
these, barcharts and pie charts \<ere selected as being the most 
easily comprehensible for a wide range of readers. 
7.5 General Findings of the Questionnaire 
This section aims to describe the result of the questionnaire 
given to 84 teachers. 
The first questions were asked to acquire general information 
about the kindergarten and the teachers, while the remaining ones 
looked in more detail at crucial issues. Table 1 shO\vS the names 
of the kindergartens, their locations and the nu~ber of 
questionnaires which were distributed to the teachers in each 
school. 
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7.5.1 Gene~al Information 
A. Name and Location 
Table 20 shows the names of the schools selected for the 
purpose of this study as well as the locations and the number of 
questionnaires involved. Nine different schools ~ere selected. 
Two criteria were taken into consideration in choosing the 
kindergarten i.e. 
1) Location (a wide spread ~as aimed at) 
2) Those schools(Alsanabil, Albalabil, Osama Bin Zaid,Almorog) 
which had experience of using the new curricula during the 
year 1985-86 were preferred. 
Table: 20 
Names amd Locations of the Kindergarten Chosen 
for the Questionnaire 
I I I 
!NAME OF KINDER- LOCATION !NUMBER OF % 
I GARTEN I I QUESTIONNAIRE 
I I I 
IAL-JABRIYA IJABRIYA I 10 11.9% 
IAL-BALABIL ISABAH AL- 9 10.7% 
I !SALIM 
!HASSAN BIN JALOTHAYLIAH 10 11.9% 
ITHABIT I 
I AL-JADA\oJEL !SOLAYBIKAT 10 11.9% 
IOSANA BIN ISABAH AL 6 7.1% 
IZAID I SALIN 
IAL-MOROG ISABAH AL 10 11.9% 
I I SALIM I 
IJELEBSHUEK IJELEBSHUEK 9 10.7% 
IAL-SANABIL ISABAH AL 11 13.1% 
I I SALIM I 
IALSINDIBAD IALSALMYAH 9 10.7% 
I 
I TOTAL 84 100.0% 
I 
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B. Teachers' Nationality 
Figure 1 shows the nationalities of the teachers. 78.6% have 
1\U\vaiti nationality, while only 21.4% have different 
nationalities. Figure 2 shows the various nationalities involved. 
C. Teachers' Status 
66.7% of the respondents are married, the remaining ones are 
single (see Figure 3). 
In order to reach any conclusions and make suggestions in 
regard to the development of teaching methods in the Kuwaiti 
kindergarten, it is essential first to find out whether the 
teachers have good experience, adequate teaching qualifications 
and appropriate training programmes, which will help in applying 
modern and appropriate teaching methods in kindergarten schools. 
As a result, several interrelated questions were asked in the 
questionnaires. Among them were: 
D. Teachers' Age Group 
Teachers were asked to tick one from the options giving their 
age group (see Appendix 3). 
Figure 4 shows that 28.6% of the respondents fall into age 
group 1 (under 24), 42.9/o of the respondents fall into age group 
2 (between 25 -30), 7.1% of the teachers fall into age group 3 
(between 31-35), and 21.4% of the respondents fall into age group 
4 (over 36). 
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Figures 3 and 4 show whether the teacher is a parent or not 
and her age group 
7.5.2 Teachers' Qualifications 






found that 58.3/~ of the teachers have a 
(not necessarily all in the kindergarten 
other hand, 26.2Z of the teachers have 
university degrees (see Figure 5). 
7.5.3 Training Experience 
Suprisingly, half (51.2~) of the teachers in our sample did 
not hav~ any training , 48.8% of them did have training of some 
kind (see Figure 6). 
As a follow-up question and further investigation into this 
matter, they were also asked to specify the type of training they 
had (see Figure 7). 
Figure 
training. 
8 shows the year(s) of comoencement of teacher 
Teachers were also asked to state the level at which they 
had previously taught. Surprisingly, 47.6% of the teachers had 
graduated and qualified to teach other levels than the 
kindergarten (see Figure 9). 
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7.5.4 Hotivation 
It is generally supposed that a positive attitude to 
teaching encourages the tcacher(s) to perform their job 
effectively. On this point, the questionnaire consists of the 
following questions: 
I. \!!Jet her the teacher likes 1wrking with children: 
a. 72.6/~ of the teachers do like to 1vork with kindergnrten 
pupils (see Figure 10) whereas 27.4% of the respondents 
would rather teach older levels for the following reasons 
(teachers 1-:ere allo~-:ed to state more than one reason if 
they wished) 
b. 6.0% just want a change 
c. 10.7% said kindergarten teaching is very hard work 
d. IO.SZ said because they were bored 
e. 1.2% gave health reasons (see Figure 11). 
2. General Reasons for Choosing the Teaching Career: 
Respondents were asked to tick and to grade the most 
and least important reasons for choosing the teaching profession. 
(The respondents were al101-:ed to tick more than one answer) 
Surprisingly, the percentage ticking" short working hours'' 
as the most important reason for choosing the teaching profession 
was 92.9% , "long holidays" was selected by 89.9% \Vhile only 
16.7% of the respondents said that the most important reason for 
choosing the career was that they had an aptitude for teaching 
(see Figures 12, ... 21). 
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7.5.5 Teachers' Knowledge 
If we are to describe what teachers seek to achieve and hO\v 
effective they believe themselves to be in achieving their 
objectives with young children, we need some insight into their 
goals and aspirations. h'hat do they think the preschool child 
should gain from the kindergarten ? In the study the teachers 
were asked about their ways of looking after children and hO\v 
they could help them develop normally (see Figure 22). The 
highest numbers of responses (38.1~) stated that their r.1ain aim 
was building the child's character in the three areas; mentally, 
emotionally, and sensorily through teaching good habits. 
They were also asked about what they believed to be 
the objectives for the kindergarten (see Figure 23). 
31.0% of the teachers gave the highest score to preparing the 
child for the next educational stage. 
7.5.6 School and Class Size 
It is important to have a small class size. so the teacher 
can give adequate attention to each child. It is recommended 
that kindergarten classes should not be overcrowded and 15 
children in each class appears to be a reasonable number (7). 
For this reason, a question about the size of the school was 
included. Figure 24 shows that 42% of the kindergarten schools 
have between 150 and 250 children while only 10.7% have over 500 
children. On the other hand, when the teachers were asked about 
the class size it emerged that 54.8% of the kindergartens have 
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more than 30 children in each class which makes it difficult for 
the teacher, the children and the whole process of education (see 
Figure 25). 
7.5.7 The Appropriateness of the Facilities 
The use of the environment ought to form a vital part of the 
curriculum. Although learnine is a natural, inescapable part of 
human experience, appropriate educational material is essential 
for kinderearten children for their discovery, learning and 
coping with other children. For this reason the question of the 
appropriateness of the facilities in the classroom \vas raised. 
Figure 26 shows that 58.37o of the teachers have sufficient 
educational material in their classrooms while 41.7% do not 
have these important facilities, a situation which might harm 
the childrens' learning. 
Figure 27 shows the lack of educational facilities. 
7.5.8 The Curriculum 
A curriculum is a schedule of planned activities for the 
classroom which is selected in advance. This programme planning 
is adjusted during the year to accommodate the progress of both 
children and teachers. In our study we asked the teachers about 
the new curriculum which the kindergarten department in Kuwait is 
now testing in some schools. Figure 28 shows the teachers' 
opinion about the curricula. Interestingly, 47.6% of the 
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respondents said they \velcomed the ne\V curriculum and considered 
that it should be compulsory, vhile the same percentage said 
that there \vas no need to standardise the curriculum. 
In another question teachers \Vere asked \Vhether they thought 
that the nev curriculum \Wuld limit their creotivity. 
67.9% of the respondents said that they believed it vould limit 
their creativity (see Figure 29). 
Figure 30 shows that 85.5% of the teachers thought it ~ould 
be necessary to make an evaluation of the new curriculum twice a 
year for the benefit of the educational operation. 
The majority (67.9%) of the teachers said they approved of 
the new handbook (see Figure 31). 
Suprisingly, 38 .1% of the teachers ans\vered 'yes' when they 
were asked whether they use curricula designed for other 
levels in teaching kinderg~rten children (see Figure 32). 
Five different statements were put to the teachers and they 
vere asked to tick \vhether they agreed with them or not 
(see Figures 33, .•. 37). Interestingly, 22.6% of the teachers do 
not mind using in the kindergarten hand-books designed for other 
levels. Only 38.1% of them agreed that the handbook is a 
complete educational experience. 
7.5.9 In-Service Training 
Teachers were asked whether they felt they needed in-service 
training to enrich their knowledge. They were also asked the 
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kind of in-service training they I>Ould like to have. Fi£ure 38 
shows that 33.3% felt that they do need in-service training, 
,.;hereas 66. n prefer not to be involved in such a programme. 
Concerning the type of in-service training for those "·ho are 
interested, Figure 39 shows that 10.7Z preferred field work, 
10.7% preferred visits to other kindergarten, and only 4.6Z 
l>ished to have courses in teaching methods. 
7.5.10 Changing the Career 
The question \vas put to the teachers ,,•!tether they would like 
to change their schools if the i-iinistry introduces the new 
curriculum in just a few schools. Answers to that question 
indicated that 16.7% would wish to change; on the other hand, 
83.3% said they would not (see Figure 40). 
7.6 Conclusions 
Research methodology can be the bridge between the literature 
review and the actual field work. Thus, this methodology appears 
to provide us with a clear idea as to how the entire research was 
planned and carried out. The results of the structured 
questionnaire administered to 84 teachers shows that although 
about 58% of the teachers have the teachers' diploma, they did 
not necessarily obtain this diploma in the kindergarten area, 
suggestive of the fact that most of the teachers did not receive 
formal training in kindergarten education. 
Further, it was found that although about 73% of the teachers 
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said they liked to teach in kindergarten school, in reality, nost 
of them 1vere motivated to choose the teaching career for non-
vocational reasons, namely to enjoy the advantages of the 
lone holidays and shorter '"orking hours in the kindergarten 
schools. There is still a divided opinion bet,,·een and among the 
teachers as to whether or not the kindergarten curriculum should 
be explict or implicit. 
Nevertheless, about 68Z of the sample approved the use of the 
ne"' school curriculur.1. l101vever, they suggested that the ne'' 
curriculum be evaluated twice in a year in order to measure its 
effectiveness. The follmving chapter will present the case study 




















w K , 
..: ~ ..: .,; 
• 
114TJIIMAU1Y 




TEACHERS' AGE GROUP 
TEACHER WALIFICATION 
llWJFJCATJI)I P6!t'EHT A.GI: 
I I 
0 II) 100 
SEaHlAR"f som. 9.5X 
TEJ.Ot:RS' Dll'l..l)(.l. se.n 
UIIYERSITY DW!ff 26. 2% 
JIAS'T6tS ~lEGe 2.4% 





TYPES OF TRAINING 
TRAINING 
0 100 
FIELD ~ 19.0l 
A. lll.J!S1: IN ll1E RB..EVA.NT EXPEIUENCf 16. T4 
142 
1 l!lfT'cml 1955 All) 1965 
2 llfl\oHII 1966 All) 1f76 
3 AFTER 1m 
100 
fO 













0 2 I • 5 
YEAR 
TEACHI NG EXPERIENCE 
I::IIClER!iARTBI 
2 PIUKARY 
! I~ I ATE 
100 4 SEaKWrf 
5 tweliCAPPfD 








151! ~ ~ ~ K 



















VHETHE:R THE TEACHER W(U._[) PfEFER TO 
TEAC1i AT 0...0 LEVEL 
REASONS FOR CHANGING THE PRfSfNT TEACtiiNG LEVEL 
1 .lJST FOR CWO: 
2 lT IS Y6!Y HIJ!D 11(1!1; 
3 l!ftAUSE a: IIOREDOH 
4 IEJJ..ni REASONS 
~ t\ 




LONG HOLIDAYS SHORT WORKING HOURS 
PRESSURE FROH THE FAHILY DO NOT LIKE TO WORK WITH MEN 
145 
JOB BEST ABLE TO 00 HIGH SALARY WITH LITTLE WORK 
!Gill< ~~-
FAILURE TO OBTA IN UNIVERSITY GOOD CAREER PROSPECTS 
146 
APTITTUDE FOR TEACHING 
lll>IU< 
ORGANIZE HY OWN WORK 
147 
MAJOR \JAYS TO HELP THE CHILD DfVELOP 
\lAYS 
IHPORT ANT OBJECTIVES IN PRE-SCHOOl 
.. 
t: 
... ~ .. 
..; ~ ..; 
148 
NUHBER Of CHILDREN IN SCHOOL 
1 I!ElVEfN 150 00 250 
2 I!ElVEfN 260 00 350 
3 I!ElVEfN 360 00 450 






!iO ... ~ ~ 
< ~ ... 





0 2 s 4 5 ' 
SI!U' IOf3ER 
~R Of CHILDREN IN CLASS 
1 I!ElVEfN 12 00 16 
2 I!ElVEfN 17 00 21 
3 I!ElVEfN 22 00 29 




~ 60 i1. 
< 
... 
~ !iO >< 







0 I 5 
' 
N.HlER a= Oi ll.lJ!EH 
149 
THE APPROPRIATENESS OF THE FACILITIE 
LACK OF FACILITIES 
1 NJT ENOW1 EIU:A TIOHAL MA TfRIAL 
2 Nl RECXlRDS OR IJ.IJIO EWIPHENT 
3 VE HAVE TO BUY UJTS OF THINGS 











"' 0 0 ..: 






TEACHER GROUPS IN NEED Of HANDBOOK 
1 HAVE A UTILE EXPfR IENCf 
2 HAVE A LONG ~ IENCf 
3 ALL THE TEACHERS 
100 4 ONLY FOR THE TEACHER \lHO \I ANTS IT 
5 THE HEAD HASlER CAN OtCIDf 
90 












1n ~ 20 ~ . ~ g.. 
~ . 
c-J ~ 10 
0 
0 1 2 3 4 5 6 7 
TEACHER GROUPS 
151 
CREATIVITY CURRICULUM EVALUATION 
TEACHER OPTIONS ABOUT THE CURRICU...UH 
1 ICl tell TO ST ~IZ£ 1l£ tulRIIll.l.tl 
2 liE 1/lE ltLJI£JJ1'( TRAINED 
3 tEAD TEA06I CAN lll'tJlH US 
100 4 lT JS TOO Olffltu..T FOl 1l£ 01II..DERN 
5 lT StWJ) I!E O)IPU...smY 
fO 6 TlilS IIA Y te.P HE 
7 OHITIIICi SOHE o.JIRJill.l.tl MATERIALS 
10 e RELIEVE THf lfAOtER FROtt Pllfl'ARA T IOH 
ro t\ 
~ :; 














et .n 118 . 1% 
I H-II£TYE£J< 
THE USE OF CURRICULUM FOR OTHER LEV COMPLETE EDUCATIONAL EXPERIENCE 
Dl-.o 
ITS HARD TO HAVE SPECIFIC RIMS 
NOT NECESSARY TO HAKE A CHANGE 
153 
THE NEW CURRICULUM IS AN 
AID FOR THE TEACHERS THE EXPERIENCE IS FLEXIBLE AND COMPLETE 
DO YOU NEED IN-SERV ICE TRAINING 
154 
10 
KINDS OF JN-SERVIC1: TRAINING 
IF THEY APPLY THE CVRRICll.U11 
IN SOME SCHOOLS 
155 
Notes and References 
1. Chisnall, h. Peter. 1981. ''Harketing Research: Analysis and 
iieasurn:ent'', i·Icgraw- Hill Book Company (UK) Ltd, p.2Hi. 
2. Tull, S. Donald. / Ilmvkins, Dell. 1984. "!·;t.~rketing Resc<1rch: 
1-ieasurernent and !·iethod· , HcHillnn Puulishin~ Company. 
3. Introducing SPSSX, l·;arch 1986. p.4. 
4. The SPSSX is a large and powerful computer programme for tile 
statistical analysis of data. Copyright:SPSSX 
S. HI'S is the abbreviation of the operation system Terminal 
system which is implemented at Northumurian University 
Nultiple Access Computer (NUHAC). 
6. GH.U·iS, a user oriented, plaiting programme able to drm: 
line graphs, scale diagrams, barcharts and piecharts, 
\vas used. Copyright: GHINS Ltd, 1983. 
7. Alfiggi, Hamid. 1986. "Hakee Al Tefel Gabel Al madrassa": 






The selection of the two kindergarten to be interviewed and 
studied in detail was to some extent influenced by the location 
and the age of the school. The headmistresses of the selected 
kindergartens (Osama bin Zaid and Al-Sanabil) were contacted by 
telephone. The motives and details of the proposed research were 
explained and a request was made for an interview. The two 
schools were willing to co-operate. 
In the interview some specific questions dealing with points 
not covered by the questionnaire were asked. One hypothesis was 
that the inner city school, with richer and better educated 
parents, would provide a higher standard than the one in which 
these things were lacking. 
Al-sanabil and Osama bin Zaid Kindergarten 
8.2 Location and the Age of the Schools 
Al-sanabil school which is located in Sabah AlSalim area, 
was opened in the school year 1982-1983. It is worth mentioning 
here that this area belongs to the government ministry which is 
called the National Housing Authority (see Chapter One) and which 
distributes these houses to low income people. 
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In contrast, Osama bin Zaid kim!eq;arten is located in 
Alslwab area. This area is an old city and falls under the 
capital district. The school \vas opened twenty years ago in 
1967. 
8.3 Parentsi Status 
Nost of the people living \vi thin Sa bah Alsalim area are 
Bedouin, poorly educated and poor; polygamy is common and more 
than 6-10 children per \>'Oman is not unusual. One teacher 
revealed: 
"It is common to have 3-5 children of the same age 
from the same father in this school.'' 
This being the case, parents of the children coming to this 
school have little interest in their childrens' progress and how 
they are coping in the school. The main reason for the parents 
sending their children to school is to give the mothers a rest 
and to let their children play. They regard the kindergarten as 
a day care centre for their children~ Parents come to school 
only on special occasions \vhen they are invited, such as on open 
day or when there is a problem. One teacher revealed that a 
mother who was invited for an open day to discuss her 
childs'progress was shocked when she saw her son dancing, 
singing, and his daily work such as painting, his good behaviour 
in the class and most of all his intelligence. The mother thought 
that her child was still a baby and could do nothing and the only 
reason that she sent him to school was to play in a safe place. 
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It HaS found that the lo1vest scores in intelligence, tests, 
vocabulary and scholastic attainment l·:ere recorded by children 
1.;hose parents 1vcre the least concerned, Hhile those children 1vho 
obtained the highest scores came from families "'here the parents 
were most interested (1). 
Parents of children 1vho live in depressed areas are not 
usually anxious to help in the school. This may Le due to former 
unhappy school experiences which result in these parents feeling 
uncomfortable in the school environment (2). 
Teachers of Al Sanabil kindergarten are expected to know 
about the resources available to parents and to make every 
possible effort to create opportunities for parents to become 
involved in their child's education. Also teachers should 
prevent negative interaction between themselves and the parents 
in order to keep the parents coming to school and enquiring about 
their child. so they should handle their meetings with 
sensitivity and good judgment. It is generally agreed that the 
good school should become an extension of the child's home or 
family rather than a subsitute for it, and therefore it should 
co-operate positively 1vith the parents. If a lack of 
understanding and communication arises bet1veen the home and the 
school, children will probably perform 
life. 
poorly in their school 
Osama bin Zaid kindergarten is situated in the old city, 
Alsaab. This area is full of old generation people who O\\'n 
their own houses, live in an extended family, who are rich and 
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most of whose children are well educated. As a result. the number 
of their children is smaller, resulting in fe~er numbers of 
children in the schools located in the area. 
One teacher said that they al~ays encouraged mothers to 
visit the school and as a result they do feel free to visit the 
classroom whenever they like, In general, it does not seem that 
there is a lack of understanding between parents and teachers. It 
is obvious that the informal educational environment provided in 
the home can have more of an impact on the child's total 
educational development than the formal education system (3). 
8.4 Numbe~ of Pupils 
Table 21 sho~s the number of children in both schools ~th 
the number of the teachers and the classes: 
Table 21: 
The Number of Children, Teachers and Classes in 
Osama Bin Zaid and Alsanabil Kindergarten 
I 
!School Year Children Class Teachers 























10 I 18 20 
10 I 18 20 
10 18 20 
10 18 20 
10 18 20 
I ______ -------------------
From this table we can see that in Al Sanabil kindergarten 
for every teacher there are approximately 37 children to be 
taught and if the numbers continue to rise without more staff, 
the children, teachers and their education will suffer greatly, 
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especially if \,re constder the background of the children and that 
there is no other place for them to lenrn. In Osnma bin Zaid 
kindergarten it can be seen that the pupil-teacher ratio is 
lower than the averaL',e, \,•I! ich is suggested should be 15 
children per teacher (4). Tit is means that they have an 
educational advantage over other students. It is the 
responsibility of the government to give the KU\vaiti children an 
equal educational service. 
In Osama bin Zaid school each class has two teachers all the 
time helping each other to crente Letter conditions and teach 
even more effectively. In AI sanabil kindergarten children never 
have the opportunity to experience this kind of teaching. 
It is worth mentioning here that the class size differs from 
one school to another due to the movement of population towards 
certain residential areas, and the preference of parents to put 
their children in the nearest school. 
8oS School Time-Table 
The first noticeable thing in both schools is that no bell is 
rung between each class whicl1 is beneficial for both the children 
and the teachers. 
Teachers are expected to reach the school no later than 7:30 
in the morning to prepare themselves for the open classroom 
"individual session" at 7.45 which lasts for 25 minutes. In 
this session teachers encourage children to look into the mirror 
to see if they are "neat" and ready for school; if not they help 
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the!ll to be so by brushing their teeth if they r.fid not do so Dt 
home, combing their hair or cleaning their shoes. After that 
the teacher spends a fe,., moments \dth each child to rea sure them 
that they \vill have a good time at school illld asking them if they 
feel sad or happy and the reason for this feeling. By doing this 
the teacher gets to knm.; each child's moods for the day so she 
can be a1vare of lv'hat might happen during the day. 
At 8.10 a.m all the children go to the playground with their 
teachers to raise the flag and sing together; this lasts 30 
minutes every day. 
At 8.40 the first session of the daily four sessions begins 
which lasts for 40 minutes . The first two classes will have 
subject teaching '"hich includes simple lessons in language, 
maths. science and religion. The second t\\'O classes will have 
free activities such as story time, gyr:masium, going to the 
library, art class or the music class. 
A wide variety of nutritious foods is eaten to encourage 
conversation and understanding of differences such 
colour, texture, taste and shape. 
8.6 Their Briildings and Classes 
" The physical environment of the classroom is 
not the determining factor in children's learning, 
but it can enhance or limit learning "(5). 
as 
The only difference in the buildings of t,,.o schools is that 
when the government built Osama bin Zaid, as with many other 
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kindergarten 20 years ago, they planned for 10 classes in 
each school, '"hile tile ne\> Luiluings each contnin 12 classes. 
The school is ideal for a kindergarten in Kuwait. It was Luilt 
Ly the government along \vi th r;;any simi br schools. The school 
contains 12 classrooms all on the first floor for the safety of 
the cltildren. Each one is 7xl0 metres, every class hns it is own 
storage, toilet, and balcony. The floor area of the classes is 
carpeted except the balcony Hhich is not because there spills 
are most likely to occur from the sand or the water stands so a 
hard non-skid, easy to clean surface is best. The windows in 
the classroom are situnted so that children can easily see out 
and are equipped with drapes for easy darkening of the room 
during film periods. \{alls are painted in light shades to 
provide a pleasant background for children's paintings and 
teacher's work on the weekly theme. The classrooms have a large 
open carpet space Hhere children come together so that new 
material and games can be explained and demonstrated for them. 
The outdoor play area is located near the kindergarten 
restaurant but far enouch from the classrooms so the children are 
not disturbed by the noise. It is also near the water fountain 
but there are no toilets for the children near the playground so 
tl1ey have to go to the classroom. All the playground equipment is 
well designed for children to climb, swing, stretch, slide, die, 
and explore. Some teachers in both kindergarten have their O\"ll 
independent facilities and their own gardens. This shO\vS the 
dedication of the teachers and their lvillingness to do the best 
they can for their classes. 
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The classrooms in the kindergarten are arranged in learning 
centres 9 interest centres, and corners. In each class there are 
five corners in ~hich 7-8 children can sit for a certain time 
during the class and children move from centre to centre during 
the session. The teacher spends a certain time ~ith each 
group trying to give as much attention as possible to all the 
children. However in the crowded classes whatever the teachers do 
they cannot fully achieve the class aims. One of the teachers 
working in Alsanabil kindergarten said: 
" Every day a group of children is left behind 
without giving them enough attention or 
helping them the way the teachers wish." 
Once again it is the cro~ded classes that retard the 
educational progress of the children. It is up to the government 
to build more schools in these particular areas because they have 
more children than any other areas in Kuwait, to open new classes 
in the same kindergarten and to increase the number of 
teachers. 
Al Sanabil kindergarten has 18 teachers holding the follo~ing 
qualifications; 
Table 22: 
Teachers' Qualifications at Al-Sanabil Kindergarten 





Kind of Qualification 




but no one ~ith a 
specialist degree I 
in kindergarten studies.! 
Secondary school 
graduation. 
Diploma in Education 
~ith kindergarten major. I 
______________________________________________ ! 
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From the questionnaire it ~.·as possible to identify nll the 
teachers ,,.ho h;td graduated after 1977. Further questions 
revealed that 10 teachers had graduated bet,•een 1983 and 1986. 
This being the case, it is essential that these teachers should 
devote considerable time to adjusting to their job. Also the 
other teachers should help them from their lcnO\.:ledge. The 
children, 
knm•ledge 
particularly those from a background of inadequate 
will suffer from this situation. It is a8ain the 
governr.~ent's responsibility not to employ the newly graduated 
teachers in a crowded, new school. 
In Osama bin Zaid kindergarten the teachers all held the 
Diploma Degree in Education with a kindercarten major. About 12 
teachers of the school had had more than six years experience of 
working with young children . 
8.8 Educational material in the schools 
Curriculum content is affected by the selection and 
utilization of materials and equipment, so the 
classroom needs to have a wide variety of materials. 
preschool 
Because of 
the ir.~portance of the educational equipment, the government has 
supplied the kindergarten \dth all the essential material which 
can help the teachers in their classes. Even so the material is 
not always adequate and sone teachers need to buy further 
equipoent themselves. In Al Sanabil school there is no 
photocopier for the teachers to make copies of educational 




The analysis of the case study .su2gests that Osama Bin Zaid 
kindergarten school e1:joys !Jetter facilities than /\1-Sanai.Jil 
kindergarten. This may be explained by the fact that the Osama 
Bin Zaid school is older and is situated in an old city where 
the rich people with a smaller number of children live. 
Consequently, their children are better cared for than those of 
the Al-Sanabil school \vhich is situated in a ne,,• area "'here poor 
people mostly live. 
The population explosion in Sabah Alsalim where the Bedouin 
people live has meant that the Al-Sanabil kindergarten is very 
overcrO\vded. There are currently about 37 children to one 
teacher, compared to 15-17 children to one teacher in Osama Bin 
Zaid school. This means that teachers in Al-Sanabil may be 
overworked. This may result in reduced efficiency and 
productivity. In turn, the child may be less Hell looked after. 
Consequently, the children may lack some enrichment in both 
physical fitness and intellectual knowledge. The following 
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Problems and Eventual Solustions 
Before any solution can be suggested, the relevant problems 
need to be systematically analysed. This section is a synthesis 
of the previous chapters and deals with further significant 
points. 
The curriculum means the educational experiences which are 
presented to children in school. Planning the development of 
experiences for young children is a complex task. In Kuwait the 
Kindergarten Department in the Ministry of Education is making a 
great effort to improve the curriculum to make it more 
appropriate for Kuwaiti children. 
There are those who still consider that a "curriculum", 
either written or implicit, is inappropriate during these early 
stages of education. In this study we are trying to determine 
whether or not Kuwaiti kindergarten need a written curriculum 
for the teachers to follow, and the reasons for the importance 
of such a curriculum are discussed. Our questionnaires were 
distributed to nine schools in Kuwait with 84 teachers. We did 
consider 
introduced 
the location and whether the kindergarten had 
the new curriculum. For the background information 
teachers were asked whether they were parents or not, their age 
group, and the year of completing their study (see Figures 3, 4 
and 8 in page no 140, 141, and 143). 
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9.1 The Teaching Career 
The goal of education in general is the formation of 
understanding, judgement, wisdom, foresight and culture. As far 
as kindergarten education is concerned this picture of education 
fits appropriately. Consequently the objectives of kindergarten 
education include a programme for the development of the 
teachers themselves as responsible women who care for the new 
generation and who will serve their society through a high 
standards of teaching. 
9 .1 .1 Teaching 
"Teaching is one of the jobs where you have the opportunity 
to choose how you are going to do things. In your 
classroom you are free to experiment with new ideas which 
may be the result of research findings and you are free to 
use your own judgement within a framework about how you 
teach various subjects. In another words it is the kind 
of job where the responsibility for the work you do is 
left to you'; (I). 
The choice of a profession is without doubt a very serious 
matter which deserves careful consideration. Before being 
committed to the arduous course of training to become a fully 
trained and qualified teacher, it is imperative that the student 
should fully understand what this will involve for her. 
Unfortunately in most cases, especially with regard to 
kindergarten teaching, students' decisions seem very haphazard 
and may not be their own. They make their decision because being 
a teacher at kindergarten means fewer working hours than 
teaching in the secondary stages of education (see Figures 12, 13 
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in page 145). The working hours for the teachers in kindergarten 
extend from 7.45 a.m to 12.30 p.m while secondary school 
teachers normally have to stay at school until 2.30 p.m. The 
salary paid 
the teacher 
by the Ministry of Education is based on the degree 
holds irrespective of the stage at which she is 
working (see Figure 17 in page 146). 
In addition, if the student has failed to obtain grades to 
qualify for university she may choose the teaching institute as 
a quick way to graduate leading to an occupation where the salary 
is high and the work is not demanding, thus gratifying her 
desire of improving herself in society(see Figure 18 p.146). Non-
motivated students who are simply looking for a degree may find 
teaching 
pushed by 
to their best advantage. Also, some 
their families (see Figure 14 p.145) 
students are 
who encourage 
their daughters to proceed to higher education and at the same 
time insist that they study in a college where there are no boys 
attending the same classes(see Figure 15 p.145),regardless of the 
wishes of the young women themselves. This explains why some 
teachers have no clear aptitude for teaching and little 
determination to work well (see Figures 16 and 19 in page 146,20 
and 21 page 147). Both teachers and children suffer as a result. 
The students should not really be blamed. Comparatively, 
little about kindergarten teaching is taught in secondary school. 
\vhile considerable efforts are devoted to the study of 
~~thematics, Physics, Science, History and Geography ... etc, 
students usually arrive at the teacher training college with 
170 
little or no experience of communicating with young children and 
teaching them. This deficiency is exacerbated by the luxurious 
life-style of the students who do not even have much 
communication with their own brothers and sisters or even with 
their own children, as they leave them with 
they are busy studying and socialising. 
offered at the secondary school stage is 
baby-sitters while 
Also the curriculum 
inadequate, lacking 
relevant topics such as a study of children and parents, 
communication, drawing and sport which would be very valuable to 
those wishing to become teachers of young children. This is 
made worse by the lack of careers information related to the 
teaching profession (lectures, seminars, films, visits) which 
would enable students to develop an interest in the profession. 
Similar information dealing with other professions should also 
be provided in order to develop students' willingness to know 
more about their eventual future careers. The example of some 
comprehensive schools in England is commendable. Students at the 
age of fourteen are asked to spend a week in a professional 
office or organisation of their choice representing their 
interest in the corresponding profession. This option helps the 
student to obtain a clear image of his or her future profession 
and if he/she finds he is not interested he can consult his 
classmates for information about other careers. 
It is the responsibility of each student to attempt to learn 
about the kindergarten world and develop an interest in it 
before entering the teaching institute. However the students 
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still need to be motivated and given preliminary information on 
the subject. This will increase their curiosity and encourage 
them to take personal steps by contacting the headmistress of 
the kindergarten or even the teachers to know more about the 
profession. They can also do some preparation while they are 
still at school by reading about child psychology and learning 
what might interest the children and how they can communicate 
more easily with them. If possible the student should work with 
children in the summer clubs or childrens' gardens which the 
government opens every year for children to spend time playing 
and learning together. 
Among the desirable personality characteristics for 
individuals who wish to work in the preschool field are pleasure 
and interest in working with young children, flexible 
personality, concern for the welfare of others regardless of 
ethnic or religious differences or economic status, good health, 
enthusiasm, verbal facility, warmth, sense of humour, 
imagination, responsibility, and patience. In addition to these 
important personal qualities, the preschool teacher should have 
a good foundation in general education as a basis for an 
appropriate professional curriculum, including a kowledge of 
human growth and development, child nutrition and health care, 
social problems, mental health, community relations and family 
relationships. The prospective teacher should have experience 
of observing and recording child behaviour. Her specialization 
should include studying and using modern methods and teaching 
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materials suitable for the preschool curriculum, including music, 
rhythmical activities, creative art experiences, children's 
literature, physical education, science and mathematics, and 
social studies. Her praparation should also include experiences 
in holding meetings with parents concerning the problems and the 
development of children, school aims and policies. Unmotivated 
teachers wish to change their job for various reasons of which 
bordom is one (see Figures 10 and 11 page 144). Teachers who do 
not like working with children and do not have a motive to do 
so, never work efficiently. 
9.2 Class Size: 
The maximum size of groups and the ratio of staff to 
pupils are both generally agreed to be age-related: the younger 
the children, the smaller the size of groups and the higher the 
staff I pupil ratio (2). It is recommended that the number of 
children in a group never rises above 15 per teacher in any one 
class (3). 
From the questionnaire we distributed to the schools we 
found that the total number of children in almost all the schools 
is appropriate to the size of the schools and the playgrounds. 
However, as far as individual classes are concerned 54% of the 
schools have more than 30 children in each class. The teachers' 
responses showed that the minimum size of their classes was 36-
40 children (see Figures 24, 25 page 149). The average number of 
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teachers is 1.5 teachers per class of 36-40 children. Thus for 
three classes containing 90-120 children altogether there are 
only three teachers, one for 30 children. With such large 
classes and with lessons of 40 minutes duration three or four 
times a day, the quality of the teaching is bound to be impaired. 
The sheer joy of a shared experience helps to reinforce 
a positive and happy relationships between teacher and child. 
Because of the small teacher/child ratio in the kindergarten the 
frequent spontaneous outings to visit different places is more 
possible than with groups of older children. The safety 
of children is a major responsibility and with the three to five 
year olds one would expect one adult to accompany five children, 
with one adult for each group of ten children if they are six 
year old. 
During the study, an interview was carried out with Dr.Diane 
Coulopoulous, a professor of Psychology in Simmons College at 
Boston, who visited Kuwaiti kindergarten as part of her 
research. She noted: 
" The classes are too crowded for the children to 
relax and learn; this decreases the immediate 
contact between the teacher and the child". 
Because, during the early years, much of the child's opinion 
of himself will be determined by his relationship with friends 
and teachers, it is essential to have small classes in 
kindergarten. Due to the fact that many classes in Kuwaiti 
kindergarten are oversized there is little emotional 
relationship between teacher and child, and an important factor 
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in promoting growth and learning is lost. The teacher needs 
to enjoy being with the children, respecting each child and his 
special uniqueness. She needs to be able to accept each child, 
neither exagerating nor ignoring his weaknesses, nor over 
stressing his strengths. She lets the child know these feelings 
indirectly by her tone of voice, her facial expression and her 
words. She must be alert to sense each child's need of her and 
respond to that need by giving herself willingly and freely. Her 
face, her movements and her actions show her feeling towards 
the children. With classes too crowded to control and with one 
teacher for more than 30 children, it is not possible for the 
Kuwaiti teacher to form this positive relationship with each 
child in her class. 
The number of pupils supervised by one teacher has much to do 
with the safety of the children. When the teacher has no more 
than fifteen three or four-year-old children during her forty-
miutes session, she will find it possible to have a few 
minutes of intimate rapport with each child. She can keep each 
child reminded of her love and appreciation for him as an 
individual. She can give him a security that makes him feel his 
self-importance, keep him in sympathy with her suggestions for 
his safety, and help him to keep himself safe. But when that 
same teacher has more than fifteen children in her class she may 
no longer be able to give each child the time and attention he 
needs. 
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Whenever a new activity is introduced in a preschool class, 
it is presented to a few children at a time. In this way, 
teachers can be sure of what each child has learned. This method 
takes more time at first, but it is safer and saves time over a 
period of weeks. The children learn the right way of carrying 
out the activity and have no poor habits to correct later (4). 
In order to best decrease the teacher I child ratio and 
increase the teacher I child relationship it is recommended that 
every class should have two teachers working together. The new 
curriculum is based on allowing two teachers to teach in the 
same class, to improve the teaching process and to enable the 
teachers to have more contact with the children, limiting the 
teacher I child ratio to 1:15. 
9.3 Teachers' Qalifications: 
There can be seen to be some justification for regarding with 
suspicion the widely- held view that training and qualifications 
of persons entrusted with the care of very young children need 
not be as extensive and intensive as is generally considered 
necessary where older children are concerned. On the contrary 
they may need to be more so (5). 
Professor Halsey in 1972 showed that 'intelligence', as 
measured by intelligence tests, can be increased significantly as 
a result of pre-school education. This being so, no one can deny 
the importance of the proper provision of preschool education, 
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'proper provision' being a blanket term which should take 
account of the needs of the 'whole child' and its total 
environment. This implies the need for a highly-qualified, well 
trained body of teachers (6). 
Jessie Stanton once wrote a humorous report of the 
qualifications which should be required of every student who 
intends teaching young children:-
"She should have a fair education, by this I mean 
she should have a doctor's degree in psychology 
and medicine. Sociology as a background is 
advisable. She should be experienced carpenter, 
mason, mechanic, plumber, and a thoroughly 
trained mus1c1an and poet. At least five 
years practical experience in each of these 
branches is essential'' ( 7). 
Once the secondary school cycle in Kuwait is over, students 
who pass the entrance test enter the teaching institute facing 
a variety of learning processes. As training comes before the 
professional life, the curriculum is intended to play an 
important role. It consists of guiding students in the 
acquisition of a wide range of general and technical knowledge, 
skills and judgement as a means to stimulate and enrich personal, 
social and professional growth during and after the training. 
The study of teaching institute programmes shows that the 
content of an early childhood education curriculum embodies the 
following knowledge:-
(1) General Knowledge 
1. Religion: Islamic Culture, Social Integration in Islam, 
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Worship which deals with children. 
2. Language: Reading and Precis, Foreign Languages, Library 
and research, Arabic Language,Dictation and Handwriting. 
3. Mathematics and Science: physics, Principles of 
~~thematics, Algebraic Formulae, Biology. 
4. Social Science: Social Development, Introduction to 
Education, World Contemporary Problems, Social Change in 
the Arabic World. 
5. History of Kindergarten 
6. Music, Art, Sports, Health Education, Free activities. 
(2) Professional Knowledge 
1. Psychology: Developmental Psychology, Teaching Strategies, 
Educational Psychology, Art Education, Psychology of 
Individual Differences, 
Children's Literature. 
Psychology of language and 
2. Educational Material: Teaching Aids, Art Education. 
3. Children's Study: Child Health and Nutrition, Kindergarten 
Education, Curriculum and Methods of Teaching in 
Kindergarten. 
4. Practical Education by visiting and teaching in different 
kindergarten. 
Although this curriculum seems to have many fundamental 
subjects, it lacks essential topics such as the co-operation 
with parents and teaching the disadvantaged child. Such topics 
even when tackled, do not always include the expected content. 
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Teachers graduating from teaching institutions have enough 
information to make them fully qualified teachers if they have 
the motive to be one. But 41.7% of the teachers working in our 
sample schools do not hold the Diploma of a Teaching Institute. 
It is a mistaken policy to put them in a sensitive place such as 
a kindergarten to work with young children who need to form the 
basis of their future information and of their lives from teachers 
whom they trust (see Figure 5 p. 141). Even those teachers who 
hold the Diploma do not all specialise in early childhood 
education (see Figure 9 p. 143). It appears that 51.2% of the 
teachers had no training experience in early childhood 
teaching (see Figures 6 and 7 p. 142). A total of 38.1% of the 
teachers find it acceptable to teach children under six years of 
age a curriculum appropriate to other educational levels. This 
is because they do not know what else to do with their classes. 
It is not only that a high percentage of the teachers are 
not fully qualified, but also many of the Teaching Certificate 
holders are as ineffective as the ones with low qualifications. 
Owing to the teaching methods in the teaching institutions which 
are largely based on lectures with dictation students rely 
extensively on the teacher's prescriptions. Consequently, the 
student's capacity for creativity and for self-learning is very 
limited. Other methods of teaching are completly non-existent 
and should be introduced (e.g. discussions, seminars, more 
involvement in the library and more research). Reading should 
not be limited to those books the institute supplies the student 
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with at the beginning of each course. Students should 
be encouraged to read widely and to explore the literature of 
the subject for themselves. 
So, teachers at the teaching institutes should have as ~ell 
as understanding of the subject they teach, the ability to help 
the trainee teachers to develop their intellectual and 
vocational knowledge in a simple and intelligent way. 
It is worth noting here that in the academic year 1984/85 the 
number of kindergarten teachers reached 1,580 including 1,207 
Kuwaiti teachers and 373 non-Kuwaiti. Table 23 shows the 
varieties of qualification the teachers held. 
Table 23 
Teachers' Nationality and Qualifications 
I 
I Qualification ! ____________________________ __ 
I 
!Old teachers institute 
ITwo years deploma 
!Diploma in literature or 
:Science 
!Diploma in kindergarten 
!University degree in psychology 























I, ____________________________ ------ , __________ _ 
Source: 
Al-Figgip H. 1986. "The Situation of the Kuwaiti 
Child before Primary School". An Institute for Arabic 
Child Development. p.24. 
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In our questionnaire which included 9 schools 21.4% of the 
teachers were non-Kmvai ti (see Figures 1 and 2 p .140). This makes 
it more difficult for the child to learn the language bearing in 
mind the different accents and vocabulary of non Kuwaiti teachers 
and the very strict disipline which they enforce. 
9.4 In-Service Training 
Surrey Educational Research Association defined in-service 
training as follows:-
"In-service training is taken to include all those 
courses and activities in which a serving teacher 
may participate for the purpose of extending 
his professional knowledge, interest or skill (9)''. 
The importance of training for pre-school teachers can be 
traced to Froebel, the NcMillan sisters and Naria Nontessori. 
They all stressed the importance of training courses, in order 
to update the teachers' knowledge, stimulate their interests and 
develop their pedagogical skills. This is particularly important 
because preschool education seems to be a vital in a child's 
development. It is the foundation in which a child's life and 
career is built. If the child is given an inadequate education 
at this stage, he may be disadvantaged throughout his entire 
life. The provision of adequate education and training of 
teachers of this stage is of the utmost importance. 
Indeed, one can argue that it is the teacher who 
'moulds' a child's career, rather than the parents. For example, 




psychological behaviour. Based on records of 
behavioural patterns and reinforced by their 
education, training and practical experience, teachers can 
increase their understanding of children's behaviour and thus 
learn more efficient and effective ways working and coping with 
children in kindergarten schools. By doing so, teachers will be 
better able to increase awareness of the characteristics of 
children at particular age levels and to use their awareness as a 
basis for improving the curriculum for the children (10). 
Therefore, one can say that teachers' skills, attitudes, and 
professionalism are propably the most important determinants of 
the quality and standard of education. We maintain that teachers 
have an important role to play in promoting and improving high 
quality in our society. 
This means that great importance must be attached to in-
service training. In Kuwait for instance, many of the teachers 
were trained some 10 years ago. Others received little or no 
professional training. Inded, in some cases, teachers were 
trained in areas not related to their jobs. 
now not only out-of-date and should be 
Their practices are 
changed but also a 
regular in-service training must be provided for all the 
teachers. 
From the questionnaire results it appears that only 33.3% of 
the teachers feel the need for some form of in-service training 
(see Figure 38 p.154 and Figure 39 p.155), while Figures 6 and 7 
in page 142 show that 51.2% of the teachers have not received 
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any kind of kindergarten training and do not wish to have it. The 
remaining 16.9% of the teachers were teaching other levels of 
curriculum (see Figure 32 page 153). 




of Education provided an in-service training 
starting from the school year 1982/1983. It was 
to prepare the trainees professionally, theoretically 
and educationally. 
train the teachers 
The aims of these in-service courses were to 
in kindergarten educational experiences 
covering the following: 
1. The general aims of Kuwaiti kindergarten. 
2. Translating the aims into behavioural activities. 
3. The educational experiences and their distribution 
throughout the three age groups of the kindergarten. 
4. How to structure these educational experiences including: 
¢ The basis on which they should be built. 
¢ How to control the experiences. 
0 A consideration of the customs,values,and the skills 
through which these experiences should develop. 
0 Evaluation of these experiences. 
5. The Planning ,preparing and working on the experience. 
These in-service programmes extend for five weeks,three days 
of each week. In the morning the trainees visit a particular 
kindergarten and they discuss the theoretical parts in the 
evening. The trainees are: headmasters,headteachers; the new 
graduate teachers and teachers holding a university degree with 
less than three years experience. 
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Although in-service training is important, it is nevertheless 
not the only technique by which teachers can be trained. 
Television programmes, packaged programmes(e.g. taped lectures, 
documentaries •• etc) can also be effectively used to disseminate 
information. It is not, however, suggested here that television 
and or other packaged programmes should replace in-service 
training. The principal objective should be to use these other 
methods to complement in-service training so that maximum 
benifits can be achieved (11). 
9.5 Curriculum and Contents: 
An important component in the process of learning is the 
meaning attached to curriculum as a general term. 
"Curriculum is all of the specific features of a 
master teaching plan that have been chosen by 
a particular teacher for his or her classroom. 
Curricula may vary wildly from school to school, 
but each curriculum reflects the skills, tasks, 
and behaviour that a school has decided are 
important for children to acquire" (12). 
The definition of curriculum which perhaps best fits the 
kindergarten is:-
"The number of aspects of school policy and 
activity where there is a strong inter-
relationship between all these aspects. For the 
young child, language, art, movement and physical 
activity, music and mathematics are indivisible 
ways of exploring his environment and 
developing emotionally, socially, physically, 
and intellectually" (13). 
The above definitions appear to suggest that although 
curriculum may differ from one kindergaretn school to another, it 
184 
is always necessary to have thorough planning, organisation and 
control aimed at helping children to enrich their knowledge, 
stimulate their thoughts, develop their practical skills and 
improve their cultural, social, and physical growth. This means 
that there must be a match between children's needs and what 
they are taught. In turn, this implies that teachers must 
monitor, and record, as well as take mental note of children's 
behaviour and potential. The curriculum can then be formulated 
to explore the children's potential and promote 
educational development. Hence, it is argued that: 
"The more carefully a teacher plans, the more 
progress children make" ( 14). 
their 
Teachers in Kuwaiti Kindergarten often find themselves 
responsible for designing effective curricula, drawing up a 
recording and reporting system, and formulating the daily plans 
bearing in mind the unique needs of children and the objectives 
and goals of the kindergarten. All this could be accomplished if 
all the teachers working in the kindergarten were fully 
qualified. But a large proportion of the teachers hold various 
degrees and some half of them have never had any training for 
the area in which they are working (see Figures 5,6,and 9 in 
pages 141, 142, 143). In these circumustances the Curriculum 
Research Center undertook the responsibility of designing a 
curriculum which all kindergarten teachers could follow if 
they wished. 
In the absence of a national curriculum, the teachers 
should know how to select opportunities for the children's 
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learning and how to modify and adjust the plans they are making. 
They should be able to decide on general and individual 
for the programme and be able to use these goals to direct 
goals 
the 
activities appropriate for the children, the programme and their 
own values. 
It is clear that the teachers who know what it is they wish 
to accomplish and how they will do it are much more successful 
than those who have only a vague idea of what they wish to do and 
why. 
An attempt has been made out to invistigate the teachers' 
opinions concerning the suitability and quality of the new 
curricula for the improvement of teaching young children. In our 
study, respondents were asked to select one or more of the eight 
options provided in the questions (see Figure 28 p.l51). The 
majority of the teachers (59.5%) considered that the introduction 
of this curriculum could make their teaching more effective. 
However, (47.6%) of the respondantswere opposed to standarising 
the curriculum. Consequently less than half of the teachers 
(47.6%) supported the compulsory introduction of the curriculum 
into the kindergarten. 
A related investigation was conducted to examine the 
teachers' views as to which teachers would be most benefitted by 
the introduction of the handbook. Intrestingly, (67.9%) of the 
teachers supported the use of the handbook for all teachers 
without exception (see Figure 31 p.152). 
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As far as the evaluation of the curriculum is concerened, 
85.5% of the teachers find it helpful to evaluate the curriculum 
twice a year in order to correct any existing dificiencies (see 
Figure 30 p .152). 
The teachers in the sample were asked about the proposed 
unification of the curriculum. 22.6% of the teachers did not feel 
it necessary to change the current curriculum while 26.2% of them 
had no real preference {see Figure 34 p.153). 
Another question sought to discover whether the teachers 
thought that the new curriculum provided a complete educational 
experience for the children or whether it was just a set of 
guidelines issued by the Department of Education to help the 
unqualified teachers. Only 38.1% of the teachers agreed that 
it was a good complete educational experience while 61.9% of the 
teachers disagreed or made no response {see Figure 33 p.153). 
A similar question was included concerning the flexiblity of the 
experiences; 75% of the teachers reported positively (see Figure 
37 p.154). 
~~ny teachers were happy to see the new curricula applied in 
Kuwaiti kindergarten because they believed that it would help 
the teachers (see Figure 36 p.154). 
9.6 The Teachers Role in the Kindergarten 
"The ability and attitude of the teacher appear to 
be the most important factors in the success of an 
integrated programme" (15). 
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Teachers are the essential resource in any school. Their 
professionality, capability and attitude are factors contributing 
to efficient and effective kindergarten programmes. There are 
common characteristics that can be identified among kindergarten 
teachers. 
First, there is an understanding of the concept of the 
kindergarten curriculum. Second, the best of the kindergarten 
teachers have been trained to understand and record children's 
behaviour, identify children's needs, strengths and weaknesses, 
and design short- and, medium-, and long-term programmes to solve 
the problems of the children. Third, preschool teachers tend to 
have patience to deal and cope with an individual child's 
behaviour, as well as to develop a close relationship with these 
children to communicate or interact effectively with them. 
Fourth, most teachers do recognise the important role of parents 
in the upbringing of every child. 
The question which sought to establish what role the teachers 
themselves thought they should play in developing children in 
their kindergarten schools, generated a variety of answers. 
Whereas some said their role was to prepare the children for 
formal primary school education, to teach the child disipline, 
and to socialise with the children; others believed that their 
role was to teach them how to play with toys, teach them Arabic 
language and Islamic religion, culture, customs and traditions. A 
few, however, stated that their role was to ensure that the 
pupils acquired a sound background knowledge and to help them 
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grow physically healthy. The responses showed that teachers had 
no opinions on such important values as:-
1. Promoting the emotional development of children by 
providing opportunities for them to talk freely. 
2. The place of creativity and playing where the child can 
create his own plan for the day or the class with the 
support and encouragement of his teacher. (See Figures 
22 and 23 p.l48). 
This may be related to the fact that some of the teachers 
lack professional and adequate training. There is, therefore, 
an urgent need to unify the school curriculum for all 
kindergarten teachers while stressing the right of all teachers 
to use the curriculum creatively in ways which they feels 
beneficial for a particular class. In (Figure 29 p.l52) 29.8% 
of the teachers did not like the idea of a uniform curriculum 
because they thought it would limit their freedom to introduce 
the children of the material in the handbook. It is worth 
mentioning here that the Education Department leaves the teachers 
free to decide whether or not to adopt the suggested plan. In 
one of the questions teachers were asked their opinion about the 
aims of the kindergarten and whether it is possible to specify 








the aims of the curricular aims 
had specific aims for their class 





It appears that 44.3% of the teachers find it difficult to 
separate specific aims from the general ones. This again 
indicates an urgent need for the Kuwaiti kindergarten school to 
be provided with new curricula in which there are set out both 
the general and specific aims for these teachers to follow. 
It is clear that attitudes will be crucial in deciding 
whether or not the new curricula are accepted in the Kuwaiti 
kindergarten. This factor was tested, and the results show 
that only 16.7% of the total teachers would leave the school if 
the curriculum was made compulsory. (see Figure 40 p.l55). 
9.7 Environment and Educational Material 
The environment in which a child lives, studies and plays, 
has a cruicial role in his or her development. H. Musinger, 
states categorically that:-
"It has long been recognised that the 
psychological influence of the environment 
on the behavior and development of the 
child is extremely important"(l6). 
A good environment helps parents and teachers to look after 
the children well. An aesthetically decorated classroom, for 
example, tends to keep both the children and their teachers happy 
and to maximise their giving and taking from each other. The 
striking feature when entering a Kuwaiti kindergarten class is 
the crowded, teacher-made material hanging on the wall designed 
to impress the children and the visitors. This has been a point 
of criticism of both the teachers and the kindergarten by Dr. 
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Diane Coulopoulous who revealed:-
11 So much material in the class does not mean 
that the teacher can have enough time to 
describe them all to the children keeping 
in mind that these materials should be changed 
every week when a new experience is introduced. 
If the teacher thinks that she has the time 
to do so, she does not knO\v what she is doing". 
In our questionnaire, teachers were asked whether the 
facilities and educational material in their schools were 
sufficient. not. Only 58.3% of the teacher felt that they had 
all the material they needed and further enquiry showed that the 
majority of these were concentrated in the older schools. 41.7% 
of the teachers complained about the inappropriateness of the 
facilities in their classes. The main deficiencies which they 
identified were; lack of appropriate educational material. lack 
of audio equipment and records and no sand or water for the 
children to play with. Some teachers added that they were driven 
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S~~~RY AND CONCLUSION 
This study is specifically concerned \vith the development 
of kindergarten education in Km,•ait and the determination of the 
right curriculum to be follO\·:ed by teachers in k:m:aiti 
kindergarten. A eeneral view on Kuwait is given in Chapter Two 
which looks at the past and present economic situation in Kuwait. 
Firstly, general information on Kuwait and its historic.:~ I 
background is provided. Then the pre-oil era \vhich encompasses 
different occupations is treated. Among the occupations discussed 
are trading. pearl-diving and boat-building. Next. the British 
and Km.rait Treaty of 1899 is considered. In the context of the 
historical past of Kuwait. we turn our attention to modern 
Kuwait. In modern Kuwait. we first examine the agricultural 
sector. Health services and education are then discussed. 
Finally, the housing system, and the Km,·aiti social setting are 
examined. 
The development of education in Kuwait and its objectives are 
central to the discussions in Chapter Three. Firstly, we provide 
the historical background of the development of education in 
Kuwait. Armed with this, the Governoent's involvement in 
education since 1912 is examined. L'e also felt that it \·:as 
important to discuss the education of girls in our society. 
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In search for u better educational syster:1 in Kuv:ait, Adrian 
Valnnce \vas cor!l!llissioned to undertake a detailed survey of the 
educational system in Kuwait and provide a report. This is 
briefly discussc<i. r:cxt, the e;~rly forms of eJucation in Km:ait 
are presented. The important issues discussed under ,, .. rlodern 
education in Ku~ait from 1956 to the present dny' are: compulsory 
education and its objectives, adult education, school buildings, 
schools' curricula and the stages in the modern 1\m~aiti syster.1 
up to the highest educational stage in Km:ait, which is the 
university. 
In pursuit of both of our raajor research objectives, this 
dissertation gives in Chapter Four a general review of the 
literature on preschool education and the concept and the 
meaning of preschool education are explored. Kindergarten, 
nurseries, and day-care centres are among the preschools examined 
in this section. Next, the role of preschool education in the 
development of children is discussed. Further, "'e examine the 
importance of the preschool curriculum. 
Kindergarten education in Kuwait is discussed in Chapter 
Five. Firstly, we examine the kindergarten educational system in 
general. This involves a close inspection of the development of 
kindergarten, including the attendant objectives. Kext, we 
explore the development of kindergarten' objectives and 
curriculum in Kuwait. After a careful consideration, five Arab 
countries \vere selected for study. TI1ey are: Bahrain, Saudi 
Arabia, Oman, Libya, and ~iorocco. An overall view was taken 
of all Arabic countries kindergarten including Kuwait. 
194 
Chopter Seven is concerned with the methodology used for 
the research. Firstly, the methods of gathering 
outlined. Three main methods Here used. They \YaS 
data are 
liter.1ture 
review, personal interview and case study. Next, we outline the 
field \vork procedure. The preparation of the data collected, and 
the methods of analysing the data are then explained. The graphs 
and a report of the findings of the structured questionnaire is 
also given in Chapter Seven. 
Our field study is divided into two. Tlte first part is a 
structured questionnaire, the second is a case study. The 
rationale is to reinforce our structured questionnaire findings 
by the results of the case study. Consequently, Chapter Eight 
presents the case study to exhibit the difference between two 
kindergarten in Kuwait. Some of the problems of this research 
are identified and possible solutions suggested. These are 
presented in Chapter i\ine. Finally, Chapter Ten summarises the 
overall study and drm>s conclusions based on the literature 
review and the research findings. 
10.2 Conclusions 
It is clear from the overall review that Km~ait has had a 
remarkable history of nation-building. Compared \vith other 
developing countries, Ku\~ait appears to have achieved in a 
generation \vhat has taken other countries centuries to 
accomplish. This may be ascribed to KU\vait 1 s tightly-knitted 
culture and values which have been traditionally preserved and 
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maintained. KU\vait 's political structure has also been stal.Jle. 
This has enabled it to plan ahead Hithout disruption, thus 
accelerating its political, cultural and economic advancement. 
There has also been a noticeable advancement in the educ<Jtion 
sector. This is manifest in the rapid progress made in l.Joth 
higher (e.g.university) and lower (e.g. secondary, internediate, 
prir:~ary and even kindergarten) educational institutions. The 
realisation of the important role of women in Kuwait society is 
also worthy of note. Since the opening of Kuwait University in 
1966, the number of female students has doubled. Homen nO\>' occupy 
some important positions in both the private and public sectors 
of the economy. In our study the role of Kmvaiti \>:omen is 
of special importance because without women education in 
general and kindergartens in particular would never have 
progressed and reached its present position. Because women have a 
deep concern for children's education they are struggling to 
improve and develop it. The following section will examine the 
development of education in Kuwait. 
In the education sector, our findin2s suggest that Km:aiti 
women are increasingly taking up the opportunity to teach in 
kindergarten schools and as a result reducing the nation's 
dependence on non-KU\,•aiti teachers. Even though the non-nationals 
have good qualifications, their accents are different and 
their vocabulary is difficult for the children to understand. 
~~ny of the teachers, about (58/~), were found to have 
appropriate qualifications. But more than half, (51.2Z), of 
the sample investigated did not have any formal training. 
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Further, although the great majority of the teachers, (73~). 
preferred to teach in kindergarten schools, He Here surprised 
to find that the major reasons for taking up the job was non-
vocational. In another words, there vQs Qn apparent lack of 
professional motivation in the sample investigated. For 
example, (93%) of the respondents took up the job becQuse of 
shorter \vorking hours, chose to teach in 
kindergarten schools because of the long holidays. This may help 
to explain \.:hy (67%) of the respondents did not Hant to undergo 
any in-service training. It was also found that more than 30 
kindergarten children were taught in one class, compared with 
the officially recommended number of 15. This may create teaching 
problems for the teachers. These findings seem to support our 
third hypothesis. 
There appears to be a division of opinion on the question of 
the use of the new curriculum, currently being tested by the 
Department of Education responsible for kindergarten education in 
Kmvait. \Ihereas ( 48:~) 
curriculum, (48%) were 
of the teachers supported the 
opposed to it. Although (68%) of 
new 
the 
sample approved the introduction of the neH curriculum handbook 
in their schools, they nonetheless believed that it might limit 
the creativity of the teachers. There is clearly support for the 
old, unorganised system and changes in attitude will be necessary 
before the new curriculum will be fully adopted. 
·The study of both Al-sanabil and Osama bin Zaid kindergarten 
reveals some similarities and some disimilarities. Firstly, the 
197 
educational materials for Loth schools lvere found to be 
inadequate. Secondly, Al-sanabil school seems to suffer from a 
lack of experienced and formally trained teachers. In Osnma bin 
Zaid for example, each class lws t1'0 teachers at all times to 
assist eacl1 other and thus create Letter conditions to increase 
efficiency and productivity. This situation ~as found to be 
,,•anting in Al-sanauil school. In another words, children at 
AlsanaLil school may not have the full care they require. 
Osama bin Zaid appears to have better facilities than Al-
sanabil school. Tl1is may be related to three factors. Firstly, 
Osama bin Zaid school is older than Alsanabil school, having been 
built in 1967, compared with Al-Sanabil kindergarten which was 
founded in 1982. Secondly, most people living in Sabah Alsalim 
area where Al-sanabil school was built are poor families, 
probably resulting from the polygamous nature of life in this 
area. Thirdly, Osama bin Zaid kindergarten is built in the old 
city of Alshaab ''here many rich people live. Consequently, this 
school is better maintained than Al-sanabil school. Hence our 
hypothesis that 'the inner city school, with rich and better 
educated parents, would provide a higher standard than the one in 
\vhich these things 1vere lacking' is strongly sustained. 
Based on the literature reviewed and the analysis of both the 
questionnaire results and the case study of a sample of two 
schools, the fol101ving problems have been identified: 
(1) }~st teachers choose to teach in kindergarten schools not 
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necessarily on the basis of dedication and apptitude, but 
uecause of reasons quite unrelated to the principle 
objectives of kincergarten education. The reasons include 
shorter 1·:orking hours and lonl:er vacations. This sug8ests 
apparent lack of motivation; thus lending 1veight to the 
second research hypothesis. 
(2) Some of the people 1,•ho p,o to the teaching institute are 
those l·:ho fail to f.'!eet the university entry requirements. 
Thus sone people regard teaching as simply a quick 1•ay to 
graduate and get a well-paid job. 
(3) The curriculum offered at the secondary school stage appears 
to be inadequate. It tends to lack relevant topics such as 
the study of children and parents, effective con~unication, 
drawing, sports, etc. all of these topics would be valuable 
to those wishing to become teachers of young children. 




the teaching profession in Kuwait 
seminars, films/video, visits, etc) which 
students to develop an interest in the 
teaching profession. 
(5) The teacher-pupil ratio is far too high. 
(6) Some teachers have degrees anc..l diplomas but some of these 
qualifications are unrelated to the kindergarten system of 
education in which the teacher will be working. 
(7) Although the curriculum of the teaching institutions 
contains some relevant basic subjects, it nevertheless 
lacks other subjects essential for effective teaching of 
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Jisadvnnta3ed chilllren and for encouraging co-operation 
betv:een teachers anll parents. 
(8) A high percenta[;e of teachers are not fully qualifiell. For 
e~:m1ple, about ( 42/:) of our sample teachers hilll no teaching 
institute diploma certificates. Even sor.1e of those 1vho did 
have a Diploma had not specialised in early childhood 
(9) 
education. Such specialisation is very important if they 
nre to be fully effective in promoting the devclopr.1ent of 
young children. 
Teaching methods in the training institutions are 
inadequate. In many cases the lecturers simply dictate 
notes to the students. This tends to make the students 
heavily dependent on the teachers' words. Consequently, 
students ill repared to promote creativity and independent 
learning in their pupils. 
(10) Some teachers lack the knowledge to achieve the effective 
translation of the children's specific needs into day to 
day activities. 
(11) ~~ny respondents had nothing to say on such important issues 
as creativity or the creation of healthy and emotionally 
stable children l>hen they were asked to state their role in 
the kindergarten schools. 
(12) The relationship between parents and teachers was found to 
be weak.· 
(13) use of educational materials was Inadequate 





(14) T\.;o schools of thought still exist ar:1ong l~m,raiti teachers 
about the kindergarten curriculum. hlhereas some believe 
that the kindergarten curriculum should be structured 
otl1ers support the vie\v that it shuulJ not Le standardised. 
This suggests the need for the development of a uniform 
curriculum. This especially urgent \vhcn \ve consider the 
unqualified teachers, the crowded classes, and the 
inadequate materials. If this is generally agreed, then our 
hypothesis one is confirmed. 
(15) Overcrowding was evident in sone of the kindergarten 
schools. This supports the third research hypothesis. 
10.3 Recommendations 
Based upon all the identified problems, 
recon~endations are nade: 
the follo\,ring 
(1) A formalised procedure should be fomulated \vhereby the 




to make a career teaching in kindergarten 
These people should be strongly motivateJ. 
Therefore care must be taken \vhen selecting form among 
those who have faileJ to qualify for university 




The secondary school curriculum should be 
iclude drawing, effective communication 
redesigned to 
and the study 
of both children and parents. It is hoped that this will go 
a long Hay to preparing students for a teaching career. 
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(3) To r.Jinirnise the probler.1s of lack of cnreer infornation, it 
is recommended that whn t the practice in sor.1e cor.:prchensi ve 
schools in England should be introduced. That is to say, 
students at the age of 14 should Le required to spend at 
least one week in professional offices or organisations of 
their choice. At tempts shoulct be made to ensure tiwt this 
reflects their interest in <1 chosen profession. In this 
l>ay, the student will Le able to have a clear idea of 
his/her future profession. This h'ill enable the student to 
make the right choice at the outset of his/her career. The 
students also require appropriate counselling at this 
stage. Consequently, it is susgested that a counselling 
office be established in the 1~nistry of Education to 
advise students on career services. 
(4) In selection of preschool teachers, it is suggested that 
the selectors should ensure that a prospective preschool 
teachers possesses all or a combination of the foll01dng 
characteristics: 
a. Pleasure and interest in working with young children. 
b. Flexible personality. 
c. Concern for the lvelfare of others. regardless of 
ethnic or religious differences or economic stntus. 
d. Good health; 
e. \·.'armth, enthusiasm and sense of humour; 
f. Sense of responsibility; 
g. Good appearance and verbnl facility; 




(5) Teaching institutes should be equipped to prep<1re preschool 
tenchers ;1dequately. Preschool teachers shoulo be ghen 
;1n excellent founo3tion in ~eneral education as a basis for 
copinL: h'ith a professional curriculw~1 \vi1ich may include the 
follO\ving: 
(6) 
a. liuman growth and develop!.!ent; 
b. Social problems; 
c. i·lental health care; 
d. Cor.u~tlll:ity relations; 
e. Family relationships. 
Creativity, the creation of a healthy and emotionally 
stable children as well as discussions, seminars, student-
library involvement and detailed research about 
children's behaviour should be incorporated into the school 
curriculum. These r.JUst be designed to suit both 
individual or group needs and the needs of children. 
(7) The relationships between kindergarten schools and parents 
should be strengthened. In this way, mutual understanding 
will develop between teachers and parents. Similarly, 
parents will feel a sense of belonging. Consequently, 
parents will contribute effectively to the welfare of 
the school in general and the children and teachers in 
particular. 
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(1:3) The governnent should ensure that nll schools l!;we mlequate 
educational materials to ensure the optimisation of 
preschool resources as ,,·ell C.IS the r:J,txir:tisation of 
kn01.:letl ge. 
(9) Attempts should Le made to ensure that each class of 
children should not exceed the reconmended number of 15. By 
doing so, teachers \·:ill be able to give the children the 
attention they need particularly at this early stnges nnd 
thus promote the children's gr01•th socially, physicnlly 
and intellectually. This is supported by Dr. Diane 
Coulopoulous's study, Hhich shows that 
kindergarten classes are too cr01vded for the children to 
relax and learn; this decreases the immediate contact 
between the teacher and the child''. With the current ratio 
of more than thirty children to one teacher in Kuwaiti 
kindergarten schools, it has becone difficult indeed to 
establish any r~eaningful educational contact between the 
teacher and the children. 
(10) It is also recommended that every kindergarten class should 
have two teachers Horking together at the same time. This 
derives fran the new curriculum which is Lased on allowing 
t1-:o teachers to teach in the sane class, in order to 
improve the teaching process and enable teachers to have 
more contact with the children, and to limit the teacher-
child ratio to fifteen. 
( 11) The Kmvaiti Curriculum Research Centre should attempt 
to develop a standard but flexible curriculum to be used by 
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all teachers throu6hout Kuwaiti preschools. A 'Standard' 
curriculum would minimise the existing problems of:-
a. Poor recording and reporting systen; 
b. Poor design of individual school curriculum; 
c. Lack of effective translation of children's needs 
into kindergarten day to day activities; 
d. Flexible, in the sense that teachers need not 
necessarily follow all the provided curriculum, they 
must be given some degree of freed on to use their O\m 
initiative and creativity in teaching the children. 
(12) This study proposes the use of both structured and 
unstructured curricula. The structured syste~ is intended 
to solve the above problems. The unstructured curriculum 
will give ~1e teachers the opportunity to use their 
creative, and imaginative ability. 
(13) Kindergarten teachers should be adequately motivated. The 
existing system of paying kindergarten teachers by 
academic qualification alone is rejected by the findines 
of study as inadequate and improper. Academic 
qualification is only one of the factors to be taken into 
consideration when selecting and recruiting kindergarten 
teachers. Experience is of particular i~portance to an 
effective kindergarten education. Overall, we recol!lrnend 
that !Joth factors be taken into consideration \vhen 
selecting, recruiting, training and re-training 
kindergarten teachers. In this way, teachers' efficiency 
and productivity will be increased, child care improved, 
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7'A COURSE ON HOW TO 
TEACH THE EDUCATION-
NAL MATERIAL' 
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APPENDIX 3: The Questionnaire in English 
l':Cli.mderrgarten \teachers lha\'Te rreached ltlhe <eoncll.usion lthat lthe 
ove1rall.ll. air:1 of chiluren ° s educaltli.on should ll>e lto p~rov.ide ~normal 
IB!nd lheahh y grro\:Jith .in a:he <ehill.~tio /A ~entircBlll. ~uestion rremaill'ils: «io 
tteaclherrs .i~ Ku~ait sg~ree Mpon ~~e ~oalso ~bjec\tiwes IB!nd purpose 
~f ~duccBltli.on .in !the ~inderrgairlteli'b ~nd ~o !they IBlgrree @n IBl Mniforrm 
<eMirlriCMll.Mrn foir IBlll &inderrgarrltems? 
1!he folll.o~.ing ~uest.io~l1'ila.irr~ ~ill.ll. ~ ~i~en lto ~ea~ lteac~errs 0 
~epMltJ ~ead ltescherrs ~nd @lt~err ~ecBle~errs forr ~~pll.elt.ioll'il ~11'il ~errlt~ill'il 
&.il1'il~~IT'~8IT'lt<!i11o ~e ~o.iee ©f ·~i~~ ~e~m~s ©ll'il ~eirr ~~lti©l1'ilo 
~ose ®s&e~ lto ~~pll.elte lt~e ~Mesti©l1'il~irre ~ll.ll. ~ ~lt~ ITM~ilti 
~tiOI1'il8ll.s @!nd 11'ilOn-~~ailtiS 0 ~c ~ill.ll. ~~e ~IBlrryillbg ~~ll.i~i~ltiOI1'ilS 0 
ltiT'IBl~l1'ilil1'ilg ~nd ~ength ~[ experriel1'ilceo 
TIIE QUESTIONNAIRE 
(1) Kame of ~indergarten 
----------------
( 2) Into \·Jhich nge group do you fall? 
Under 24 
From 25 to 30 
From 31 to 35 
Over 36 
(3) Are you a parent yourself? 
Yes 
i\o 
(4) Your Kationality? 
Kuwaiti 
i~on-Km ... aiti 
(5) If you are not a Kuwaiti~ please state your nationality 









(8) If your answer is Yes, please specify: 
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(9) Year of cor.!r.tencement of teacher tr<1ining 
Before 1954 
netween 1955 and 1965 
netween 19G6 und 1976 
After 1977 






(ll) Do you prefer to teach at an older level rather than 
Kindergarten? 
(12) If your answer is Yesv please specify reasons: 
(13) Do you use any part of the curricula for older children in 
teaching Kindergarten children? 
Yes 
No 
(14) Is it true that teaching in Kindergarten is easy and does 




(15) ilO\·: m;1ny chilJren are there in your Kindergarten? 
150 - 250 
260 - 350 
3GO - 450 
Over 500 
(16) How raany children are there in your class? 
Bet,,een 12 - 16 
17 - 21 
22 - 29 
Over 30 




(18) If your answer is No please specify: ----------
(19) As a Kindergarten teacher, what 'in your opinion' are the 
major '"ays of helping a child under the age of six to 
develop normally, please specify: 
(20) In your opinion, state the most important objectives of 
education in the Kindergarten, please specify: 
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(21) 1-!hic!J of the follo1,•in~~ stater.1ents do you strongly agree 
1·:ith: (you can choose 1.:ore thlll one) 
a) There is no need to stamlardise the curriculum in all the 
Kindergartens, the teacher cnn teach 1.;ha tever she thinks 
is Lest for the child. 
b) h'e have already been trained in the best teaching 
methods in college and that is sufficient preparation. 
c) The head teacher can keep us infor~ed of the best 
teaching nethoris ,,•ithout the need for the 
curriculum. 
d) It is obvious that the neH curriculum 1.;ill be very 
difficult for the children and r.1any are going to fail. 
e) The standardised curriculum is necessary and should be 
compulsory for all Kindergarten. 
f) I didn't have any special educational training and I 
think that the new curriculum could help me. 
g) Some of the curriculur:t should be omitted because of its 
difficulty. 
h) TI1e new curriculum 1.rill relieve the teacher of the 
labour of the daily preparation of lessons. 
(22) Do you think that the new curriculum would give the 
teacl1ers the freedom to be creative in educational ways? 
Yes 
l\o 






( 24) For "'!Jich of the following reasons did you choose the 
teaching profession. Please show the order of importance 
you would ~ive to each one. Use the following scale of 1 to 
5. 
(1) i·lost important 
(5) Least important 
a) Failure to obtain grades for university entrance. 
b) Good career prospects. 
c) The freedoo to organize your own work as you wish. 
d) An aptitude for teaching. 
e) Long holidays. 
f) Short working hours. 
g) Pressure from within the family. 
h) The salary is high with not much work. 
i) A job that you can do well. 
j) Don't \dsh to work with men. 
k) Any other reason ------------------------------
(25) The new Kindergarten teacher's handbook is necessary for 
those \vho have: 
a) Little experience 
b) Long experience 
c) All the teachers 
d) W10 ever likes to have it 
e) The headmaster can decide 
(26) Please tick in the appropriate box according to whether you 
agree or disagree with the following statements: 
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a) The handbook for Kindergarten teachers Hhich is r;oing to be 
used in r~m.;ait Is Kindergarten schools is a handbook for 13 
complete educational experience 
curriculum. 
and not just for a uniform 
b) It is not necessary for the Kindeq~arten h3ndbook to he 
c) 
different in its contents, philosophy and aims, from the 
hnndbooks for other levels of teaching. 
The experiences in the Kindergarten can be described as 
flexible, complete, coherent and they ensure rt correct 
balance for the child's growth in all directions. 
d) It is hard to have specific aims for each experience. 
e) The teacher's role in helping the child's personality is 
clear, and she obtain her freedom in thinking and 
creativity. The new curriculum and books are only an aid for 
her. 
(27) If the Hinistry of Education decided to apply the ne\.r 
curriculum just in some Kindergarten, Hould you consider 
changing to one where the new curriculum Has not in force? 
Yes 
No 




(29) If your ansHer is Yes, which kind of in-service would you 
prefer? Please specify: 
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Fii\AL CO;·iNENTS 
Please give here any comments, ideas, questions or 
suggestions that you feel important or relevant to the 1:-~atter 
of applying the ne'• curriculwu in some Kinderearten schools in 
Thank you for your co-operation 
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The Sources of the Objectives 
Appendilr ~ 
The basic principles which the comr.~ittee relied upon in 
producinc general objectives for Kuwaiti kin~erg~rten were:-
(1) The aims and objectives of general education in Kuwait and 
the variables '"hich affect these aims, ,..Jlich are:-
a. The objectives to be based on KU\•aiti society. its 
religion, philosophy and customs. 
b. The objectives should be in accordance ~ith modern 
educational theories. 
c. The objectives should be in accordance with the learnersv 
~equirements and characteristics. 
(2) The aims and objectives fo~ the curriculum in the Arab Gulf 
and the Arab \?orld '"hich derive from:-
a. The Islamic and Arabic education with all its tK"aditions, 
its modern problems. and its view of the future. 
b. The socio-economic situation and the need for development 
in the Arabian Gulf. 
c. TI1e requirements of modern life and their relation to 
Islamic-Arabic education and customs. 
d. The personal needs of the individual in the Arabian 
Gulf. 
(3) The general basis which determines the aims of Kuwaiti 
kindergarten:-
a. The ideological basis 0 t.'hich derives from Islamic 
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education, the belief in democracy and the belief in one 
Arab nation. 
b. National needs and the country's concern with all the 
present day problems in the world. 
c. The socio-economic basis of all the changes which have 










d. The ~1ilosophical basis, according to which experience is 
e. 
considered the basis of education; this experience in the 
kindergarten depends a great deal on the five senses 
through which children can learn about their environment. 
The emotional factors. taking into account all the 
careful co-ordinated work with the kindergarten children 
and ways in which their characters can be formed in 
these early years. The curriculum should be dra,.,n up 
directly from the research done in these areas. 
(4) In the philosophy of kindergarten education in Kuwait they 
determined that the theories should be derived from:-
a. The roots of Kuwaiti society. 
b. The nature of the social change that has been taking place 
in Kuwait. 
c. The changing needs of Kuwaiti families. 
d. The nature of pre-school children and their needs. 
e. Hodern methods of education for pre-school children. 
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(5) t:csC'nrch on !d nder~artcn development. 
The cor.u:-~ittce has also bid down certnin criteria which 
affect the general aims of l~u .... niti kindcq;arten:-
1. The aims should be constructed \vith regard to the emotional 
nature of the children, tAking Kuwaiti society into 
consideration. 
2. The air:1s should fulfil the general educational aims in Kuwait 
and the Arabian Gulf. 
3. The aims should embrace all aspects of child development. 
4. The aims should be clear, coherent and comprehensible. 
5. The aims should be flexible in order to allow renewal and 
development with changing times and situations. 
6. The aims should be realistic and easy to implement. At the 
same time, they should be a source of inspiration for the 
development and creation of new ideas. 
7. The staff of kindergarten should decide on the aims and have 
a thorough knowledge and understanding of the curriculum. 
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The Curriculum Specific Behavioural Aims 
Appendh 5 
The specific behavioural aims which the Department of Education wishes 
to implement through the curriculum: 
The general 
aim 






First: The socio-emotional side 
Affective Domain 
The specific behavioural aims 
A - Increase their faith in God and the prophet 
B- Show the children God~s infinite abilityo by 
making them look carefully at their surrounding 
world 9 and all the different forms of creationo 
C - Let the children understand that God is always 
with themo 
D - Let the children acquire the Islamic 
behavioural code 0 such as helping other peopleo 
truth 0 honestyo patience 0 oo-operationo justiceo 
etco 
A - Enable the children to understand the meaning of 
Country (Kuwait 0 the Gulfo Arabic Worldo and 
Islam). 
B - Increase the feeling of belonging to the country 
by using songs 0 stories and films. 
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Inform the child 






C - Enrich the customs and the traditions of the 
Kuwaiti people. 
D Respect the flag and know how to recognise it. 
E - Know the enemies of the Arabic countries. 
A - Shape self-image 
B Increase confidence in themselves. 
C - Be independent. 
D - ~eration with other children and adults. 
A - Help them understand the role of the family and 
its importance in the society. 
B - Help to create positive. respectful feelings 
towards parents. each child knowing his or her 
own responsibilities. 
A - Help to create positive feelings towards their 
school by giving them love. which will in time 
make then enjoy coming to school. 
A - Create a positive feeling towards belonging to 
traditions and history. 
B - Introduce the children to the different jobs 
and encourage them to respect people working in 
different occupations. 
C - Respect other people's possessions. 
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Enable the child 
to have emotional 
stabi lily. 
To increase the 
child's attention 




A - Make the children familiar with all the 
emotional aspects of a human being. 
B - Know the reasons for these emotions. 
C - Involve them in other people 0 s problemsp so 
that they can feel for them in grief and joy. 
Second: The Cognitive Domain 
A - Encourage the children to choose one specific 
activity out of a variety of activities. 
B - Concentrate on one activity for a limited amount 
of time. 
A - Know the difference between living and dead 
objects. 
B Recognise the whole after seeing a part of it. 
c - Recognise singlep doublep and combined sounds. 
D - Know the relationship between places. 
A - Memorise some of the short surras in the holy 
"QURAN". 
B - Remember their parentsp brothers and sisters' 
namesp and their own address and telephone 
numuer. 
C - Tell a story. 







the large muscles. 
*Time concept 
A - Know the difference between day and night and 
what we do in each. 
B - Know the difference between pastp present and 
future. 
*Place concept 
A - Know the parts of their body. 
B Understand the meaning of directions, distance 
and different places. 
*Counting, length and weight concepts 
*Concept of life and death 
A - To enjoy looking at s picture book. 
B - To enjoy listening to s story and telling onea 
C - To know the meaning of some words and prepare 
the children for learning to read and write each 
according to their own abilitya 
Third: The Psycho-motor Domain 
*Control of the whole body 
A - Walking along a narrow boarda 
B - Running toward a certain point. 
C- Climbing a small ladder. 
*Balancing on the floor 




the small muscles. 
Increase the 
five senses. 
*The ability to move some of the parts of the body 
*Coordination between eyes and legs, eyes and hands. 
*The coordination between fingers 
A - Use the fingers in activity such as drawing, 
cutting with scissors and plaiting. 
*The coordination between hands and eyes 
Seeing 
A - Use the "size" game, "memory" game, "what 0s 
missing?" game. 
Hearing 
A - Repeat the rhythm and know the kind of 
instrument used. 
8 - Hearing and remembering. 
C - Following the sound. 
Touching 
A - Finger painting. 
8 - Feel and draw. 
Smelling 




A - Choosing different substances to taste with 
their eyes closed. 
Source: Bahder, S. 1978, "The general educational aims for Kuwaiti 
Kindergarten and how to translate them to behavioural aims." 
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